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STATEMENT OF THE PROBLEM 
Introduction 
One of the major thrusts of educational criticism in 
recent years has been in the area of "accountability." It is 
difficult to place an exact definition on the term "accounta­
bility." Glass (29) contends that the term has been used far 
too broadly and too loosely and has been applied to: (1) the 
statement of educational objectives, (2) performance con­
tracting, (3) the voucher system, (4) economic input-output 
analysis, (5) accreditation and (6) community participation. 
He feels that all of these fall short of the real meaning of 
accountability for various reasons and says that the proper 
paradigm is a buyer-seller relationship — no more, no less. 
Thus Glass contends that accountability simply means that the 
educational buyer should get his money's worth. The over­
abundance of definitions and descriptions is also recognized 
by Lieberman (55), who feels that all of the definitions can 
be grouped into two general categories: (1) "input-output" 
type and (2) consumer-choice type (voucher system), which is 
based on the belief that the consumer choice will introduce a 
measure of effectiveness. 
Determining exactly what teachers, administrators, school 
boards and school systems are accountable for necessitates 
establishing local goals and priorities. This is the first 
accountability step and is "needs assessment translated into 
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goals and objectives" (93). The problem of "needs assessment", 
ascertaining local goals and priorities, has been the subject 
of study of the Center for the Study of Evaluation (CSE) at 
the University of California at Los Angeles (UCLA) (9). An 
elementary school needs assessment kit has been developed and 
field-tested which can be used to determine*. (1) ratings of 
106 different educational goals and (2) differences in goal 
ratings of teachers, parents and board members. 
The CSE approach was adapted by Manatt for a study of 
goals at the Ayrshire Consolidated School District at Ayrshire, 
Iowa as part of a federal Title III grant (58), Opinions of 
community members, parents, students and educators were 
surveyed toward 10 8 educational goals. The CSE model 
was used by Brittingham in a seven-district approach in Iowa 
testing semantic differential of the CSE goals. A similar 
model program for involving the community and the profes­
sional school staff in establishing local educational goals 
and objectives has been developed by the Commission on 
Educational planning under the sponsorship of Phi Delta 
Kappa (PDK) (11). 
The Problem 
The major problem of this study is to develop and test 
an instrument which can be used by local public school author­
ities to assess public opinion toward various selected 
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educational practices. To accomplish that it will be neces­
sary to achieve the following objectives: 
1. To determine educational practices which are subject 
to criticism and to praise and thus are of sufficient 
importance to be included. 
2. T^ determine the feasibility of measuring public 
opinions toward selected educational practices at 
the local school level. 
3. To develop an opinion scale that may be used in 
measuring public opinions toward selected educational 
practices at the local school level. 
4. To determine the validity of and to analyze the 
scale items. 
The educational practices to be included in the study 
have been identified through a search of current critical 
literature about the public schools and have come from bocks, 
periodicals, newspapers and speeches. Educational practices 
have been a favorite target of recent school critics, many of 
whom have attacked what they consider to be irrelevant and/or 
oppressive practices in the schools. Robinson (78), (79) 
found "teaching methods" to be one of 12 major areas of school 
criticism. Gish (28), in adapting the Gallup/C. F. Kettering 
poll for use in the local school district asked the people 
being interviewed what kinds of information they would like 
more of about the local public schools and found "how children 
are taught" to be one of 13 concerns. 
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Purpose of the Study 
The purpose of the study is to add an additional dimen­
sion to the needs assessment methodology presently being used 
Ly local and state educational agencies for the first step in 
a five-step model. The five-step CSE model includes: 
1. Major goals determined by various publics using a 
Q-sort technique. 
2. Hooking major goals to hierarchical objectives. 
3. Determining behavioral objectives appropriate for 
the hierarchical objectives (which are appropriate 
for course and unit goals). 
4. Selecting and/or developing instructional and 
learning materials, activities and experiences to 
reach the goals. 
5. Selecting and/or developing test items appropriate 
to determine accomplishment of the goals. (9) 
The PDK approach is a three-step one which includes: 
1. Ranking of educational goals in order of their 
importance. 
2. Assessing how well current educational programs are 
meeting these goals. 
3. Development of program level performance objectives 
by the professional staff designed to meet the 
priority-ranked goals. (11) 
The CSE and PDK approaches attempt to establish educa­
tional goals and objectives for the local schools by deter­
mining opinions toward selected goals, thus establishing what 
goals the public wishes the schools to achieve. Developing 
programs to accomplish these goals is another step in the 
needs assessment process and involves establishing the educa-
ational practices to be used to reach the goals. So far as 
the writer has been able to ascertain, no studies have yet 
been conducted to determine public opinion toward educational 
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practices or to assess whether the public has any particular 
preferences regarding which educational practices should be 
used in the local public schools. 
Harrison (33) contends that school officials too often 
assume that they know what the public is thinking and make no 
effort to really learn. Harrison and Woodington (93) both 
stress the need to poll public opinion and assert that failure 
to do this has probably been responsible for many school bond 
issue failures. Gallup (23) sees the public opinion poll as 
being a means of determining the will of the "inarticulate 
majority" as opposed to that of the "articulate minority" and 
warns that "leaders who do not know what the public thinks, 
or the state of the public's knowledge on any issue are likely 
to be ineffective and unsuccessful leaders." Gallup and 
Harrison agree on the need for two-way communication in 
order for the public to be informed enough to make intel= 
ligent decisions about important issues. 
Gallup (22), (24), (26), (27) and Harris (32) have both 
conducted national polls of public opinion toward public 
schools in recent years and have both found that different 
segments of the population hold differing views on the issues 
covered. Identifying which of these segments holds which 
views is recognized by the pollsters as being of importance to 
local public school authorities. Therefore, an attempt will 
be made to build into the system developed by this research a 
means of identifying certain characteristics of the surveyed 
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sample such as age, sex, amount of formal education, income 
level, occupation, religion, and whether or not the subjects 
are parents of public school children. 
Definitions 
Vanden Branden {88, 22) conducted an extensive review of 
definitions of attitude and opinion. He quoted Thurstone as 
making the following distinction: 
Attitude is the sum total of a man's inclinations, 
feeling., prejudices J bias, preconceived notions, ideas, 
fears, threats, and convictions about any specified 
topic. 
Opinion is the verbal expression of attitude. 
Actually, then, an opinion is a symbol of an attitude. 
Opinions may be used for measuring attitudes. 
Vanden Branden observes that attitude is internal, 
whereas opinion is the external manifestation of attitude and 
offers his own definitions: 
Attitudes are predispositions to act in a given 
direction in response to a certain object or value. 
They include a cognitive component, an emotional 
component, and an action component. 
Opinion is the verbal expression of attitude. 
For the purpose of this study the following definitions 
are made: 
1. Educational Practices Opinion: The response of a survey 
subject to the educational practices or criticisms stated in the 
survey instrument. 
2, Survey instrument: The device used to measure 
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opinion toward selected educational practices or criticisms 
of the public schools. 
3. Educational practices*. Procedures and/or instruc­
tional systems employed to instruct or to control pupils in 
the public schools. Instructional systems include people, 
processes and things. 
4. Criticism: A dissatisfaction with some particular 
aspect of the public school system as expressed in current 
publications or speeches. 
Delimitations 
The scope of this study will be confined to field testing 
the system developed for ascertaining public opinion toward 
selected educational practices in a selected Iowa public school 
district. The practices to be included in the study are 
limited to selected items found in a search of current critical 
literature, speeches and national polls. Survey subjects will 
be limited to parents of public school pupils in the selected 
school district. The social and economic characteristics of 
sample surveyed will be limited to age, sex, amount of formal 
education, income level, occupation and religion. 
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REVIEW OF THE LITERATURE 
The need for a study to develop an instrument to deter­
mine public attitudes toward certain teaching methods as a 
part of needs assessment was stated in the preceding chapter. 
Chapter two cites literature and research pertinent to the 
problem and will be divided into two general categories: 
(1) assessment of attitudes, opinions and needs and (2) crit­
icisms of public education. 
Assessment of Attitudes, Opinions and Needs 
Attitudinal surveys have been employed in several recent 
studies. Huntington (45) surveyed student attitudes and 
achievement levels in six Iowa high schools, three of which 
were regarded as innovative and three as conventional. The 
High School Characteristics Index was used to assess attitudes 
while scores on the Iowa Test of Educational Development and 
student grade point averages were used to measure achievement. 
He concluded that the attitudes of students in innovative 
schools were no more positive than were those of students in 
conventional schools. Student achievement was found to be 
higher in the conventional schools, 
A study of attitudes toward the "New Design" of flexible 
modular scheduling conducted by Mahaffey (57) showed principals 
to have more positive attitudes than teachers and teachers 
more positive attitudes than students, although all had 
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positive attitudes. Students of lower ability seemed more 
secure in Large Group and Small Group modes, while average 
and above average students found Independent Study to be most 
enjoyable. Students of all abilities liked Open Labs. 
The variables of sex, age and experience were found by 
Patzwald (70) to make a difference in teachers' values. Males 
were more concerned about better administrative procedures 
and proper dress, while females were more concerned with 
student motivation. Younger and less experienced teachers 
expressed more concern about failures, faculty unity, better 
counseling, better vocational offerings and better faculty 
and departmental meetings whereas older and more experienced 
teachers were more concerned about uniform discipline and 
favored more stringent rules, although better counselors and 
better faculty meetings were the only statistically signifi­
cant differences. 
Bogard (8) found that teachers spend their unscheduled 
time differently in a flexible modular scheduled school than 
in a conventional one. Teacher use of unscheduled time in a 
flexible modular school was more apt to be activity-centered, 
while in a conventional school it was more apt to be location 
centered. More unscheduled time was spent in flexible 
scheduled schools in working with students on independent 
study projects and in class preparation. Bogard concluded 
that teachers use their unscheduled time more productively 
in flexible scheduled schools than in conventional ones. 
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Vanden Branden (88) surveyed religious attitudes of 
pre-service teacher candidates in three Iowa teacher-training 
institutions. Significant differences were found in attitudes 
between the students of the three institutions, between those 
people of different religions and between members of different 
Protestant sects. No differences were found between the 
attitudes of men and women and no differences were found 
between those enrolled in different academic areas of concen­
tration. 
A number of public opinion polls have been conducted to 
attempt to ascertain attitudes toward schools and school 
related issues. Gallup (22), Harris (32), Harrison (33), 
Hooper (43), Hoyle and Wiley (44) , Marshall (59) and Nagel 
(62) all hold that the schools could be remarkably more 
effective if they knew the will of the people they serve, the 
taxpayers and students. Gallup. Harrison and Nagel also 
stress that two-way communication is necessary since the 
public cannot be expected to render valid judgments about 
issues unless it is well-informed. 
The size of the sample being surveyed is of less impor­
tance than the representativeness of the persons chosen, 
according to both Gallup (23) and Payne (71) . No more than 
2,500 persons were surveyed in each of the five national polls 
conducted in the past four years to determine attitudes toward 
public schools (22), (24), (26), (27), (32). Only 417 persons 
were surveyed in the Metro Poll of the Des Moines, Iowa 
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area (34) . 
In 1969 the Louis Harris organization polled 2,500 
students, parents, teachers and principals in 100 schools 
representing all population-size groups on the questions of: 
(1) student involvement in policy-making, (2) topics for 
class discussion, (3) what adults like about students, 
(4) what students like about adults, (5) what adults think 
schools should be doing, (6) what adults think about disci­
pline, (7) what adults and students think about teachers, 
curriculum and grading, and (8) attitudes toward racial 
integration of schools (32). 
On most issues students and teachers tended to have 
opinions similar to each another and, on the whole, the more 
highly educated parents tended to agree with them. The main 
exception to this was the matter of deciding school policy and 
curriculum where 66 per cent of the students felt they should 
be more involved as contrasted to 40 per cent of the teachers 
and 24 per cent of the parents. The traits adults liked best 
about students were that they are "smart", well-educated, 
ambitious and deeply concerned about social problems. The 
characteristics they liked least were lack of respect for 
authority, lack of discipline and lack of motivation. 
All groups agreed that the major function of high school 
is to "prepare children for greater education," i.e. college, 
with 64 per cent of the parents, 65 per cent of the students 
and 69 per cent of the teachers indicating this. The major 
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role of the high school should be to "teach the skills to 
live in a fast-changing society' according to 46 per cent of 
the students and 54 per cent of the teachers. Only 36 per 
cent of the parents agreed, with 46 per cent still regarding 
preparation for college as the main role with which the high 
school should be concerned. 
Maintaining discipline was regarded by 62 per cent of 
the parents to be more important than encouraging intel­
lectual curiosity, while only 27 per cent of the teachers 
felt this way. More homework requiring memorization was 
desired by 70 per cent of the parents, but only 46 per cent 
of the teachers. Schools should "crack down" on unruly 
students according to 63 per cent of the parents and 50 per 
cent of the teachers, while only 41 per cent of the principals 
and 37 per cent of the students agreed. More understanding 
• • r—  ^ ^  V • — C ^  ««v —  ^ X m   ^ « 4 J ^ C A  ^  «M 
wao ivy v ycz. ocxiu w j- wic a ua cinvt «r-z ycj. u 
of the principals rather than stricter discipline. Teachers 
and principals were considered to be doing a good job 
according to 78 per cent of the parents, 81 per cent of the 
students and 87 per cent of the teachers. Teachers were not 
asked to rate principals, but 73 per cent of the students and 
79 per cent of the parents rated principals good to excellent. 
School facilities, grading systems, specific courses 
and scheduling were all rated high by all groups. School 
racial integration received a vote of confidence from students 
and teachers with 56 per cent of the students and 60 per cent 
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of the teachers favoring more such integration. Parents were 
less sure, with only 32 per cent favoring more integration, 
31 per cent opposed and 37 per cent unsure. 
In 1969, 1970, 1971 and 1972 national polls of public 
opinion toward public schools were conducted by Gallup 
International under the sponsorship of C. F. Kettering, Ltd. 
(22), (24), (26), (27). Since the exact questions asked and 
the precise percentage answers received varied slightly from 
year to year, only general findings will be reported here. 
The top five problems facing the public schools were 
thought by the public in each year to be; 
1969 1970 
discipline 
facilities 
teachers 
finances 
integration/ 
discipline 
integration/ 
segregation 
finances 
teachers 
facilities seoreaation 
1971 1972 
finances discipline 
finances 
integration/ 
integration/ 
segregation 
discipline 
facilities 
dope/drugs 
teachers 
large school/ 
segregation 
large classes 
Complaints about discipline were a major concern, with 
the strongest criticism coming from people with no children in 
school. Students felt that discipline was "about right" in 
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the schools. The top five things considered by the public 
to be "right" about the schools were teachers, curriculum, 
facilities, up-to-date teaching methods and extra-curricular 
activities. 
Teachers were believed to be doing a good job and there 
was wide agreement that when a child does poorly in school the 
"chief blame" rests with his home life. 
In general adults approved; (1) the use of national 
tests to assess school progress, (2) sex education in the 
public schools, (3) paying teachers according to the quality 
of their work, (4) the concept of non-graded school, (5) com­
pulsory attendance, (6) more use of community resources outside 
of school and (7) the job being done by the local school board. 
Adults were about evenly divided on the idea of a voucher system, 
with parochial school parents tending to like the idea and 
public school parents being slightly opposed. 
Opposition was expressed toward: (1) tenure for teachers, 
(2) more student involvement in curriculum, policies, rules and 
teacher selection, and (3) increased taxes. 
If the schools voiced a need for more money the majority 
indicated they would vote against a tax increase, although 
younger and better-educated people would be more likely to vote 
in favor of such an increase than would older or less-educated 
people. Although opposed to further tax increases, most people 
also opposed the following measure to lower costs: (1) reducing 
services such as speech, hearing or reading therapy, (2) re­
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ducing the number of teachers thereby increasing class size, 
(3) cutting all teachers' salaries a set percentage, (4) re­
ducing janitorial and maintenance services, (5) elimination of 
kindergarten, (6) elimination of extra-curricular activities, 
(7) keeping present textbooks longer, (8) eliminating twelfth 
grade, (9) reducing the amount of teaching supplies and 
materials, (10) reducing the number of subjects offered, 
(11) charging rent for textbooks, (12) eliminating school 
transportation, (13) reducing the number of counselors, and 
(14) year-round school. The only measures favored as cost 
reductions were: (1) canceling any subject not having a 
minimum number of students enrolled and (2) reducing the number 
of administrative personnel. 
Similar attitudes toward finances were expressed in the 
Iowa Metro Poll (34). Des Moines, Iowa area residents favored 
spending mere tax money to; (1) replace old buildings, (2) 
build new schools in growing neighborhoods, (3) buy more 
equipment and (4) hire more teachers. They were opposed to 
spending more to increase salaries of either administrators or 
teachers. 
General approval was expressed for: (1) the open enrol­
lment policy of the Des Moines schools which allows a student 
to attend the school of his choice, (2) the open-space 
concept of school building design, (3) allotting more money 
for schools in low-income neighborhoods. They were about 
evenly divided on the question of whether or not teachers 
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spend enough time on discipline problems, although parents of 
school-age children were more apt to think that they did than 
was the general public. The same results were obtained on the 
question of whether teachers spend enough time on academic 
problems. 
On almost all questions parents of school-age children 
were more inclined to support the schools than was the general 
public. The two exceptions to this were the questions of 
whether more money should be spent to increase administrators' 
salaries and whether more should be spent to increase teachers' 
salaries. All groups overwhelmingly said "no" to both 
questions. 
National or state polls were seen as providing general 
information rather than the specific information needed by 
local schools by Hoyle and Wiley (44) and by Nagel (62) . Both 
assert the need to poll the local public on important local 
issues. Nagel warns that many educators have run into trouble 
because they thought they had measured the public's pulse 
when, in fact, they had only touched on one part of it, the 
opinion aspect. To be effective a poll must include three 
types of questions: (1) opinion (such as "how well do you 
think the schools are doing the job of ?"), (2) knowl­
edge (SUCH as "how many pupils are tnere in the school 
district?") and (3) vision (such as "indicate your agreement 
or disagreement with the following statements:"). 
The feasibility of adapting the Gallup/Kettering poll for 
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use in the public schools was studied by Gish (28). The 
questions from the 1969 poll were used to survey opinion in 
Richmond, Virginia and local findings were compared with 
national results. He concluded that the Gallup/Kettering poll 
questions could be used effectively at the local level for a 
reasonable cost. In addition to the questions covered in 
the 1969 poll, people were asked what kinds of information 
they would like to have about the schools and their answers 
fell in the categories of: (1) schools in general, (2) cur­
riculum, (3) school problems and proposed solutions, 
(4) integration in the public schools, (5) school rules and 
regulations, (6) how children are taught, (7) information 
about the different special schools, like the new technical 
school, (8) pupil-teacher relationship, (9) how to enroll 
5-year olds, (10) how parents can help children, (11) costs 
of schools, (12/ qualifications of teachers and (13) new 
programs, like the new math. 
Although thoroughly convinced of the need to assess the 
public's attitudes on any given issue, Gallup (25) warns of a 
very real danger in this area: 
Many people reserve for themselves the right to say 
one thing and think another. Caught off guard, an 
individual may disclose his innermost attitude, but 
the direct frontal attack which many psychological 
enquiries make provokes him to give merely a con­
ventional answer. For this reason the task of 
investigating attitudes is difficult and hazardous. 
In constructing an attitude scale, the initial step is to 
collect statements from a variety of sources which are truly 
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representative of the areas to be surveyed. These sources 
may be books, newspapers, periodicals, speeches and others. 
It is also possible for the researcher to prepare questions 
personally. Edwards (19) presents the following criteria for 
use in editing such statements: 
1. Avoid statements that refer to the past rather than 
to the present. 
2. Avoid statements that are factual or capable of 
being interpreted as factual. 
3. Avoid statements that may be interpreted in more than 
one way. 
4. Avoid statements that are irrelevant to the psycho­
logical object under consideration. 
5. Avoid statements that are likely to be endorsed by 
almost everyone or by almost no one. 
6. Select statements that are believed to cover the 
entire range of the effective scale of interest. 
7. Keep the language of the statements simple, clear 
and direct. 
8. Statements should be short, rarely exceeding 20 words. 
9. Each statement should contain only one complete 
thought. 
10. Statements containing universais such as all, always, 
none and never often introduce ambiguity and should 
be avoided. 
11. Words such as only, just, merely, and others of a 
similar nature should be used with care in writing 
statements. 
12. Whenever possible, statements should be in the form 
of simple sentences rather than in the form of compound 
or complex sentences. 
13. Avoid the use of words that may not be understood by 
those who are to be given the completed scale. 
14. Avoid the use of double negatives. 
Gallup (23) holds that a question's position in a list has 
no influence on the answer it receives. Payne (71) disagrees 
with this assumption and feels that the answer to a question 
can be influenced by the questions preceding it. 
The two techniques most often used in the construction of 
an attitude survey are those of Thurstone and Likert= Edwards 
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and Kenney (18) conducted a comprehensive comparison of the 
two and found a high correlation between the results of the 
two methods. They concluded that the two would yield sub­
stantially the same results, but that the Likert method was 
less time consuming and less laborious than the Thurstone. 
The Likert "method of summated ratings" (18) assumes that 
each statement in the survey covers the entire attitude 
continuum and that an individual's choice of degree acceptance 
or rejection determines his position on the continuum. The 
individual is typically asked to select one of five possible 
responses to each item, ranging from "strongly agree" through 
"neutral" to "strongly disagree." Responses are assigned 
numerical values of 1 through 5 and the scores for each item 
are correlated with the total score. Those with low cor­
relations are eliminated. 
Robinson (78) lists the following steps for constructing 
a Likert "scale". 
1. Numerous statements are collected. 
2 .  These statements are edited and revised to eliminate 
irrelevant or ambiguous items, rational judgment 
being the criterion. 
3. A trial scale of statements is administered to a 
sample group. 
4. A graphic item count of the number of subjects 
responding to the respective options to each statement 
is made for high and low score groups. 
5. Scoring weights for the alternate responses to each 
statement are determined by sigma-deviate weighting, 
standard-score weighting or arbitrary unit weights. 
6. The total trial score is scored. 
7. Item internal consistency calculations are made, 
i.e., item responses are correlated with total test 
score. 
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8. The non-reliable or inconsistent items are dropped 
from the scale, the criterion being item correlation 
with total score. 
9. The final form of the scale is rescored. 
10. Norms are prepared. 
The Thurstone method is primarily aimed at securing equal 
units on a scale of measurement (18) . The selected statements 
are anchored to specific points on the attitude continuum 
while the attitudinal distance between statements is theo­
retically equal. A respondent checks only those statements 
with which he concurs. To prevent regression on the mean, 
pulling both extremes to a mean value by averaging their values 
when a wide range of statements is endorsed, the respondent 
usually is limited to marking only five items. This listing of 
response spread serves to concentrate his marks near his average 
position. The Thurstone procedure is as follows: 
1. A large number of statements are collected. 
2. Judges rate these statements as to scale values, 
usually along an eleven point scale of equal intervals. 
3. Seals values ars determined by an averaging ol all 
judges' ratings. 
4. The more ambiguous statements are eliminated, the 
criterion being the discrepancy in assigned scale 
positions, 
5. irrelevant statements are eliminated, the criterion 
being the degree of statement consistency with other 
statements in trial administration. 
6. Selection is made of a final list of attitude state­
ments, usually tv;c at each scale position, for a total 
of 22 items. 
7. The scale is administered to the group and normative 
tables prepared, an individual's score or position 
on the attitude continuum being the median of the 
scale values he endorses. 
8. The scale reliability and validity are determined. 
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Criticisms of Public Education 
The public schools have long been favorite targets for 
criticism. This may be desirable when the criticism is sincere 
since it helps to focus attention on areas which need scrutiny. 
Unfortunately, some critics are not so sincere and are 
primarily interested in having their criticisms published for 
their own financial gain or to further some partisan goal or 
program (56), (78). Many, however, are the result of a sin­
cere and honest concern for and interest in the welfare of 
the public school students. 
Lucas feels that American educators are much too slow to 
act upon such criticism and notes an unfortunate time lag 
between the expression of criticism and any action on the 
part of the local schools to answer. 
Even the most casual observer of the passing American 
educational scene cannot help noting a recurrent time 
lag between the advent of a wave of criticism leveled 
against the schools and educators' response to that 
criticism. ... If anything, today's schoolmen are 
still busy answering their critics of ten years 
ago (56). 
Robinson reviewed criticisms of the public schools as 
part of his study in 1966 and found that "the criticisms have 
come from many sources and have been directed against every 
aspect of public education" (78). He categorized the major 
criticisms into twelve areas; (1) policy making, (2) teaching 
metiiods, (3) philosophy, (4) curriculum, (5) discipline, 
(6) teacher training, (7) textbooks, (8) religion, (9) costs. 
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(10) programs for exceptional children, (11) teacher loyalty 
and (12) the extension of the school program. It will not 
be the purpose of this section to replicate Robinson's review 
of school criticisms nor to attempt to cover the entire 
spectrum of criticisms of the public schools but rather to 
review current criticisms which have a bearing on how and 
what children are taught in the public schools. 
The advent of the Russian Sputnik in 19 57 led to a wave 
of criticism of the public school curriculum of the 50's and 
a demand for a "return to excellence" meaning a discipline 
centered curriculum (82). Many new curriculum designs were 
developed and the amount of criticism temporarily subsided. 
Robinson observed: "The introduction and expansion of new 
ideas and programs in the past five years appear to have 
blunted tlie dissatisfaction with the nation's public schools" 
(78). The fact that the United States was successful in 
reaching the moon before the Russians may also have been a 
factor in blunting the dissatisfaction. In recent years, 
however, the number and the intensity of criticisms has again 
increased. 
Knezevich (49) postulates a "law of attack on social 
institutions," proclaiming a positive correlation between a 
nation's social or physical duress such as depression, 'cold' 
wars, and shooting wars and the degree of attack upon its 
social institutions. 
23 
Throughout history in almost every country at any 
period of time, the social institutions responsible 
for education of children and youth have been prime 
targets during periods of social upheaval. This 
viewpoint has predictive value, because one can 
almost predict that schools will be criticized when 
difficult times are being experienced. The waxing 
and waning of criticism of public education will 
follow a cycle indicating periods of unrest. 
The current increase in the amount of criticism of the 
public schools coincides with such social problems as: 
(1) civil rights, including such problems as race and/or sex 
discrimination and individual rights to modes of hair or 
dress, (2) ecological concerns, (3) inflation, (4) the Vietnam 
War, including dissatisfaction with conscription laws, 
(5) increased crime rate and (6) sexual permissiveness. 
Hoyt ^  al. (45) comment that "many of American educa­
tion's problems are the consequence of success, and its 
strengths outweigh its weaknesses." He sees muca of the dis­
satisfaction with education as reflecting an attitude or over-
expectation — the false belief that education was the panacea 
for all of America's problems. Silberman agrees that the level 
of achievement of today's public school pupils is the highest 
it aas ever been, as measured by standardized tests, but finds 
the schools to be oppressive and irrelevant to today's world 
(85) . 
There are critics falling into the category Hooper (43) 
calls the "status quo coalition," who believe in traditionally 
oriented schools. Some prefer a return to very conservative 
schools. A group of "disgusted parents" at St. Charles, 
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Missouri started their own school in the fall in 1972 because 
of "socialistic and anti-religious" teachings in the public 
schools (15). Particularly objectionable, in their view, were 
discussions of such controversial issues as abortion, marijuana, 
intermarriage of races, women's equality, unionism and treat­
ment of the American Indian. Recently conflict has developed 
between advocates of the opposing theories of creation and 
evolution regarding what shall be taught in the public schools 
concerning the way the earth was formed and how life developed 
on it (60) . Centered mainly in California, a movement has 
spread to several other states to demand either that the 
religious explanation of creation be given "equal time" to 
evolutionary explanations or that evolution be labeled as a 
thoery, or both. 
However, tlie great bulk of current criticism of public 
education seems to be concentrated in three general areas: 
(1) relevancy/irrelevancy of the school curriculum, 
(2) humanizing/de-humanizing characteristics of the public 
schools and (3) accountability. 
Relevancy/irrelevancy of the school curriculum 
The historic aims of education are seen by Wees (89) to 
be: (1) to acquire a body of knowledge, (2) to develop good 
character, (3) training for good citizenship, (4) creating a 
national resource for the development of manpov;er and 
(5) intellectual development (added in the 1960's). He 
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contends that number five unfortunately turned out only to be 
number one under another name and sees the major flaw in the 
aims as being, "whatever knowledge children gain they create 
themselves; whatever character they develop they create 
til ems e Ives. " Ryan and Cooper (82), Reimer (76), Gross (31), 
Fisher and Smith (21), Decker (12), and Baldwin (6) all agree 
that one of the main aims of education is to perpetuate tlie 
existing society. This is seen by Baldwin as beiz.g in conflict 
with the stated aim of intellectual development. "This creates 
a paradox since the aim of education is to create in a person 
the ability to make his own decisions and decide for himself 
whetlier or not things are as they should be, and societies 
really want citizens who will simply obey the rules of 
society." Decker (12), Fisher and Smith (21) and Ryan and 
Cooper (82) also recognize this conflict between the educa­
tional aims. Fisher and Smitii call schools conformist 
institutions and advance the theory that the successful students 
may actually be a minority group. "Rather than being the 
example of success we admonish others to emulate, they may 
actually be a brainwashed group of teacher-pleasers." 
The historic aim of creating a national resource for the 
development of manpower was badly needed during the period of 
time when America was developing as an industrial society 
largely because of the number of immigrants who needed to be 
taught to read and write English so that they could function 
more efficiently as workers (45), (85) . This is no longer 
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seen as a necessary factor in what Hoyt, Evans, Mackin and 
Magnum (45) call a "post-industrial society" in which white 
collar workers outnumber blue-collar ones. 
Classer (30), Helling (36), Hoyt, Evans, Mackin and 
Magnum (45), Rogers (80), Ryan and Cooper (82) and Williams 
(90) all accuse the public schools of being oriented toward 
preparing the student to meet college entrance requirements 
and of emphasizing knowledge of facts and acquisition of skills 
unrelated to daily living. They claim that this makes the 
present school curriculum irrelevant to the needs of today's 
students. 
At the heart of the problem is a false societal 
attitude that worships a college degree as the 
best and surest route to occupational success. 
This attitude is as dangerous as it is false. 
When less than 17 per cent of the population can 
attain what close to 100 per cent of the population 
has been led to believe is desirable, it is 
inevitable that the majority must be dissatisfied 
with their lot (45) ^ 
Ryan and Cooper (82) report that out of every 10 pupils 
who entered 5th grade in the 1959-60 school year: 9.7 entered 
9th grade in 1963-64; 8.5 entered 11th grade in 1965-66; 
7.2 graduated from 12tli grade in 1966; 4.0 entered college 
in 1957; 2.0 graduated from college in 1971. 
An educational approach based on preparation for college 
is apt to be strongly oriented toward: (1) much use of drill 
to develop skills (41), (2) rote memory of an "essential body 
of knowledge" (41), (31), (85), (89), (90), (3) emphasizes 
"right" answers to questions (30), (42), (72), (85), 
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(4) having as a central philosophy tiie perpetuation of the 
"establishment" and maintenance of the status quo (12), (21) , 
(31), (76), (82), and (5) basically ignoring those not 
preparing for college entry (36), (45), (54), (81), (86), (91). 
Holt (41) contends that drill must be accompanied by 
understanding or it is meaningless, but that most school 
drill is "mumbo-jumbo" without stressing any understanding on 
the part of the student. He further states tliat skills, to 
be meaningful, must be related to real life and that the 
teacher has an obligation to make such a relationship clear 
to the student, "... tiiough this will be difficult when in 
fact these skills, like many of the 'essential' skills in 
arithmetic are not used to do anything. Who, in real life, 
divides one fraction by another?" 
Classer (30) agrees that skills must be meaningful as 
does Niell (66) who uses as an example the fact that. apart 
from his job as a teacher, he has never had to do a square 
root nor diagram a sentence in his life. He expresses the 
doubt that many of the world's finest authors would be able to 
tell the difference between "a noun clause and an adverbial 
clause of time." 
The idea of an "essential body of knowledge" is attacked 
by Gross (31) and by Holt (41) as being outdated since there 
are now too many facts and too many disciplines to arbi­
trarily decide that certain ones are most important. Rote 
memory as an educational technique is questioned by Classer (30) 
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who contends that it uses a "lesser function of the brain, 
memory, while neglecting its major function, thinking." Rote 
learning also promotes tlie idea that there is one "right" 
answer to every question, an idea labeled by Classer as the 
Certainty Principle. Holt (42) and Silberman (85) contend that 
tne search for a "right" answer and giving tlie teacher that 
answer becomes a game which extends from kindergarten all the 
way through college and even into graduate level studies. 
Silberman laments the fact that the technique of seeking 
"right" answers is often employed by many "innovative" programs 
which are supposed to be individualized, such as programmed 
instruction, computer-assisted instruction and Individually 
Prescribed Instruction (IPI). He makes the following criticism 
of IPI, which he tnen also applies to both programmed 
instruction and computer-assisted instruction; 
Wiiat is crucial to the system called Individually 
Prescribed Instruction is not the adjective 
'individually' but the verb 'prescribed;' and what 
the individual does must be prescribed in terms so 
narrow as to leave no room whatsoever for the 
exercise of individuality. The system simply 
cannot accomodate a student who wants to strike 
out on his own. . . .The result — the ultimate 
irony — is that IPI forces students into a passive, 
almost docile, role under the name of individualization. 
Because the material is presented in programmed 
instruction form, the student not only cannot specify 
nis own goals, he cannot reach them in his own 
way; he is limited to the program with its pre­
ordained answers. . . . The rigidity of the structure, 
moreover, implies that there is only one right 
answer and only one route to it; but what the 
students (and teachers) may need to learn most is 
that some questions have more than one answer — 
and that others may have no answer at all. 
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Postman and Weingartner (73) see tlie adherence to a 
single right answer as being a strong argument against the 
use of textbooks, which they contend stress that "question-
asking is not very important; that answer-giving and, in 
particular, memorizing, are the preeminent intellectual 
skills." Ashton-Warner (3) and Niell (66) also question the 
strong reliance on textbooks, feeling tiiat a textbook approach 
leaves little room for considering a student's individual 
needs and too arbitrarily fosters the "essential body of 
knowledge" and "right answer" concepts. 
Glasser (30) and Holt (41) point out that a child learns 
mucii of real significance to him before ever entering school 
oecause his problems were relevant to his life. They hold 
that students learn best when the things to be learned come 
from personal experiences and interests or when they can be 
shown that the things to be learned do have some meaning for 
their lives. 
I do not say that everything in school needs to be 
immediately and instantly related to tiie student 
and his world outside of school, but I do say 
tiiat nothing should be taught in scliool that is not 
in some way relevant to the life of the student. 
But tais relevance must be taught. Neither asking 
tiie child to think about irrelevant subjects nor 
asking him to memorize relevant facts will work; 
we must educate him to think about relevant subjects 
(30). 
Ryan and Cooper (82) agree and list six guidelines for 
the development of a meaningful and relevant curriculum: 
1. A curriculum should not be pre-packaged, rigidly 
scheduled or uniform throughout a school system. 
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Instead, it should be flexible and geared to 
the unique needs of the student. 
2. A curriculum should start from an "experience" 
base rather than from a "symbol" base. 
3. A curriculum should be immediate-oriented rather 
than past-oriented. 
4. A curriculum should emphasize why rather than what. 
5. A curriculum must be based on reality rather than 
fantasy or sterility. 
6. A curriculum must give equal emphasis to affective 
and cognitive content. 
Much student concern at the high school level has been 
directed toward what the students consider to be the ir­
relevancy of the curriculum. The American Institute for 
Research surveyed attitudes of eleventh graders in 1960 and 
again in 1970 and reported that 55 per cent indicated a lack 
of interest in their studies in 1970 as compared to 40 per 
cent in 1960 . In 1970 28 per cent of them said tiiey felt 
tlieir courses would ne of little value to them after gradua­
tion, as compared to 23 per cent in 1960 (64). Student Mark 
Klieman of Cubberly High School in Palo Alto, California was 
quoted by Williams as feeling that the curriculum was outmoded, 
based on fact memorization and ignored the real world of tlie 
present (90). 
Observations that the curriculum lacks relevancy and 
suggestions that students should be more directly involved in 
planning the curriculum nave been answered by those supporting 
tne status quo on the basis tnat the taxpayers and parents 
nave a rignt to set the rules and determine the curriculum, 
(75), (77), (90). Williams (90) reported one parent group as 
observing tiiat "the whole premise of education is that any 
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older generation, having not only professional training, but 
the therapy of experience, has something of value to pass on 
to youth." 
Silberman (85) noted tliat several attempts to revise 
curriculum content have been conducted in specialized areas 
and have resulted in such programs as Physical Science Study 
Committee (PSSC) physics. Biological Sciences Curriculum 
Study (BSCS) biology and others. These new curricula are 
designed to develop understanding of concepts, with less 
reliance on memorization. He reported Thompson as noting in 
li)64-65 that the use of the new curricula were not wide­
spread and that only "modern math" seemed to have made any 
real inroads. He concluded tliat one major problem with this 
approach to curriculum reform was that it tended to attack 
curricular problems piecemeal as if all that were needed were 
new courses or new material when what really was needed was 
almost complete change. 
A National School Public Relations Association publi­
cation in 1972 reported a "new survey" as showing that 
traditional high school courses and scheduling are giving 
way to specialized courses and scheduling which reflect 
increased interest in social problems and environmental 
protection (6 3). 
Career education advocates contend tiiat one facet of 
public education's irrelevancy is its lack of adequate 
emphasis upon preparation for the world of work (36), (45) , 
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(54), (81), (86), (91). Career education is usually defined 
in terms of what its goals are rather than through any clear-
cut definition. Swanson (86) reports that "Career education 
is almost impossible to define and its implementation is 
subject to many interpretations and numerous compromises." 
He lists the essential features of career education as being: 
1. Career education is for all students. 
2. Career education is included as an instructional 
objective at all grade levels. 
3. Career education is intended to provide job-entry 
skills for all students prior to or upon 
completion of compulsory school attendance. 
4. One hundred per cent placement is both a feature 
and a goal of career education. 
Career education, unlike vocational education, is intended 
to extend from kindergarten throughout the life of the in­
dividual (36), (45), (54), (81), (91). This concept recognizes 
a need to re-train workers several times during their life­
times. Vocational education was often considered to be 
basically for the benefit of slower students and never 
succeeded in reaching over 25 per cent of the student body, 
whereas the emphasis in career education is for all students 
to be included (45). Feldman is quoted by Helling (36) as 
asserting: 
We can no longer tolerate an educational system 
(1) that ignores the world of work, (2) where 
occupational studies are considered inferior to 
general studies, and (3) where youngsters in 
vocational tracks do not receive tlie training 
necessary for entry into college and those in 
college preparatory tracks are denied a vocational 
experience which relates their living to reality. 
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Laramore (54) states that the career education concept 
should be integrated into all curriculum areas rather tlian 
being regarded as a separate curriculum. Wolansky (91) 
agrees and contends that students must be provided with 
occupational information and experiences at all levels of 
their education. 
iierndon (37), ( 3 8 ) ,  Kohl (50, (51), Kozol (52), (53), 
Silberman (85), Schwartz (83) , Jencks (47) and Dennison (13) 
all find that the curriculum in most public schools is 
oriented toward a white, middle-class society and is quite 
irrelevant to black residents of ghetto areas, and that the 
black students fall fartlier behind in academic achievement 
year after year. Many compensatory programs have been designed 
to raise the educational level of such "disadvantaged" students. 
Most of these programs were based on the belief that tlie 
"disadvantaged" students did not have as many or as varied 
home resources as "advantaged" students, and tried to elevate 
them turough such programs as racial integration, remedial 
reading, remedial matliematics or Head Start. Many of these 
were federally funded and sponsored (83) . The Coleman Report, 
as quoted by Silberman (85) and Jencks (48) , concluded tiiat 
neitner compensatory programs nor integration did much to 
close tiie "ûlack-vmite achievement gap." The child's home 
life was seen to be the most important factor in his academic 
achievement rate. Jencks concluded that altering the way in 
whica parents deal with their children at home is the "most 
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promising" way of raising their achievement levels, while the 
"least promising" is to increase expenditures for compensatory 
programs since there is "little evidence" thai: this has an 
'"appreciable effect on achievement scores." 
The best approach to developing a relevant curriculum 
in ghetto schools is to first develop a warmer and more 
humane atmosphere and a freer environment, according to 
Herndon (38), Kohl (51), Kozol (53) and Silberman (85). 
Positive reinforcement and encouragement prevail in the schools 
that are succeeding with lower-class children in ghetto 
areas, according to Silberman, who observes tliat the "defects 
and failures of slum schools are but an exaggerated version 
of wnat's wrong with all schools." 
Humanizing/De-humanizing characteristics of the Public Schools 
Another major criticism of the public schools is that 
they are so organized and so operated as to be de-humanizing 
to the students enrolled. The main areas of concern or 
practices considered to be de-humanizing are: (1) authori­
tative operation with oppressive and petty rules, (2) ability 
grouping or tracking, (3) age or grade grouping, (4) student 
marks (A, B, C, D, F) (5) pre-determined curriculum, 
(6) standardized tests, (7) excessive homework and (8) com­
pulsory attendance. 
American public schools were found by Silberman (85) to 
be "grim, joyless places with oppressive and petty rules" 
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regulating such things as talking, hall passes, use of 
libraries, lavatory passes and walking in lines. He concluded 
that such rules exist for administrative convenience and 
because schools operate on the basis of distrust. 
Postman and Weingartner (73) reprint a document entitled 
"Wanted: a Humane Education" produced by the Montgomery County 
Student Alliance of Montgomery County, Maryland, The main 
conclusions of this document are that the operation of the 
public school is based on fear, that it compels students to be 
dishonest, that it destroys the "natural" joy of learning and 
that it promotes obedience to authority. 
Classer (30), Herndon (37), Kohl (50), Postman and 
Weingartner (73), Rogers (80) and Silberman (85) all accuse 
the schools of being too authoritarian and obsessed with silence 
and order. Teacher competence is too often judged on the basis 
of hov; quiet and orderly the students are rather than by hov; 
much they have learned. Classer contends that such silence 
and order are detrimental to a good educational environment: 
Laugning, snouting, loud unison responses, even 
crying, are a part of any good learning experience 
and snould be heard from every class. A totally 
quiet, orderly class is rarely learning; quiet 
and order have no place in education as all-
encompassing virtues. To the degree that I have 
seen thera practiced, they do more harm tlian good 
as they increase the gap between the school and 
the world (30). 
Holt (42) observes that the students need the most 
practice in talking, but that the teachers get the most; in 
most classes the students talk only to the teacher and then 
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only when called upon. He points out that the result of this 
may be tiiat a child will talk little better after a few years 
in scnool tnan he did when he started. This can effect every 
suDject in the curriculum since the child who does not talk 
skillfully will not know how to express himself or interpret 
well the expressions of others. He contends that such 
"discussions" as do take place are usually "answer-pulling" 
in which the teacher asks pointed questions designed to get 
the student to respond with the "right" answer. 
Ryan and Cooper (82) report that the Flanders Interaction 
Analysis studies indicate that there is an inverse relation­
ship between the amount of teacher talk and student learning, 
and that teachers of classes rated to be "superior" tend to 
be less directive in their talk. These studies indicated 
tiiat teachers of "superior" classes tend to talk 50 to 60 per 
rent of the time with 40 tc 50 per cent of their talk being 
directive. Teachers of below average classes tend to talk 
over 75 per cent of the time with over 75 per cent of their 
talk being directive. 
Rafferty (75) disagrees with these views of order and 
contends that children should learn to think and act in an 
"orderly, disciplined manner" to prepare them to face the 
"realities of a hard life." 
Some other "petty rules, such as regulation of hair and 
dress styles, are seen as moot questions by Harrison (33) 
because "recent court decisions have altered the school's 
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role in this area." He feels that school officials should do 
more to inform the general public of this state of affairs. 
Classer (30, Herndon (37), (38), Holt (41), (42) and 
Postman and Weingartner (74) view the practice of ability 
grouping or tracking as a demeaning process which accomplishes 
little, if any, good. Classer points out that some natural 
grouping will occur in secondary school as the better students 
select more difficult classes, but that this type of grouping 
is not necessarily bad since it occurs by choice rather than 
by assignment. Students placed in tiie lower groups are often 
made to feel stupid and worthless. They are made to feel that 
they are failures, and failure builds upon itself (41). 
Postman and Weingartner (74) and Holt (42) state that 
students will do as well as they are expected to do according 
to how they are "labeled" and that teachers will teach to 
get the results expected of "labeled" groups. The Rosenthal 
study is cited by Postman and Weingartner as indicating that 
children do as expected. In this study elementary teachers 
were informed that certain children were either "fast" or 
"average" with tlie labels being randomly assigned. For 
ethical reasons no children were labeled "dull". Results of 
teacher evaluation of student achievement indicated tiiat the 
students did as they were labeled. 
Holt (41) contends that once children have been labeled 
as failures many teachers really do not try to make them 
succeed: 
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For, after all, if teachers have been saying for 
years that these children can't learn and don't 
want to learn and then someone comes along and 
shows that they both can and want to, it threatens 
the other teachers' alibi. It is easier and safer 
to go on teaching the children in ways that you 
know won't work, because they have never worked, 
and then go on blaming the children. 
Rickover disagrees and contends that the tracking system 
is to be desired (77) . He sees it as a means of assuring that 
students with greater abilities will not be held back by 
slower students who might impede their progress. 
The practice of grouping students according to a partic­
ular age into grade levels is questioned by Silberman (85) 
and by Ryan and Cooper (82) . The graded school first came 
into existence in America in 1848 at the Quincy Grammar School 
in Boston, Massachusetts and was patterned after graded schools 
in Germany which, in turn, were patterned after the military. 
This concept is now under fire as being too rigid and unable 
to provide for individual differences. Classes are taught 
toward a mytnical average student witii tiie result that they 
are stifling to tlie faster students and frustrating to the 
slower (89) . Ryan and Cooper recommend the non-graded school 
as being more responsive to individual students' needs. In 
tae non-graded school each student can progress in different 
subjects at his own level of achievement rather than because 
of his chronological age. 
Decker (12), ûivoky (16), Classer (30) and Kohl (51) find 
the process of assigning student marks (A, B, C, D, F) to be 
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aroitrary and a poor educational practice: 
This system seeks to measure in terms of grades 
those qualities which cannot be measured in tiiese 
terms. By limiting educational material to what 
can be measured in grades, they eliminate from 
the classroom such goals as the development of 
ability to know oneself, to enter into serious, 
mindbending conversations, to think independently, 
to relate knowledge to obligation and so on — all 
of wnich are necessary for responsible decision 
making. On the other hand, by pretending to measure 
the immeasurable (many teachers, for example, try 
to rate the value of student effort when they make 
out grades) teachers, tl:rough grades, can falsely 
reduce all experience to a search for facts (16). 
Classer (30) relates student marks to what he terms tlie 
"measurement principle" which is that nothing is really worth­
while unless it can be measured and assigned a numerical value. 
This ignores such areas as the arts, feelings, emotions and 
creativity. Marks are supposed to stimulate the child to work 
harder and to learn more, and Classer states that this works 
with some students, but that studies indicate that marks are 
not a good indicator of hign performance in later years except 
in terms of succeeding in college. He lists til es e objections 
to grades : 
1. they identify "failures" which build upon themselves. 
2. they are limiting and damning for life. 
3. they encourage cheating. 
4. tney encourage students to study and learn only 
what is necessary to get a good grade. 
5. they are disliked by teachers. 
Classer recommends that the only type of marking to be 
used should be "pass, fail and superior." He further states 
that all students should be passed in elementary school and 
tiiat in secondary school only passing marks should be 
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recorded on a student's transcript. Taero snould be no 
record on the official transcript of courses not passed. 
A pre-determined curriculum with certain standards to 
be met by each child is seen as failing to meet the needs of 
the individual student by Ashton-Warner (3), Dennison (13), 
Classer (30), Gross (31), Perrone (72), Postman and Wein-
gartner (74), Rogers (80), Silberman (85) and Wees (89). 
All of these writers feel that for learning to have any real 
significance for the student it must be based upon his own 
experience and come at a time when he is ready for it. Perrone 
states tnat, "Children should be encouraged to ask their own 
questions rather than waiting to find out what questions they 
ought to ask." He proceeds to observe tliat teachers need to 
be free to respond to a child's individual interests, to be 
free from standardized subject matter, to be free to 
participate actively in the making of a learning community. 
"As a corollary to this kind of independence there must be a 
move away from the growing pressure of achievement and 
intelligence tests." 
Rogers (80) agrees tnat a "prescribed curriculum, similar 
assignments for all cnildren, lecturing, standardized tests 
and instructor-chosen grades" are stifling to the "elements of 
significant learning," which he lists as: 
1. It has a quality of personal involvement. 
2. It is self-directed. 
3. It is pervasive. 
4. It is evaluated by the learner. 
5. Its essence is meaning. 
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Asiiton-Warner (3) deplores the use of pre-written reading 
materials for beginners, preferring to use what she terms 
"organic" reading and "key" vocabulary — that wnich the child 
uses naturally and in whicn he has an interest. Dennison (13) 
comments tnat, "The causes of learning are within tlie child 
ratiier than the result of teaching or tiae internal relationships 
of curriculum." Gross (31) urges that students be permitted 
to nelp snape their own learning experiences since it is "now 
generally agreed til at students do learn more and better" when 
permitted to do so. A cnild has no stronger desire tnan to 
malce sense of tiie world, to move freely in it and to learn 
according to Holt (42) who comments that, "There must De 
something very wrong witn much of what we do in school, if we 
feel tiie need to worry so much about what people call 
'motivation'." Silberman (85) calls tiie "adherence to a time­
table" ens of the most stringent controls on tiie curriculum, 
since activities must often begin before interest is aroused 
and end before it wanes or before the task at hand is completed. 
Holt (41) favors eliminating tests. He argues that 
children are too often prepared specifically for the tests and 
that the tests do not do what tiaey were meant to do: 
Two arguments are put forward in.favor of tests. One 
is that tlie tiireat of a test makes children work 
harder and tiierefore better. The other is that the 
test tells the teacner how mucn the children have 
actually learned. Both arguments are false. To tiie 
extent til at children really feel threatened by tests, 
tiiey work worse, not better. And tests do now show 
wnat children have learned. Not only do tney fail 
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to show how much able children do know, but they 
fail to show what one might have expected them to 
do — expose the child who knows nothing at all. 
Classer (30) relates testing to his previously stated 
"measurement principle" and notes that tests can be passed 
by memorizing facts and regurgitating them with little or no 
understanding. Closed book examinations are condemned by him 
as being based on the "fallacy that knowledge remembered is 
better tlian knowledge looked up." 
Rafferty (75) and Rickover (77) disagree with the 
aforementioned statements concerning curriculum and testing. 
Rafferty asserts that schooling is not a natural process, 
tnat children must be closely guided and directed by tlieir 
teachers and that the caild cannot be expected to have valid 
judgments regarding what should or should not be included 
in his learning experiences. Rickover favors the establish­
ment of national standards to be met by all students before, 
tiiey are permitted to receive a high school diploma. 
Excessive, tedious homework is too limiting, according to 
Classer (30) who believes that students need some time away 
from scxiool for otner pursuits. He feels tiiat limited amounts 
of homework can be valuable, but that too much of what is 
assigned is nothing more than busywork. 
Student Mark Klieman is quoted by Williams (90) as 
stating that compulsory attendance is an oppressive practice 
wnicii would be unnecessary if school were "worthwhile". 
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In commenting on the "policelike" tactics used to enforce 
compulsory attendance he said; 
If so great and complex a structure is needed simply 
to insure paysical attendance, we may legitimately 
be concerned about why we are willing even to place 
our bodies in school, let alone what happens there. 
There is one primary cause behind why we set trash-
cans on fire: High School is not worth the time we 
spend there. 
Several attempts have been made to make the schools 
more relevant and/or more humanistic. Some of these attempts 
have been aimed at changing the curriculum and its content, 
otuers at completely reorganizing the structure of the school 
and/or teacning methods (82), (85). Ryan and Cooper (82) 
offer the following list of educational changes that some 
schools nave made: 
1. Non-grading. Students progress in different 
subjects at their own level of achievement 
ratiier than because of age. 
2. Team teaching. Groups of teachers assume 
responsibility for planning, executing and 
evaluating the instructional program for a 
group of students. 
3. Differentiated Staffing. Tnere are many 
varieties but all basically depend upon differing 
responsibilities for staff members. 
4. Flexible Scheduling. Allows for varying times 
of bo til students and teachers as needed. 
5. Middle School. An alternative to tlie junior 
high, generally encompassing grades 5-8 or 
5-8. Offers unique opportunity for curriculum 
experimentation. 
6. Competitive Education and Accountability. 
Teachers are held responsible for what students 
learn. Parents may become involved in planning. 
7. Performance Contracting. Private educational 
companies contract with the school to assume at 
least a snare of the teaching load on a "no learn, 
no pay" basis. 
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8. Programmed Instruction. Material to be learned 
is broken down into a series of small discrete 
steps with stimulus, response and confirmation 
supplied. 
9. Computer-Assisted Instruction (CAI). Learning 
materials are programmed through a computer. 
10. Individually Prescribed Instruction (IPI) . 
Students' needs are prescribed on the basis of 
diagnostic tests, tlien each moves tlirough the 
curriculum at his own rate. 
Silberman (85) reports that high schools are responding 
to student demands for more freedom and more relevant materials 
by three types of changes: 
1. Modest changes in school regulations designed 
to create a freer and more humane atmosphere 
outside tlie classroom. 
2. Somewhat bolder attempts to humanize the schools 
as a whole — for example, by cutting the number 
of required courses, leaving students with a 
third or more of their time unscheduled, to be 
used for independent study, for taking more 
elective courses, for fulfilling some course 
requirements outside the classroom, for 
relaxation and leisure. 
3. Radical experiments involving changes of the 
most fundamental sort -- re-ordering the 
curriculum and the entire teaching-learning 
process, and in some instances broadening 
the very concept of what constitutes a school. 
Most caanges, Silberman says, have been of the first sort 
(dress, hair codes), often because of legal action. Some are 
trying to accomplish the second change principally through 
tne medium of modular scheduling which divides the day into 
smaller segments and allows for differing class times and 
more unscheduled time. He warns that modular scheduling is 
simply an administrative technique that makes it possible 
for a freer and less restrictive educational atmosphere to 
develop out does not guarantee it. "All too often, in fact. 
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the technique turns out to be a kind of giminickry in which 
nothing much changes but the length of the periods (and not 
always that) and tiie vocabulary with which the program is 
described." He notes that some high schools are permitting 
students to complete a course on the basis of passing an 
examination rather than spending a certain amount of time in 
a class, some are offering "mini-courses" of varying lengtlis, 
and some nave eliminated grades and are using a pass-fail 
system. 
Many other types of experimental programs are being 
attempted in the public high schools. Colver and Richter 
report tliat the adoption of an open-campus plan in which 
students are free to be in school or not when they do not 
have classes, combined with a "self-directive day", in which 
each student decides for himself on most of his day's 
activities has resulted in improved attendance, a decrease in 
vandalism, improved grades, an increase in library usage, and 
a decrease in discipline problems at Niles East High School in 
Skokie, Illinois (10). 
"Alternative types of high schools" are reviewed by 
Gross (31) . One of the most "free" of these is the Parkway 
Scaool of Philadelphia, Pennsylvania, sometimes called a 
"school witaout v/alls." No school buildings exist and students 
use the entire community as a resource. Each student plans 
his program witn a teacher who acts as his advisor. Student 
and faculty participation is on a voluntary basis and the 
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school now has a waiting list of students. Adaptations of 
the "school without walls" concept have been made by schools 
in Kansas City, Toronto and Chicago. The Murray Road school 
in Newton, Massachusetts assigns no grades, has no set 
curriculum and no compulsory attendance. Other schools 
mentioned as being "alternative types" include the John 
Adams High School in Portland, Oregon, the Other Ways school 
in Berkeley, California and the Lower Eastside Action Project 
(LEAP) in Manhattan, New York. Student involvement in program 
planning, student responsibility and a "free" atmosphere are 
central themes of all of these schools, most of which also 
have relatively small enrollments. A recent unpublished 
survey by Larry Moeller of Iowa State University reveals that 
most alternative high schools close within two years of their 
inception. 
A major change at the elementary school level has been 
the development of a type of school that has variously been 
called: open classroom, informal classroom, integrated day, 
Leicestershire Plan, open education and free school (7), (40), 
(50), (53), (85). Many of these have been patterned after 
the English Informal Schools in which the stress is upon 
allowing the student to learn when he is ready and has an 
interest in learning. One of the best known of the English 
schools is Wiell's Summerhill School, founded in 1921 (84). 
At Summerhill tne students attend classes only if and when 
they wish, have freedom to do pretty much what they want 
47 
so long as they do not infringe upon the rights of others and 
meet as a group to make decisions concerning infractions, 
punishments and rules (66), (84). Niell states that the 
Summerhill theory is that when a child has played enough he 
will start to work and face difficulties, "and I claim that 
this theory has been vindicated in our old pupils' ability to 
do a good job even wnen it involves a lot of unpleasant work." 
He points to Summerhill alumni who have been successful in a 
wide variety of occupations and professions (66) . The idea 
taat a caild learns more when tiie distinction between play 
and work are "not so sharp" is also expressed by Holt (41), 
Classer (30) and Perrone (72). 
Hechinger (35) contends that Summerhill is more of a 
family than a school and works only because of Niell and his 
presence. He thinks it will "fall apart" when Niell is gone. 
Holt (34) answers critics of Summerhill's "permissiveness" by 
stating that "permissiveness" is a matter of degree since no 
one permits a child to do just anything it wishes and no one 
permits a child to do nothing. Ames (2) sees the Summerhill 
approacn as possibly being useful for problem children, but 
not for most and lists her reasons: 
1. I don't believe tliat the ordinarily constituted 
child needs this much freedom. 
2. I see no value in everyone being brought down to 
tae same level. 
3. I agree with Vance Packard that in matters of 
sexual expression, young people must know what 
adult standards are. 
4. I do not agree with Niell that tne aim of life 
is aappiness. 
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5. I do not share Niell's apparent contempt of 
books and of formal learning. 
Silberman (85) points out that the majority of English 
Informal Schools reject the notion that children should simply 
oe turned loose to "do their own thing." In most, teachers 
guide children into areas teachers feel are important to be 
learned. He cites several studies which indicate that children 
learn at least as much in the Informal Schools in tlie academic 
areas as they do in traditional scnools, and are superior in 
initiative, work spirit and critical thinking. He reports 
tnat several Informal Schools, some patterned after tlie English 
scnools, but many developed independently, are operating 
successfully in tiie United States. 
Dennison (13) writes tliat the newer style "free" or 
"informal" classrooms have their roots in Dewey's philosophies 
of education, he cites îiiell, Tolstoy, Dewey, Bruner, Goodman 
and Shapiro as all upholding one basic trutn: "That the 
educational function does not rest upon our ability to control, 
or our will to instruct, but upon our human nature and the 
nature of experience." 
Wees (89) contends that it is impossible to teach anyone 
anything and tiiat whatever a child learns he learns on his 
own: 
Tne teacher may think tnat he is teaching him when 
lie tells tiie child tlius and so, but all he is really 
doing is making vibrations in tlie air with his 
breath, vocal cords, pharaynx, tongue, nose, teeth 
and lips Wnatever change occurs in the child's 
mind, (any change tliat we may call educational) 
49 
occurs only because the child himself makes it hap­
pen Thinking is the child's own prerogative; 
nobody else can do his thinking for him. Even in 
the perception of such basic components as those 
provided by the senses, the meaning of the sense 
experience is the child's own creating. 
Rogers (80) basically agrees and prefers not to use the 
term "teacher." He prefers the word "facilitator". 
Bartii (7), Holt (40), Kohl (50), Kozol (53) and Silverman 
(35) all warn that tliere has been a great deal of misunder­
standing regarding what is meant by a "free" or "informal" 
classroom, and that no school should just adopt another 
school's program. Holt points out tiiat freedom does not mean 
tiie aosence of any limits or constraints and tliat clearly-
defined constraints may actually increase freedom. He states 
that students who have been used to a more conventional 
program may need to have freedom of choice introduced to tIaem 
gradually, first as a choice between two alternatives, then 
three, then more until complete freedom of choice is achieved. 
Also, materials and equipment must be available to choose from 
or no cnoice is possible. 
Kozol (53) rejects the idea that "you can't teach anyone 
anything" and cites examples of "free schools" that have 
failed because children were not required to learn to read 
until they asked — and they never asked. Parents became 
disillusioned and withdrew their children from school, thus 
closing it: 
It is not necessary, in speaking of reading, to 
adliere to either of two irresponsible positions. 
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It is as much an error to say that learning is 
never tae consequence of conscious teaching as 
it is to imagine that it always is. The second 
error belongs most often to t!ie public schools, 
the first to many of the Free Schools. The truth 
of tae matter is that you can teach reading. 
Lots of people I have taught children to read 
on a number of occasions, and I have done this in 
situations where they very likely would not 
have learned to read for several years if I had 
not assumed a clear initiative Where it 
is not necessary, it is obviously ill-advised. 
Waere it ^  necessary, but where in the name of 
Joy and Freedom it is not undertaken, tiien I 
believe motners and fathers have very good reason 
for their anger. 
Kozol contends that many well-meaning teachers working 
especially witia black ghetto youngsters have misunderstood 
completely that these youngsters need most to learn in order 
to compete in a wuite-oriented world and that tliis is what 
tiieir parents want tnem to do. Often tiie teachers who are 
telling ghetto parents that tneir children do not need 
competitive skills are white holders of college degrees who 
can return to the white middle-class life any time they wish. 
3uca teacners are considered by Kozol to be "innocent, naive, 
and dangerous." 
Bartn (7) holds that too many educators are so eager to 
assimilate new ideas that they often distort tne original 
conception witiiout realizing it because they fail to determine 
now well the new ideas fit their own perception and hence 
change only the vocabulary and thetoric. He points out that 
many attempts to implement open classrooms in America have 
failed and been discarded with describing epitaphs of "sloppy 
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permissiveness," "neo-progressive," "Communist," "anarchial" 
or "liassez-faire." He states that such success in developing 
an "Open Classroom" depends upon satisfactory answers to these 
questions : 
1. For what kinds of people — teachers, administrators, 
parents, teachers — is the open classroom 
appropriate and valuable? 
2. What happens to children in open classrooms? 
3. Can teachers be trained for open classrooms? 
4. How can resistance from children, teachers and 
parents — inevitable among those not committed to 
open education's assumptions — be surmounted? 
5. Saould participation in open classrooms be required 
of teachers, parents, children and administrators? 
Accountaoility 
Tne high rate of school bond issue failures in recent 
years is interpreted by Woodington (93) as being the public's 
way of demanding more accountability from the schools. 
Glass (29) holds taat tiie term "accountability" nas been used 
far too Droadly and too loosely and nas been applied at various 
times to: (1) the statement of educational objectives, 
(2) performance contracting, (3) voucaer systems, (4) economic 
input-output analysis, (5) accreditation and (6) community 
participation. He says that none of tnese is adequate for the 
real meaning of accountability, which is simply a buyer-seller 
relationship with the buyer wanting assurance that he is 
getting his money's worth. Lieberman (55) agrees that there 
are far too many definitions and descriptions of accountability, 
out states that they can all be grouped into two general 
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categories: (1) "Input-output type, which relates cost and 
method to results and (2) Comsumer-choice type (voucher system), 
which is based on the belief that consumer choice will intro­
duce a measure of effectiveness. Both Glass and Lieberman 
agree tnat accountability is usually "defined" in terms of 
wnat it does ratiier tlian what it is, and both agree that what 
it does is to demand that school personnel, particularly 
teachers, be held accountable to the public for what pupils 
learn. Usually accompanying demands for accountability are 
demands or recommendations that teachers be paid according to 
results obtained (5), (20), (29) , (55) . 
Teacher groups in general have rejected the concept of 
accountability for student learning on tiie grounds that teachers 
have little or no control over the factors which render 
accountability either feasible or fair (5), (20). The National 
Education Association has insisted tiiat before such measures 
as performance contracting, voucher plans and other alter­
natives to a single salary schedule are acceptable, teachers 
must first gain self-governance. This position is based on 
t:ie belief that only when teachers have a voice in determining 
qualifications for entry into the profession and continued 
membership and a voice in setting educational policy should 
tixey be held accountable for the results of the educational 
metiiods being used. 
Woodington (93) asserts that accountability must start 
by determining local priorities and calls this process "needs 
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assessment translated into goals and objectives." He lists 
eight "essential steps": (1) establishing goals, (2) setting 
specific objectives, (3) devising programs to meet the 
objectives, (4) carrying out the programs, (5) measuring 
the degree of success, (6) comparing costs and performance 
under alternate programs, (7) revising, and (8) trying again. 
Attempts at national or state-wide assessment of student 
achievement nave been underway for the past two decades (9 2) . 
During tnis period of time the National Assessment of 
Educational Progress (HAEP) project, under the auspices of 
the Education Commission of the States (ECS) has been gathering 
information nation-wide on student achievement levels in the 
various subject matter areas. Womer and Mastie (92) point out 
that national assessment was never meant to provide information 
about individual districts but to provide decision-makers with 
information for curriculum decisions and priority-setting as 
a starting point for local assessments: 
The original and basic purpose of the National 
Assessment of Educational Progress (NAEP) project 
was to assess change in knowledge and skills that 
relate to important objectives of American edu­
cation. This purpose cannot be met for some years, 
not until a subject is assessed a second time. 
Some SUDjects have not yet been assessed for the first 
time. Womer and Mastie (92) state that tne NAEP project was 
"designed to describe levels of achievement, not to ascribe 
reasons," and the wAEP role should not be to prescribe remedies 
but to serve as a catalyst, triggering local action. 
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Dyer (17) writes that much thought has been given in 
the past 20 years to establishing goals of education and much 
thought to what should be evaluated, but little thought to 
the evaluation process itself. The consequence of this is 
that the states now find themselves unprepared to meet the 
rising demand for some procedure to be utilized in holding 
local school districts accountable for the effectiveness and 
efficiency of their operations. He lists, in priority order, 
six main purposes that a state-wide evaluation program should 
serve: 
1. Provide basic information for helping each 
student assess his own program. 
2. Provide teachers and administrators witli infor­
mation to assess effectiveness of their programs. 
3. Provide state educational authorities with 
information needed for allocating state funds. 
4. Provide research agencies witii data for 
generating and testing hypotheses concerning 
improvement of all aspects of the educational 
process. 
5. Provide each school system with strong iacenLives 
to experiment. 
6. Provide the state legislature and the general 
public with readily interpretable information 
concerning progress = 
Tyler (87) relates the purposes of assessment mostly to 
the individual student or local school: 
1. One purpose of assessment of the individual 
student is to determine his readiness to pursue 
tae next step of learning. 
2. Another basic purpose of assessment is diagnostic. 
3. Another purpose of assessment is to provide 
inaividual guidance. 
4. Anotaer purpose is to discover problems before 
it is too late to deal with them. 
5. Another purpose is college admission placement. 
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Tyler warns of the following problems in accepting too 
readily the findings of an assessment program: 
1. Mean relative standing has very limited usefulness. 
2. Predictions are often based on a static criterion. 
3. The idea that everything we find out tiirough 
testing is to be fitted into a grade or award or 
punishment. 
4. Limited too mucn to paper and pencil tests because 
of tiie desire for a test tiiat can be administered 
to all students at once. 
5. iiimited by overuse of selection-type tests such as 
multiple choice or true-false. 
Many attempts have been and are being made to initiate 
one or more of the various aspects of accountability in the 
schools, such as needs assessment for establishing goals, 
performance contracting, vouchers and differentiated staffing. 
The Center for the Study of Evaluation at UCLA in Los 
Angeles, California has developed and field-tested a kit for 
ascertaining local goals and priorities in the public schools 
(y) . A Q-sort teciiniqae was used and tiie people being 
surveyed were asked to sort goals into five groups ranging 
from "unimportant" to "very important" to determine: 
(1) ratings of 106 different educational goals and (2) 
differences in ratings of the goals by teachers, parents, and 
board members. The determination ol goals is only one part of 
the total CSE needs assessment program, which is still in the 
process of being developed. The complete CSE process 
includes : 
1. Major goals determined by various publics using 
a Q-sort technique. 
2. Hooking major goals to hierarchical objectives. 
56 
3. Determining behavioral objectives appropriate 
for tue hierarchical objectives (which are 
appropriate for course and unit goals) . 
4. Selecting and/or developing instructional and 
learning materials, activities and experiences 
to reach the goals. 
5. Selecting and/or developing test items appropriate 
to determine accomplishment of tne goals (58). 
The CSE process included a series of sampling booklets 
sent to survey participants one after anotner. In addition to 
determining which educational goals were considered of 
importance, Lie kit also attempted to discover: (1) where 
planning was done, (2) what pressure groups or individuals 
demanded caanges, (3) how the principal went about finding 
out tiie attitudes of others and (4) standardized tests used, 
and now selected. In assessing the results obtained it was 
found tliat: 
1. Directions were not always clear (vocabulary was 
often difficult for parents). 
2. The greatest pressure for curricular change was 
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a weak third. 
3. Most standardized tests used are mandated by 
tne district or the state. 
4. The tallying process was tedious= 
5. Most of those surveyed prefer a check-list approach 
to the Q-sort approach. 
6. The attrition rate was high as more booklets were 
introduced. 
Manatt adapted tlie CSE approach for an assessment of goals 
at the Ayrsnire Consolidated School in Ayrshire, Iowa as a 
part of a federal Title III grant (58) . Only steps one and 
two of tne complete CSE process were included in tlie planning 
grant. A Q-sort technique was used to assess attitudes of 
community members, parents, students and educators toward 10 8 
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selected educational goals. Each person sorted the goals into 
five categories: (1) unimportant, (2) below average importance, 
(3) average importance, (4) above average importance and 
(5) very important. 
All groups at Ayrshire generally favored the following 
educational goals; 
1. Healthy personality with a high self-concept. 
2. A good citizen who could get along with others. 
3. Ability to communicate, especially print media. 
4. One who tries hard, strives for excellence and 
has positive attitudes toward school and learning. 
5. One who is ready for career entry, appreciating 
the social value of his work and that of other 
groups. 
All groups at Ayrshire generally rated the following 
educational goals as being unimportant: 
1. Singing by staying on key, keeping a tune, aural 
identification of types of music. 
2. Rote memory. 
3. Writing fluency in a foreign language. 
4. Familiarity with children's literature. 
5. Learning and using a variety of artistic techniques. 
6. Musical instrument playing. 
7. Recognition of literary devices. 
Another approach to needs assessment has been developed 
by the Commission on Educational Planning under the sponsor­
ship of Phi Delta Kappa (11) . The program involves members 
of tiie community and the professional school staff and 
consists of three steps: 
1. Ranking of educational goals in order of their 
importance. 
2. Assessing how well current educational programs 
are meeting tiiese goals. 
3. Development of program level performance objectives 
by tae professional staff designed to meet the 
priority-ranked goals. 
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Performance contracting as an accountability measure is 
based on the idea of paying for education only if a set amount 
of learning actually can be shown to have taken place. 
Page (69) lists the following essentials of performance 
contracting ; 
1. A contractor signs an agreement to improve students' 
performance in certain basic skills by set amounts. 
2. The contractor is paid according to his success in 
bringing students' performance up to tliose 
prespecified levels. If he succeeds, he makes a 
profit. If he fails, he doesn't get paid. 
3. Within guidelines established by the school board, 
the contractor is free to use whatever educational 
tecnniques, incentive systems and audiovisual aids 
ne feels can be most effective. 
The performance contracting concept was dealt a severe 
blow jjy tne results of a carefully controlled experiment 
conducted by tiie Office of Economic Opportunity (OEO) during 
the 1971-72 school year (69). Earlier performance contracting 
experiments appeared to be successful, although they were 
strongly criticized as lacking controls and of teaching toward 
the tests. The OEO designed controls, selected pre and post 
tests and accepted bids from private educational companies. 
Thirty-one companies presented bids and bids from six were 
accepted; each for tliree cities. Six grade levels were 
covered, 1-3 and 7-9, across all major low-achieving ethnic 
groups. The companies were not informed of which tests were 
to be used so that tiiere could be no teaching toward tiie tests. 
Tae final test results showed no differences between 
achievements of tne experimental and tiie control groups; all 
59 
did badly. All of tlie companies lost money on the project 
and four of the six went out of business. Page sees this 
failure as also reflecting upon American belief in compensatory 
education, programmed instruction and behavioral modification, 
which he holds are based on tlie same main concept used by the 
companies in their efforts, the reinforcement theory. 
The voucher system has been promoted as a means of 
improving education (47), (48), (61), (68). Under tiais system 
parents would be provided with slips of paper called "vouchers" 
Wiiich they could "spend" for the school or program they chose 
for their children. The school would present the vouchers it 
collected to the proper governmental agency for funds to run 
its program and would be obligated to accept the voucher as 
full payment. Theoretically the process of competition would 
force schools to improve their educational offerings. 
The voucher plan most favored by the GEO is the Jencks 
plan, which has these features (51): 
1. Parents choose between competing schools. 
2. Schools must be open to all applicants. 
3. Schools must accept the vouchers as full payment 
for the cost of a child's education. Parents may 
not add money to the value of a child's voucher. 
4. Each school must make information available which 
will enable parents to make wise decisions. 
5. A new independent agency, the Education Voucher 
Agency (EVA) enforces these regulations and 
administers the voucner program. 
6. Tae value of the voucher is supplemented for the 
poor to enable schools to develop special programs 
for these children, 
7. All kinds of schools are included — private and 
religious schools as well as public. 
Overlan (6 8) reports that several objections to voucher 
60 
plans have been raised from various sources. These objections 
are based on beliefs that: 
1. Every voucher plan would promote racial and 
economic segregation. 
2. Voucner plans would lead to unconstitutional 
public support of religious schools. 
3. Vouciier plans would spur "huckstering" and false 
claims among teachers and administrators. 
4. Voucher plans would overtax the interest and 
intelligence of some parents, especially low-income 
parents. 
5. If both public and private scnools are eligible 
for government money, private scliools will expel 
or suspend problem students, making public schools 
"schools of last resort." 
The Center for Study of Public Policy considered these 
objections and worked to build safeguards into a voucner 
system. Tiie Alum Rock School District of San Jose, California 
began an experimental program using vouchers in the fall of 
19 72, sponsored oy tie OEO, after these compromises were 
reached (61): (1) Only one-third of tne elementary schools in 
tiie district are involved and for only one year., after which 
eitiier the OEO or tiie Alum Rock School District may cancel the 
experiment, (2) Only public elementary school programs are 
involved, (3) The Alum Rock Board of Education retains control, 
altnough advised by an Educational Voucher Advisory Committee 
(EVAC) and (4) Parents choose between competing school programs, 
not competing scnools. 
Joel Levin, director of tne voucher system for the school, 
.lad estimated tnat probably 15 per cent of tne parents would 
choose non-traditional programs and had observed that, "Twenty 
per cent would demonstrate without question the value of a 
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voucher system. We would have proven our major contention, 
that many parents would choose differently for their children 
if given the opportunity to choose (61)." In June of 1972, 
with 2,500 of the district's 4,000 elementary students pre-
enrolled for fall, the percentage of parents choosing non-
traditional programs was running close to 40 per cent. Twenty-
one clioices of elementary programs were offered, although not 
all were offered in every school. Traditionally-oriented 
programs were given such names as Traditional, Developmental 
Reading, Basic Skills, Three R's Plus, Academic Skill Develop­
ment and Enrichment. Non-traditional programs were given 
such titles as Open-activity Centered, Individualized Learning, 
Continuous Progress Non-graded, Sullivan Individualized 
Language Arts, Fine Arts — Creative Expression, Fine Arts and 
Creative Arts, Math-Science, Cultural Arts and Multi-cultural. 
Prior to the start of the voucher program the Alum Rock schools 
had been oriented basically toward traditional programs. 
I'lecklenburger observes that schools across the nation will be 
watching this experiment with a great deal of interest (61). 
Differentiated Staffing is a process which attempts to 
distinguish between different roles in the teaching process, 
assigns different responsibilities and rewards accordingly. 
Olivero (67) reports that there are many different definitions 
and interpretations of differentiated staffing. He cites plans 
now is use in such places as Englewood, Colorado, Kansas City, 
Missouri and Temple City, California» Dwight Allen, as cited 
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by Olivero, points out that there are three conditions es­
sential to any differentiated staffing pattern; (1) a minimum 
of three staff teaching levels, each having a different salary 
range, (2) a maximum salary at the top teaching category that 
is at least double the maximum at the lowest and (3) sub­
stantial direct teaching responsibilities for all teachers 
at all salary levels, including those in the top level. 
Olivero offers his own observation of five ingredients 
necessary for a successful differentiated staffing program: 
(1) assessment of student needs, (2) definition of roles, 
(3) training for differentiated roles, (4) evaluation of 
performance and (5) reward system. 
Teachers and other instructional personnel may be given 
such titles as master teacher, senior teacher, curriculum 
associate, staff teacher, associate teacher, clerk or others, 
with the terminology' varying from program to program. 
Olivero warns that differentiated staffing can become an 
end rather than a means and can evolve into a more rigid 
heirarchical system tiian now exists. He also sees it pos­
sibly perpetuating the "current sin" of "promoting" good 
teacaers out of tiie classroom. He further warns that, while 
a pay differential is essential to make such a system work, 
it snould not become a cover-up for merit pay. 
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Summary 
Pollsters have found a number of things tlie general 
public likes about the public schools and a number of items 
tne public is concerned about in regard to the schools. 
Interestingly, "teachers" and "facilities" were high on both 
lists. 
Items receiving public approval were: 
1. students are "smart," well-educated 
2. students are concerned about social problems 
3. teachers 
4. facilities 
5. marking systems (A, B, C, D, F) 
6. curriculum 
7. scheduling 
8. job being done by administrators 
9. job being done by school boards 
10. extra-curricular activities 
11. up-to-date teaching methods 
12. small classes 
13. special services, such as speech, hearing, reading 
therapy 
14. up-to-date materials 
15. trans pertation 
16. concept of non-graded school 
17. paying teachers according to quality of work done 
18. standardized tests 
19. sex education 
20. compulsory attendance 
Items about which the public expressed either concern or 
disapproval included: 
1. discipline 
2. lack of student respect for authority 
3. lack of student motivation 
4. teachers 
5. facilities 
6. integration 
7. finances 
8. dope/drugs 
9. year-round school 
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10. too many administrators 
11. large classes 
12. tenure for teachers 
13. involvement of students in policy making, curriculum 
decisions, establishing rules or teacher selection 
Aost current published criticism of public school educa­
tional practices fall into three categories: (1) Relevancy/ 
irrelevancy of the school curriculum, (2) Humanizing/de­
humanizing characteristics of the public schools and (3) Ac­
countability. 
Criticisms falling in the relevancy/irrelevancy category 
include: 
1. The main aim of education is to perpetuate tlie present 
society rather than to develop the ability to think. 
2. Public schools are too oriented toward college 
entrance. 
3. There is too much meaningless drill on skills unrelated 
to real life. 
4. Rote memory of "right" answers is outdated and uses a 
lesser function of the brain, memory, while neglecting 
its major function, thinking. 
5. A curriculum should emphasize why (concepts) rather 
than v.v.at (facts) . 
6. Textbooks leave little room for considering a student's 
individual needs. 
7. Students should be more directly involved in planning 
their own learning activities. 
8. The school curriculum should be flexible and geared 
to tae unique needs of the student. 
Student experiences, rather than teacher-directed 
facts, should form the base of learning. 
10. More emphasis is needed on preparation for tlie world 
of work at all levels of education. 
11. The curriculum in most public schools is oriented 
toward a white, middle-class society. 
12. Compensatory programs accomplish little or nothing. 
13. Students should be informed as to what will be on a 
test. 
Public school practices or procedures considered to be 
dehumanizing to the students included: 
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1. Autlioritative operations with petty and/or oppressive 
rules made mainly for administrative convenience. 
2. Ability grouping or tracking — labels lower groups 
as failures, 
3. Age or grade grouping — teaches toward a mythical 
average and ignores both faster and slower students. 
4. Student marking systems (A, B, C, D, F) — encourage 
caeating and cause students to learn just for grades 
(marks). 
5. Pre-determined curriculum — fails to meet individual 
needs. 
6. Standardized tests — students too often prepared 
just for the tests — can be passed by memorizing 
facts and regurgitating them with little or no under­
standing. 
7. Excessive homework — students need time away from 
studies for leisure and/or socializing. 
8. Compulsory attendance — shows lack of trust in 
students. 
9. Schools are obsessed with silence and order. 
10. Students are not permitted to pursue individual goals. 
11. Students are not permitted any voice in policy-making 
decisions. 
Tlie following measures were proposed as leading to better 
accountability. 
1. Determine local priorities. 
2. National assessment. 
3. State-wide assessment. 
4. Performance contracting. 
5. Vouchers. 
6. Differentiated staffing. 
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METHODS AND PROCEDURES 
Introduction 
The major problem of this investigation was to develop 
and test an instrument which can be used by local public school 
authorities to assess local public opinion toward various 
educational practices. The practices to be included were 
identified through a search of results of public opinion polls 
about the public schools conducted in recent years and of 
critical literature about the public schools and include pro­
cedures and/or instructional systems employed to instruct or 
to control pupils in the public schools. 
This chapter describes the methods and procedures used to 
develop and test the instrument and is divided into five 
parts: (1) Description of the Instrument, (2) Construction 
of the Instrument, (3) Selection of the Sample, (4) Collection 
ot the Data and (5) Treatment of the Data. 
Description of the Instrument 
Tae opinion sampling instrument was designed to consist 
of four parts. Parts one, two and three were designed to 
incorporate the concepts expressed by Nagel (62) and utilized 
by both Gallup (22) and Harris (32) . Nagel contends that for 
a public school opinion poll to be effective it must include 
three types of questions: (1) opinion (sudi as "how well do 
you think the schools are doing the job of. . .?"), 
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(2) knowledge (such as "how many pupils are there in the 
school district?"), and (3) vision (such as "indicate your 
agreement or disagreement with the following statements.") 
The first section of tlie instrument deals with the 
opinion aspect. Areas covered are primarily those found by 
Gallup and by Harris to be those about which the publics tliey 
surveyed expressed either approval and/or praise or disapproval 
and/or concern. Items in this section deal primarily with 
currently existing conditions in the local public schools and 
are designed to provide local public schools administrators 
and school boards with a means of determining public opinion 
toward tie schools as they are at tlie time the survey is con­
ducted. 
Tae second part of the instrument deals with the vision 
aspect and was designed to assess reactions to items identified 
through a search of current critical literature. Criticisms 
so identified fall into three general categories: 
(1) relevancy/irrelevancy of the school curriculum, (2) hu-
manizing/de-numanizing practices in the public schools and 
(3) accountability. Responses to items in this section can 
indicate to those responsible for developing local educational 
programs the types of educational practices preferred by the 
local public. 
The third section of the instrument deals with the know­
ledge aspect. Questions are of a factual nature and were 
designed to determine how knowledgable the respondents are 
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about selected items related to the local public schools. 
This section provides a means for local public school 
authorities to ascertain whether local patrons are knowledgable 
about the items in this section. By comparing answers received 
in this section to those received in the first section it 
becomes possible to distinguish between the respondent who is 
eitner critical or approving of the scnools but ignorant of 
their operation and the respondent who is either critical or 
approving of the schools but has knowledge to support his 
opinions. 
Gallup (22) has found that opinions tend to vary between 
people possessing different social or economic characteristics. 
Therefore the fourth section of the instrument provides a means 
of identifying certain social and economic characteristics of 
the respondents. These include age, sex, amount of formal 
education, annual gross family income, occupation, religious 
affiliation, and number of children enrolled in the public 
schools. 
Construction of the Instrument 
Items to be included in the first section of the instru­
ment were primarily identified through a search of public 
opinion polls of the public schools conducted by both Gallup 
(22) and Harris (32) . Those items about which public approval 
and/or praise or about which public disapproval and/or concern 
were expressed were included. These items were edited into 
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two types of questions: (1) open-ended questions to which the 
survey subject expressed an answer in his own words and 
(2) choice-type questions to which the survey subject responded 
by choosing one of the alternatives given. These two types 
of questions were patterned after tliose employed by the 
professional pollsters, Gallup and Harris. 
Items for the second section of the instrument were 
identified through a search of critical literature about the 
public schools. They cover the general areas of; (1) rele­
vancy/irrelevancy of the school curriculum, (2) humanizing/ 
de-humanizing practices in the public schools and (3) account­
ability. The statements used in this section come primarily 
from books, periodicals, newspapers and speeches. Collected 
items were edited into statements of opinion reflecting either 
a positive or a negative opinion to which the survey subject 
responded by agreeing or disagreeing. 
Items of both sections one and two were submitted to a 
judgment panel of 21 professional educators and 21 lay persons 
to ascertain the content validity of each item, thus facili­
tating determination of which ones were to be included in the 
final instrument. The professional educators included seven 
public school superintendents, seven college-level educators 
and seven educators in the employ of the Iowa State Department 
of Public Instruction. The lay members of the panel consisted 
of seven parents, seven school board members and seven students. 
All of the professional educators were personally known to 
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the researcher. Lay persons from Bondurant were personally 
known to the researcher, but names of those from other com­
munities and other scnool districts were obtained by contacting 
administrators in those districts for recommendations. All 
persons on tae judgment panel were contacted personally and 
ajked to participate and all agreed to do so. Personal 
contacts were made after three weeks had passed to remind 
those who iiad not yet returned their evaluations. After two 
more weeks the results of the judgment panel evaluations were 
compiled. All the lay persons had returned their evaluations 
and all but two professional educators. The evaluations of 
one professional educator were unusable. He re-wrote all but 
14 of the items and wrote a notation to the effect that his 
evaluations were based on the items as he had re-written them. 
He ta us did not evaluate the same items as tlie rest of the 
panel. 
A total of 94 items was submitted to the judgment panel 
and the panel was asked to rate the appropriateness of each 
item by checking one of five responses to indicate the degree 
witn wnich they agreed or disagreed with the appropriateness 
of the item. The responses were; (1) very inappropriate, 
(2) somewhat inappropriate, (3) undecided, (4) somewhat 
appropriate and (5) very appropriate. Items were rank-ordered 
according to tae acceptance level of each item. The rankings 
were used as a guide in the selection of items to be included 
in the final form of the instrument. With 21 lay persons' 
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18 professional educators' evaluations being used, the maximum 
total a single item could receive was 195 if everyone evaluated 
it as being very appropriate (39 x 5). Actual ratings ranged 
from a hign of 185 to a low of 102. 
RATINGS OF ITEMS BY JUDGMENT PANEL 
Professional Lay 
Overall Educators Persons 
Iliga 185 86 99 
Low 102 53 49 
Range 83 33 50 
Average 14 8.4 70.5 77.9 
The midpoint between "undecided" and "somewhat appropriate" 
was 3.5. Any item with an average evaluation of 3.5 or more 
(total of 136.5 or more) was considered to be appropriate and 
acceptable. Of the 94 items submitted to the judgment panel 
12 were rated 137 or higher and 26 were rated below 137, 
Sixty-one items were included in the opinion and vision sections 
of the final form of the opinionnaire. Fifty-five of the rated 
items were used, with two of tiiem being divided into two items 
each in response to recommendations from judgment panel 
members. One of tiiese became items 37 and 38 and the other 
became items 49 and 50. Four items (No's. 23, 46, 51 and 52) 
were added to cover areas for which no valid items were found. 
Wording changes were made in some items in response to 
recommendations by judgment panel members. In items 10, 11, 
12, 13, 14 and 15 the word "good" was changed to "adequate". 
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In items 61, sections c, f and h tiie words "cut out" were 
changed to "eliminate". 
For the second section (Vision) a scale was adopted to 
enable survey subjects to respond to eacn item on a continuum 
of from one (completely disagree) , through 50 (undecided, 
neither agree nor disagree) to 99 (completely agree). The 
basic assumption is that each of the statements covers the 
entire opinion continuum and tliat an individual's choice of 
degree acceptance or rejection determines his position on the 
continuum. This type of response measurement was recommended 
by Professor Roy Hickman and was the type used by the Iowa 
State University Statistical Laboratory in a recent survey of 
student opinions toward driver education courses conducted on 
behalf of the Iowa State Department of Public Instruction. The 
major advantage of tliis type of response scale is that it 
permits for a more exact expression of opinion on the part of 
tiie respondent. 
No uniform questions were developed for the third section 
of the instrument. Since the prime purpose of this section is 
to assess the level of knowledge toward those factors considered 
to be important in the local district, the section has been 
left open-ended to permit local public school authorities to 
ask questions about factors considered to be important 
locally. These factors may vary from district to district. 
Items to be included in the third section of the pilot instru­
ment were identified by contacting the administration of the 
73 
Urbandale Community School District, the pilot district used 
to test the instrument, and were those considered by the 
Urbandale administration to be important for the patrons of 
the Urbandale district to knov/. The administration was 
provided witn those items used by Nagel (62) as examples and, 
with that as a starting point, developed their own questions 
for this section. 
Items 62, 63, 66 and 69 were.designed to determine how 
"visible" certain school officials were, items 64 and 65 were 
intended to determine parental familiarity with certain logis­
tical aspects of the school's operation, item 67 to ascertain 
whether people knew the purpose of the bond issue, items 70 and 
71 to measure familiarity with aspects of school finance and 
item 72 to determine now successful the school's campaign had 
been to educate tne public regarding whom to approach with 
cp.ildren's scp.ool problems. 
The fourth part of the instrument was constructed to 
provide information on tiie social and economic characteristics 
of the survey respondents. The selected characteristics in­
clude age, sex, amount of formal education, occupation, reli­
gious affiliation, annual gross family income and number of 
children attending public schools. Backstrom and Hursh (4) 
recommend that demographic information be collected last in 
a survey. They contend that when collected last such infor­
mation tends to be less threatening to the respondents. 
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Selection of the Sample 
On Friday, February 9, 1973, a conference was held be­
tween Roy Hickman of the Iowa State University (ISU) 
Statistical Laboratory, Richard Manatt of the ISU College of 
Education and tne writer to discuss this investigation and 
determine the best methods of proceeding with it. Another 
conference was held on Friday, February 23 between Jack Menney 
of the ISU Student Testing Service and the writer to discuss 
validation of tlie instrument and treatment of data. The 
recommendations forthcoming from these two conferences were 
incorporated into this chapter. 
It was decided to sample the opinions of one population 
of one school district as a means of testing the instrument. 
A sample size of 150 persons was recommended and the population 
decided upon was parents of public school pupils. 
The ccntra.1 office of the Urbandale school uisLrict was 
contacted and a list of families having students enrolled in 
the public schools was requested. Since 150 survey subjects 
were desired the list was numbered and tlie total number of 
2,159 families divided by 150 to establish the "skip interval" 
of 14 (4). Numbers one through 14 were written on slips of 
paver which were placed in a hat. Number 13 was drawn from 
the hat, establishing the 13th family as the first to be 
included in the survey. Tne "skip interval" was tiien used to 
determine the remaining families to be included. The Urbandale 
scnool superintendent, Lyle Kehm, sent letters to the families 
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chosen to be included in the survey informing them that they 
had been selected. 
Collection of the Data 
At the aforementioned conference with Professor Roy 
Hickman the personal interview was recommended as the most 
satisfactory method of collecting survey information from lay 
persons, tiius rejecting both the telephone and the mail 
surveys. Telephone surveys have been found to be very limited. 
It is necessary to keep the number of items to be covered 
quite snort or run a high risk of having those being inter­
viewed become irritated or impatient and hang up whereas sucn 
is not usually the case with the personal interview. The 
mailed questionnaire has been found unsatisfactory in dealing 
with lay persons both because of a small percentage of returns 
and because of a strong possibility of bias on the part of 
those who do return such questionnaires. 
In the personal interview metnod the interviewer reads 
the survey items to the survey subject and makes a written 
notation of each response (1), (14) . The interviewing pro­
cedures outlined by Adams (1) were followed in collecting data 
for this study. 
1. The interviewer must introduce himself and state 
the purpose of his call. 
2. The interviewer must make the respondent feel 
that the interview situation is permissive. 
3. The interviewer must make the respondent feel 
that the survey is important. 
4. The interviewer must make the respondent feel 
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that his answers are important. 
5. The interviewer's appearance must be neutral. 
6. The interviewer must attempt to obtain an 
interview at the time of his first call, or, 
if this is not possible, meike definite 
arrangements to obtain the interview at a 
later time. 
7. The interviewer's approach must be flexible. 
8. The interview must be conducted in a quiet, 
confortable place. 
'J. The respondent must be interviewed alone. 
10. The questions must be asked precisely as 
specified on the questionnaire. 
11. The questions must be asked in the order presented 
on the questionnaire. 
12. Every question on the questionnaire must be 
asked. 
13. When a question is not understood or is mis­
interpreted it must be repeated in the same 
words, not paraphrased. 
14. Questions which the respondents nesitate or 
refuse to answer initially must be handled 
tactfully in order not to destroy rapport. 
15. Instructions to the interviewer on the ques­
tionnaire must be carefully followed. 
16. The questionnaire must be handled informally 
and with ease. 
17. Rapport must be maintained throughout the 
interview. 
18. Probes must be used (a) when the response is 
 ^4. J. V (All w uw v; uj. wii / wiidi uiic 
answer is unclear, (c) when an answer seems 
incomplete and (d) when an answer is suspected 
of being untrue. 
19. Probes must not suggest responses, 
20. The use of probes presumes good rapport and 
requires tact. 
21. The respondent must be thanked for his par­
ticipation in the survey and left with a 
feeling that the interview has been a pleasant 
and interesting experience. 
22. Responses must be recorded at the time they are 
made. 
23. A respondent's own words must be recorded. 
24. Non-responses must be accounted for in detail. 
25. All interview probes must be recorded in 
parenthesis. 
26. Significant events during tlie course of the 
interview must be recorded. 
27. Recorded responses must be clearly legible. 
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28. Before a questionnaire is returned to the supervisor 
it must be checked for completeness, understand-
ability and legibility. 
The Women's Society for Christian Service (W.S.C.S.) of the 
Altoona United Metaodist Church of Altoona, Iowa was hired to 
conduct tlie interviews. A training session for the twelve 
ladies who did the interviewing was held on May 14, 1973, and 
the interviews were conducted during tne next four weeks. The 
letters previously sent to the selected parents were followed 
up by telephone calls placed by the interviewers to arrange 
for specific interview times. In the event that no contact 
could be made at the time of the initial call two callback 
attempts were made before the subject was eliminated from the 
survey. Six potential interviewees could not be contacted, 
five refused to participate and two were never at home when 
interviewers arrived. A total of 137 interviews were 
conducted. 
TI13 interviewers were instructed to note any items which 
were worded in such a manner as to result in difficulty of 
interpretation during the interview. Any such items reported 
by two or more interviewers were subjected to close scrutiny 
to determine way such difficulty in interpretation existed and 
were re-worded in the final form of the instrument. 
Treatment of the Data 
Tiie services of the Iowa State University Computation 
Center were utilized to process the data collected. The basic 
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statistical program used for this purpose was the Statistical 
Package for the Social Sciences (SPSS). 
An item analysis was performed to establish an inter-item 
correlation matrix. This was utilized to reveal relationships 
which existed between items. For each item basic descriptive 
procedures were utilized. Specifically, this provided the 
three measures of central tendency, (a) mean, (b) median and 
(c) modiâ as well as the measures of dispersion (a) standard 
deviation, (b) range and (c) variance. Frequency counts and 
percentage distribution were also tallied for each item. 
Correlation coefficients (r) found to be highly significant 
(i.e. significant at the .01 level) were computed as coefficients 
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of determination (r ) to ascertain the proportion of the dis­
tribution which was due to the relationship between the correlated 
items so that in any pairing where 50 per cent or more of tne 
distribution was directlyaattributable to the relationship one 
of tne items could be eliminated from the survey form without 
adversely affecting the results. 
The total sample was then divided into sub-samples for 
each of three additional computer runs of the data. These 
5ub-samples were: 
Knowledgeable or Not knowledgeable parents 
Parents of Elementary or Secondary students 
Satisfied or Dissatisfied parents 
The Knowledgeable or Not knowledgeable parents division 
was made on the basis of the number of Knowledge items (items 
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52 through 72) which could be answered correctly. The 
parents of Elementary or Secondary students division was based 
on responses to item 68, "Name your child's principal." 
Responses to tiie first item, dealing with satisfaction with 
schooling being received, were used to the Satisfied or 
Dissatisfied parents division. 
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FINDINGS 
Administration of the Survey 
The concepts expressed by Nagel (62) were incorporated 
into the instrument developed for this study. Nagel asserts 
that for a local public school opinion poll to be effective it 
must include three types of questions: Opinion (such as "How 
well do you think the schools are doing the job of . . 
Knowledge (such as "How many pupils are there in the school 
district?") and Vision (such as "Indicate your agreement or 
disagreement with the following statements.") 
Recent public opinion polls about tlie public schools and 
critical literature directed toward public schools were 
searched and 94 items were identified for inclusion in the 
Opinion and Vision sections of the instrument, requiring 116 
responses (some items required more than one response). The 
94 items were submitted to a judgement panel which was asked 
to rate tae appropriateness of each item. The results of the 
ratings were tabulated and utilized in selecting tiie 61 items 
to be included in the form used for this study. The 61 items 
required 80 responses. 
Tiie administration of the Urbandale Community Schools 
developed 11 items requiring 13 responses for the Knowledge 
section of tne questionnaire covering areas considered to be 
of local importance and/or interest. 
A section on Demographic Information was added including 
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eight items, bringing the total number of responses to 101 in 
tue survey form used in the Urbandale schools. The finished 
questionnaire as used in this study can be found in Appendix 
B. 
A random sampling of 150 sets of parents of Urbandale 
public sciiool students was drawn and a letter was sent to 
each pair from the Urbandale school superintendent informing 
t.iem of tne survey and requesting their cooperation. The 
Women's Society for Christian Service (WSCS) of tiie Altoon 
Unitea Methodist Churca in Altoona, Iowa was contracted to 
conduct tiie interviews at the rate of two dollars and 50 cents 
per completed interview. Twelve women volunteered to do the 
work for the organization, resulting in 12 or 13 interviews 
being assigned to each. 
Personality, perseverance, dependability and drive 
se^insd to have an effect on tiie success tiie interviewers uad 
in the completion of tiieir assignments. Three of the inter­
viewers completed tiieir assignments within five days, obtaining 
interviews from 100 per cent of tiieir assigned subjects. Four 
otiiers obtained a combined total of only 12 interviews before 
dropping out of tiie survey, offering a variety of reasons for 
withdrawing. Their remaining assignments were taken over by 
tiiree of the other interviewers who contacted those who had 
reportedly earlier refused to participate as well as those 
wao had not yet been contacted and were successful in obtaining 
interviews from some who had reportedly earlier declined. Of 
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the 150 parents selected for the survey, six could not be 
contacted. Of the 144 contacted, five declined to participate 
and two were not at home when the interviewers arrived. 
Interviews were successfully completed in 137 cases. At two 
dollars and 50 cents per completed interview, the total cost 
for interviews was $342.50. 
The interviewers reported very few problems in conducting 
t.ie interviews, with the major difficulty being that of ar­
ranging for several interviews in succession so that one trip 
to Urbandale could include several interviews. Most of the 
Urbandale parents were found to be cooperative and helpful. 
Tne interviewers reported tliat they believed the letter sent 
from tile school was an important factor in obtaining coopera­
tion from the interview subjects. Such problems as did arise 
during the interviews were mostly because of interruptions due 
to such tilings as telephone calls, children going and coming.-
meals cooking, and neighbors and friends coming to visit. 
After Lie data for the total sample were collected and 
tabulated the total sample was subdivided into two groups for 
eacii of tiiree additional analyses. These sub-groups were: 
Knowledgeable or Not knowledgeable parents 
Parents of Elementary or Secondary students 
Satisfied or Dissatisfied parents 
Knowledgeable parents totaled 61, accounting for 44.5 per 
cent of the total sample, while Not knowledgeable totaled 75, 
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accounting for 55.5 per cent. The number of Elementary 
parents was 79, or 57.5 per cent of the total sample, while 
the number of Secondary parents was 27, or 19.7 per cent. 
Satisfied parents far outnumbered Dissatisfied by 93 to 15, 
accounting for 67.9 per cent of the total sample as contrasted 
to 11 per cent for tine Dissatisfied. 
Three weaknesses in the design of tie instrument and/or 
methodology oecame apparent at this point. The first of these 
was tiiat 31 of the survey subjects, 22.6 per cent, could not 
name tlieir child's principal and so were not included in either 
the Elementary or Secondary category. The second problem 
was that some parents may have had children in both levels but 
were included in only one, with the one depending upon which 
principal they chose to name. The third problem was that 29 
parents, 21.1 per cent, expressed neither satisfaction or dis­
satisfaction with the schooling their children were receiving 
and therefore were not included in either division. Possibly 
a third category of "Neither satisfied nor dissatisfied" 
siiould nave been designated for that particular categorization. 
I'here were more similarities in t.ie responses from one 
group to another that there were differences. Excepting the 
items used to establish the divisions. Knowledgeable inter­
viewee's responses differed from those of tiie total sample 
on only four items (3.9 per cent). Not knowledgeable on only 
six items (5.9 per cent), Elementary on five items (4.9 per 
cent), Secondary on eight items (7.3 per cent) and Satisfied 
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on five items (4.9 per cent). Dissatisfied parents' responses 
differed from those of the total sample on 25 items (24.7 per 
cent) . 
Findings of the Opinion Sections 
Responses to the items in the Opinion Section are shown 
in Tables 1 through 23. Items in this section were designed 
to assess opinions toward existing conditions in the schools 
at tlie time of the survey. The items dealing with starting 
school at tlie age of four, discipline in the schools, the 
number of educational changes being made, the efforts of tlie 
board of education, the efforts of the administration, the 
efforts of the teachers, extra-curricular activities, the 
number of rights and privileges being given students, ways in 
which the local schools are good, and problems facing the 
local schools (items 2, 3, 4, 5, 6, 7, 8, 9, 15 and 17) have 
been used repeatedly by national polls. The items dealing 
with satisfaction with schooling, teaching the basic skills, 
preparing students for college, preparing students for the 
"worla of work", preparing students to be good citizens, 
preparing students for parenthood and family life, and provid­
ing programs to meet individual needs (items 1, 10, 11, 12, 13, 
14 and 15) were developed to assess opinion toward areas 
identified uy Nagel (62) , the Urbandale administration or the 
researcher. 
Tables 1 through 8 were developed to provide an overview 
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of the respondents' satisfaction with the district and a 
listing of ways the Urbandale schools are good. The clas­
sifications used in Table 1 continue througnout this chapter. 
Respondents have been categorized as Knovjledgeable - Not 
knowledgeable, Elementary - Secondary (parents of elementary 
or secondary students), Satisfied - Dissatisfied. A sub­
stantial portion of tixe parents (67.9 per cent) were satisfied 
or very well satisfied. 
Lach of tiie respondent categories were used to generate 
a listing of ways local Urbandale schools are good. 
Wien asked to name the ways in which they felt the local 
scaools were particularly good the interviewees gave 28 
different responses (Table 2). The top five were; 
Students permitted to advance at own rate. 
Students are treated as individuals. 
Progressive and/or innovative programs. 
Wide variety of subjects. 
Good teachers. 
Nationally tae top five ways in which schools are good 
were found to be: 
Teachers 
Curriculum 
Facilities 
Up-to-date teaching methods 
Lxtra-curricular activities 
Taree of tiie responses are similar between the Urbandale 
and tne national surveys. The Urbandale response of "good 
teachers" is similar to the national response of "teachers", 
the Urbandale response of "wide variety of subjects" could be 
considered similar to the national response of "curriculum", 
Table 1. Item No. 1, Satisfaction with schooling being received 
Sample Very well Ss.tisfied About half Dieisatis- Very dis- No 
satisfied and half fied satisfied opinion 
No. % Noj, 56 Npt No. « No. « No. % 
Total sample 37 27.0 56 40.9 28 20.4 13 9.5 2 1.5 1 0.7 
Knowledgeable 16 26.2 27 44.3 13 21.3 4 6.6 1 1.6 0 0.0 
Not knowledgeable 21 27.6 29 38.2 15 19.7 9 11.8 1 1.3 1 1.3 
Elementary 24 30.4 y 46.8 12 15.2 6 7.6 0 0,0 0 0.0 
Secondary 6 22.2 lîi 44*4 7 25.9 1 3.7 1 3.7 0 0.0 
Satisfied 37 39.8 56 60.2 0 0.0 0 0.0 0 0.0 0 0.0 
Dissatisfied 0 OoO 0 0.0 0 0.0 13 86.7 2 13.3 0 0.0 
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and the Urbandale response of "progressive and/or innovative 
programs" is similar to the national response of "up-to-date 
teaching methods." 
The responses for each group to the question of the ways 
in which tlie schools are good are shown in Tables 2 tlirough 8. 
The leading responses for each group were: 
Ways Local Schools Are Good 
Total sample 
Students permitted to advance at own rate 
Students are treated as individuals 
Progressive and/or innovative programs 
Wide variety of subjects 
Good teachers 
Knowledgeable 
Students permitted to advance at own rate 
Students are treated as individuals 
Take personal interest in students 
Progressive and/or innovative programs 
Wide variety of subjects 
wot knowledgeable 
Students permitted to advance at own rate 
Students are treated as individuals 
Progressive and/or innovative programs 
Wide variety of subjects 
Take personal interest in students 
Elementary 
Students permitted to advance at own rate 
Students are treated as individuals 
Progressive and/or innovative programs 
Wide variety of subjects 
Take personal interest in students 
Secondary 
Wide variety of subjects 
Students permitted to advance at own rate 
Good teacaers 
Good band program 
(Next six each have two responses) 
Table 2. Item No. 2, Ways in vrtiich ].ocal schools are good (Total sample) 
Response 1st Answer 2]ad Answer 3rd Answer Total 
(No response) 
Students permitted to advance at own i*ate 
Students ere treated as individuals 
Progressive and/or innovative prograau) 
Wide„vsrieiy_etf ^ ubjocis^  
Good teachers 
Take personal intei-est in students 
Good band program 
Open-space schools 
Go^ SK^ conraunioa^ ionji tejiween ;lohool_«icLhoiM 2. 
The olilldren like t-he school 
Good couneelimg 
Special help for students with specie 3L problems 
School teaches Beli'-discipliae 
— 
Good sports program 
Grading system in elementary 
Good extr&-Gurriou]ar program 
Adequate materials are available for students 
0pen_8Ched^e in_Mgh jichool, 
Outstanding Englishi department 
Studonts are taught what lifo is all «vbout 
Nothing iff good 
Everything is good 
Gc!ad„râ«i^ l£fiL-®£rlchMon:è 
Studants are well-supervised 
Cope well with space problems 
Good discipline 
Excellent pre-kindergarten at Jensen 
No. No. % No. No. % 
9 6.6 83 60.6 125 91.2 
28 20.4 9 6.6 0 0.0 37 27.0 
19 13.9 2 1.5 0 0.0 21 15.4 
14 10.2 4 2.9 2 1.5 20 14.6 
-11--8x0-- i2 _ —4jl4_ - 1 _  -0x7- -18- 13x1-
7 5.1 2 1.5 4 2.9 13 9.5 
5 3.6 6 4.4 0 0.0 11 8.0 
5 3.6 ;5 3.6 0 0.0 10 7.2 
5 3.6 3 2.2 0 0.0 8 5c8 
_ i _ -2x2- - i - _2x2_ 0 -0x0- - 6 - -4x4-
3 2.2 2 1.5 *" Ô " 0.0 5 3.7 
3 2.2 0 0.0 1 0.7 4 2.9 
1 0.7 2 1.5 1 0.7 4 2.9 
1 0.7 :> 1.5 1 0.7 4 2.9 
-i --2x2_ 0 - - _ -0x0- -fi--0x0- - 2 - -2x2-
3 2.2 0.0 0 0.0 3 2.2 
2 1.5 1 0.7 0 0.0 3 2.2 
1 0.7 '1 0.7 1 0.7 3 2,2 
0 0.0 2 1.5 1 0.7 3 2.2 
_ 2 - -1*5_ _ 0_ -0x0-- 0_ _o^ q_ - 2 -
-H-2 1.5 0 0.0 0 0.0 2 1.5 
2 1.5 0 0.0 0 0.0 2 1.5 
2 1.5 0 0.0 0 0.0 2 1.5 
2 1.5 0 0.0 0 0.0 2 1.5 
-0x7- -0x7_ - 0_ -0x0- - 2 _ -1^ 5-
1 0.7 ~ ") 0.7 0 0.0 2 1.5 
0 0.0 2 1.5 0 0.0 2 1.5 
1 0.7 0 0.0 0 0.0 1 0.7 
1 0.7 0 0.0 0 0.0 1 0.7 
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Table 3» Item No. 2, Ways ixi which Local schools are good (Knowledgeable) 
Response 1st Answer 2nd Answer 3rd Answer Total 
(No response) 
Students permitted to advance at own rate 
Students are treated as individuals 
Take personal interest in students 
Wide variety of subject 
Open-space schools 
Good teachers 
Good band program 
GofiA_s£ort£ £rogs«S 
Good counseling 
Good ccHmunicationn between school aii home 
The children like the school 
Grading aysteni in olementaaTi' 
wsss.^  _ _ _ _ -
Students are taught what life is all labout 
Everything is good 
Students are well-i:upervised 
Good extra-curricular program 
^equ&te_inat»rials„aEe_a2ailAble_,f£r, jgjgudentg _ 
Small classes 
C^n schedule in high school 
Special help for situdents with special problems 
Nothing Is good 
iEens^ n. _ 
School teaches aelir—discipline 
Cope well with space problems 
No. $ No. % No. % No. % 
3 3.9 44. 57.9 70 92.1 
13 17.1 8 10.5 0 0.0 21 27.6 
10 13.2 0 0.0 0 0.0 10 13.6 
5 6*6 5 6.6 0 0.0 10 13.6 
\ " - 2 - _3jL9_ _ 2_ 13^ 6-7.9 3 3.9 0 0.0 9 11.8 
5 6.6 1 1.3 0 0.0 6 7.9 
5 6.6 0 0.0 1 1.3 6 7.9 
3 3.9 3 3.9 0 0.0 6 7.9 
_ J _ _3a.?_ _o*o_ _ 0_ _ 2 _  _3^ 9_ 
2 2.6 0 0.0 1 Î.3 3 3.9 
1 1.3 2 3.9 0 0.0 3 3.9 
1 1.3 2 3.9 0 0.0 3 3.9 
2 2.6 0 0.0 0 0.0 2 2.6 
_ 2_ -2^ 6 0 _q&o_ _ 0_ _q&o_ 
- 1 --H-2 2.6 " o" 0.0 0 0.0 2 2.6 
2 2.6 0 0.0 0 0.0 2 2.6 
1 1.3 1 1.3 0 0.0 2 2.6 
0 0.0 1 1.3 1 1.3 2 2.6 
1 
-OiQ. _1x3_ _1ji3_ _ 2_ -2x6. 
1.3 b 0.0 0 0.0 1 1.3 
1 1.3 0 0.0 0 0.0 1 1.3 
1 1.3 0 0.0 0 0.0 1 1.3 
1 1.3 0 0,0 0 0.0 1 1.3 
0 _q.o_ _ 0_ 
- 1 -
-3*2-0 0.0 " 1 1.3 0 0.0 1 1.3 
0 0.0 1 1.3 0 0.0 1 1.3 
Table 4« Item 2, Ways in which local schools are good (Hot knowledgeable) 
Response 1st Answer 2:ad Answer 3rd Answer Total 
No. No. % No. % No, 
(No responoe) 6 9.8 39 63.9 55 90.2 
Students permitted to advance at own irate 15 24.6 1 1.6 0 0.0 16 26.2 
Students are treated as individuals 9 U.8 2 3.3 0 0.0 11 18.1 
Progressive and/or innovative program) 9 14.8 1 1.6 0 0.0 10 16.4 
Wide_vwieJ^_of su}>jects„ 
_ i _ _8^ 2_ _ .2 - 14a7_ 
Good teachers 2 3.3 2 3.3 3 4.9 7 11.5 
Good band program 2 3.3 2 3.3 0 0.0 4 6.6 
Good oommmnicatlonii between school ajid heme 2 3.3 ! 1.6 0 0.0 3 4.9 
School teaches oeU'-diseipline 1 1.6 1 1.6 1 1.6 3 4.9 
SjRgoAs^ heip_f2i'_s1itiâents with^sgecial^problen^ 
_ P _  _o^o_ _ 2_ _3i3_ _1^6_ _ 
Small classes 2 3.3 0 0.0 0 0.0 2 3.3 
The children IdJce the school 2 3.3 0 0.0 0 0.0 2 3.3 
Good reading enriolment program 1 1.6 1 1.6 0 0.0 2 3.3 
Open-space schools 0 0.0 2 3.3 0 0.0 2 3.3 
Gosd_ofius^I±t^ _1x6 _ o_ _q&CL _ 0_ _q&q_ 
Open schedule in hjlgh school 1 1.6 0 0.0 0 0.0 1 1 .6 
Good extra-curricular program 1 1.6 iD 0.0 0 0.0 1 1.6 
Good discipline 1 1.6 0 0.0 0 0.0 1 1.6 
Nothing is good 1 1.6 0 0.0 0 0,0 1 1.6 
Ti^e^r^qs^ intei-e^t^iji ^ tuden^s^ _ o_ _o^ o_ 
_ .1 _ -OtO. 
-14-Grading system in elementary 0 0.0 1 1.6 0 0.0 1 1.6 
Cope well with opaœ problems 0 0,0 1 1.6 0 0,0 1 1.6 
Adequiate materials are available for iitudents 0 0.0 1 1.6 0 0.0 1 1.6 
Tabla 5. Item 2, Vfaye in which local, schools are good (Elementary) 
Reepons® let Answer aid Anever 3rd Asnwer Total 
(No response) 
Students permitted to advance at own rate 
Stvdents ore troatod as Individuiils 
Progressive and/or innovative program: 
Wide_yM>ieiy_of 
Take personal iiitei^est in students 
Good teachers 
Good communication» between school aiid home 
The children like the school 
Go^ gd^ ban^  £r,28E®5 — —» 
Open-space schools 
Special help for students with speciiuL prob! 
Smull classes 
Grading system in olementary 
CotlA-Mm with_BBajie_FEobleing „ _ _ 
Adequate materials available for studonts 
Good sports program 
Good discipline 
School teaches oelj?-discipline 
jjutsismdinjg Englisli ie£artment„ 
Students are iroll-uupervlsed 
Good reading ©nrlcliment program 
No. * No. * Ho. * 
6 7.6 Aii 60.8 73 92.4 
18 22.8 5 6.3 0 0,0 23 29.1 
16 20.3 2 2.5 0 0,0 18 22,8 
12 15.2 3 3.8 1 1.3 16 20,3 
_.2_ -3x8. 
- 1 -iH-2 2.5 4 5.1 0 0.0 6 7,6 
2 2.5 2 2.5 2 2.5 6 7,5 
3 3.8 1 1.3 0 0,0 4 5.1 
3 3.8 1 1.3 0 0,0 4 5.1 
_.3_ -3x8^  _ o_ -PaO- _ 6 _  
-H-2 ~ 2.5 1 1.3 0 0,0 3 3.8 
ems 0 0.0 2 2,5 1 1.3 3 3.8 
2 2.5 0 0,0 0 0,0 2 2.5 
1 1.3 1 1.3 0 0,0 2 2,6 
0 _o^ (L _ 2_ -2x5- -PaO- _ 2_ 
-M-Ô 0.0 1 1.3 1 1.3 2 2#6 
1 1.3 0 0,0 0 0,0 1 1,3 
1 1.3 0 0.0 0 0,0 1 1.5 
1 1.3 0 0.0 0 0,0 1 1.3 
2 _ _1jL3_ 0 __ -PaO- 0 _P.o_ 
-H-
"" ~ 1 1.3 0.0 •" Ô ~ 0.0 1 1.3 
1 1.3 0 0.0 0 0,0 1 1.3 
V£) 
o 
Tabla 6. Itém 2, Ways in which looa]. schools are good (Secondary) 
Rospanse let Answer 2]id Answer 3rd Answer Total 
No. * N<2JU. ; No. No. * 
(No rospone®) 2 7.4 15 55.6 23 85.2 
Vide variety of sulijecta 6 22.2 3 11.1 0 0.0 9 33.3 
Students permitted to advanas at own late 6 22.2 2 7.4 0 0.0 8 29.6 
Good teachers 2 7.4 0 0,0 2 7.4 4 14.8 
Êogd^bgoa J?fJ2gE«S - 2„ 
-Z4-
1 
_3%7_ 0 
" Ô " 
11*1-
Good ooimsellng 2 7.4 0 0.0 0.0 2 7.4 
Progressive and/or innovativa prograiui 1 3.7 •1 3.7 0 0.0 2 7.4 
Open-apace schools 1 3.7 1 3.7 0 0.0 2 7.4 
Take personal intez'est in students 1 3.7 0 0.0 1 3.7 2 7.4 
&oaL83ptr«^om%iCLÛ^ jpogz&m _3^ 7_ 
_ i 2 _  -OaO. _3x7. 2 _7jL'L 
School tesicheo oeU'-discipliae 0 0.0 •1 3.7 1 3.7 " 2 ~ 7.4 
Small classes 1 3.7 0 0.0 0 0.0 1 3.7 
Open schedule in hJ^h scliool 1 3.7 0 0.0 0 0.0 1 3.7 
Nothing is good 1 3.7 0 0.0 0 0.0 1 3.7 
Êofid„x«aâi£gL.©nric|im0nt jgrogiram _ o_ _o^ (L _3^ 7_ _ 0_ _q&(L -^ *7-
Mequiate materials are available for «tudents 0 0.0 1 3.7 0 0.0 1 "" 3.7 
Table 7« Ite^ 2, W&ya In which local schools are good (Satisfied) 
Response Ist Answer 2Dd Answer 3rd Answer Total 
No, Sf No. % No. % Wo. % 
(No response) 4 4.3 48 51.6 33 89.2 
Students permitted to advance at own -rate 22 23.7 7 7.5 0 0.0 29 31.2 
Students are treated as individvials 18 19.4 2 2.2 0 0.0 20 21.6 
Progressive and/or innovative prograins 10 10.8 3 3.2 2 2.2 15 15.2 
Wiâe_i^ i©iy«ojr jgulsjecta. 
_ Z _  -7x5_ 6 _6^5_ -1x1-.16 _  1W_ 
Take personal interest in students 4 4.3 - 5 - 5.4 0 0.0 9 9.7 
Good teachers 3 3.3 2 2.2 4 4.3 9 9.7 
Open^space schools A 4.3 3 3.2 0 0.0 7 7.5 
Good band program 3 3.2 4 4.3 0 0.0 7 7.5 
Goiy^c£BmunieaJ^ionjs tetween school_aji.i_honie _ _ 2 2 -2^ 2- 0 0.0 
_  &  _  _A&4_ 
Special help for students with special problems - J - 1.1 " J "  2.2 " T ~ "iTi" 4 4.4 
The children like iihe school 2 2.2 1 1.1 0 0.0 3 3.3 
School teaches aeUr-discipline 1 1.1 2 2.2 0 0.0 3 3.3 
Outstanding English program 2 2.2 0 0.0 0 0.0 2 2.2 
StadfintiJ_aEe_tiiU£hJj what_]#e is_all jitout_ - 2 _ -2^ 2- D -OjtO, _  o _  -CLO- _ 2_ _2j,2_ 
Grading system in elementary 1 1.1 ~ Î " 1.1 0 0.0 2 2.2 
Good reading oniriclauent program 1 1.1 1 1.1 0 0.0 2 2.2 
Good counseling 1 1.1 0 0.0 1 1.1 2 2.2 
Good <83ctra-curricu.'Lar program 1 1.1 0  0.0 1 1.1 2 2.2 
Cqpe^wali with„a£R<îej3a:oblenfi 2 _2*2_ -0^ 0. „ 2_ _2*2_ 
Small classes 1 1.1 •"5 " 0.0 0 0.0 1 1.1 
Open schedule in hiLgh school 1 1.1 0  0.0 0 0.0 1 1.1 
Excellent pre^kindorgartan at Jensen 1 1.1 0  0.0 0 0.0 1 1.1 
Everything is good 1 1.1 D 0.0 0 0.0 1 1.1 
^ad£nts_ore_*®3arj[UjB©£vl8©^ 0 _o^q_ 1 _  0 _  -OjiO-
Adequate materials are available for students ~  Ô  ~  0.0 -  J  - 1.1 0 0.0 1 1.1 
Tfcble 8, Item 2, Ways in which local jiohools are good (Dissatisfied) 
Reopooise Ist Answer 
Wo* ^ 
2nd Answer 
No,.  ^
3rd Answer 
Wo. ^ 
Total 
Wo. X 
(No response) 
Good band program 
Good apoarts program 
Nothing is good 
adaymoe at_02pi_x <i^  
Frograaslve and/w innovative program: 
Wide variety of subjects 
Students are treated as individuals 
Good teachers 
Open schedule in higjh school 
Good discipline 
1 
2 
2 
2 
1 
6.7 U 93.3 15 100.0 
13.3 1 6.7 0 0.0 3 20.0 
13.3 0 0.0 0 0.0 2 13.3 
13.3 0 0.0 0 0.0 2 13.3 
_6*7_ _ o_ -QaOL „ 0 _ _q^CL _ 1 _ _6*?L 
6.7 0 0.0 0 0.0 1 6.7 
6.7 0 0.0 0 0.0 6.7 
6.7 0 0.0 0 0.0 6.7 
6.7 0 0.0 0 0.0 6.7 
6^ 7_ - < 2 - -0*0. « 0_ _q.o _ 6*7. 
6.7 0 0.0 0 0.0 6.7 
6.7 0 0.0 0 0.0 6.7 
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Satisfied 
Students permitted to advance at own rate 
Students are treated as individuals 
Progressive and/or innovative programs 
Wide variety of subjects 
Take personal interest in students 
Dissatisfied 
Good band program 
Good sports program 
Noticing is good 
(No other with more than one response) 
Next respondents were asked a series of questions in­
tended to provide comparisons with national samplings and to 
identify crucial opinions regarding current school procedures 
and practices. Table 9 data were used to examine the issue of 
kindergarten education for four-year-olds. 
The interviewers reported only one item in this section 
as causing any interpretation problems. Item three, Table 9, 
regarding whetlier children should start school at the age of 
four, was interpreted by some as meaning pre-school and by 
otaers as referring to kindergarten. Therefore the results 
obtained to tnis item may be subject to question. However it 
snould be noted tiiat all groups disapproved of the concept 
regardless of tiie interpretation. 
Generally speaking,- the opinion section can be sumnari^ed 
by a rank ordering of satisfactions or dissatisfactions 
(Tables 10 through 22). 
Respondents in most categories believed tliat discipline 
was not strict enough (Table 10). Not surprisingly, the 
Dissatisfied were most certain that discipline must toughen. 
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Tabid 9* Item No. 3, Should children start school at age 
of four? 
Group Yes No No opinion 
No. % No. îf 
Total sangple 18 13.1 113 82.5 6 4.4 
Knowledgeable 7 11.5 50 82.0 4 6,6 
Not knowledgeable 11 14.5 63 82.9 2 
Elementary 7 8.9 71 89.9 1 1.3 
Secondary 3 11.1 22 81.5 2 7.4 
Satisfied 11 11,8 77 82.8 5 5,4 
Dissatisfied 3 20.0 12 80.0 0 0.0 
Table 10. Item No. 4, Discipline in the local schools 
strict 
NOo % 
W/#.* ««A WW V o WA dbW V 
enough 
No. 56 
A AWrVfMW 
right 
NOa % 
opinion 
NOo % 
Total sample 2 1.5 75 54.7 56 40.9 4 2.9 
Knowledgeable 2 3.3 43 70.5 16 26.2 0 0.0 
Not knowledgeable 0 0.0 32 42.1 40 52.6 4 5.3 
Elementary 1 1.3 40 50.6 36 45.6 2 2.5 
Secondary 1 3.7 20 74.1 5 18.5 1 3.7 
Satisfied 2 2.2 41 44.1 47 50.5 3 3.2 
Dissatisfied 0 0«0 14 91f.3 0 OoO 1 6.7 
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The question remains, "What did they mean by discipline?" 
In response to items in the Opinion section Urbandale 
parents expressed satisfaction with or approve 1 of (in rank 
order): 
Tae efforts of the administration (Table 13). 
The efforts of the board of education (Table 12). 
Extra-curricular activities (Table 15). 
The job of meeting individual needs (Table 21). 
The efforts of the teachers (Table 14). 
The schooling children are receiving (Table 1). 
The job of preparing good citizens (Table 19). 
The job of teaching basic skills (Table 16). 
The job of preparing students for college (Table 17). 
The number of educational changes being made (Table 18). 
Dissatisfaction or disapproval was expressed with (in 
rank order): 
Starting school at the age of four (Table 9). 
Discipline in tae schools (Table 10), indicating that 
discipline is not strict enough. 
No majority opinion was expressed on the questions of; 
The job of preparing for parenthood and family 
1 i -Fq  ^rii^ K 1 ^  on \ 
Number of rigats and privileges given students 
(Table 22). 
One half of the Urbandale parents interviewed tliought 
that tiie number of educational changes being made by the 
school district were "about right." Table 11 outlines the 
responses of each category. Secondary and Dissatisfied 
parents felt too many educational changes were being made, 
witn Secondary respondents being much less sure that the 
Dissatisfied. 
All categories of interviewees expressed belief tliat the 
board of education and the administration were working hard to 
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Table 11. Item No. 5» Number of educational changes being made 
Group Too Not About No 
many enoath right opinion 
No. $ No. la No. 1» No. 1» 
Total sample 49 35.8 1 0.7 79 57.7 8 5.8 
Knowledgeable 27 44.3 1 1.6 30 49.2 3 4.9 
Not knowledgeable 22 28.9 0 0.0 49 64.5 5 6.6 
Elementary 25 31.6 0 0.0 43 60.S 6 7.6 
Secondary U 51.9 1 3.7 12 44.4 0 0.0 
Satisfied 21 22.6 1 1.1 66 71.0 5 5.4 
Dissatisfied 14 93.3 0 0.0 0 0.0 1 6.7 
Table 12. Item No. 6, Is the board of education working hard? 
Group Yes 
ÎÎO^  i 
No 
ROm i 
No opinion 
No- > 
Total sample 114 83.2 8 5.8 15 11.9 
Knowledgeable 50 82.0 5 8.2 6 9.8 
Not knowledgeable 64 84.2 3 3.9 9 11.8 
Elementary 70 88.6 4 5.1 5 6.3 
Secondary 21 77.8 3 11.1 3 11.1 
Satisfied 83 89.2 1 1.1 9 9.7 
Dissatisfied 9 60.0 4 26.7 2 13.3 
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improve education in the schools, as indicated by the responses 
shown in Tables 12 and 13. Dissatisfied parents were less sure 
on both questions, however, than any other group. 
As illustrated by the data displayed in Table 14, teachers 
were believed by Urbandale parents who were interviewed to be 
working hard to help the students tliey teach, with Dissatisfied 
parents dissenting from the majority view on this issue. 
The extra-curricular program in the Urbandale schools 
received general approval (Table 15), with all groups in­
dicating by a ratio of at least three to one that the program 
was good. 
Examination of the data contained in Table 16 reveals 
that most Urbandale respondents.felt that an adequate job was 
being done of teaching the basic skills (the Three R's) in 
tiie Urbandale schools. Secondary parents were slightly in­
clined toward the opposite viewpoint and Dissatisfied parents 
were unanimous in their belief that the job being done Was 
not adequate. 
As shown by the responses outlined in Table 17, all 
categories of interviewees except the Dissatisfied were of 
the opinion that tlie job being done of preparing Urbandale 
students for college was adequate. Interestingly, parents 
of secondary students, whose children are nearer to college 
age than are the elementary students, were more satisfied 
with the job being done of preparing students for college 
than were the parents of elementary students, although 
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Tabla 1). Item No» 7, Is the school administration vorlcisg 
hard? 
Group ÎOS 
No. % 
No ''lo opinion 
No. i 
Total sample 120 87.6 7 5.1 10 7.3 
Knowlrdgeable 53 86.9 A 6,6 4 6.6 
Not knowledgeable 67 88.2 3 3.9 6 7.9 
Elematary 74 93,7 3 3.8 2 2.5 
Secondary 21 77.8 3 11.1 3 11.1 
Satisfied 88 94.6 2 2.2 3 3.3 
Dissatisfied 10 66.7 3 20.0 2 13.3 
Table U. It#m No, 8, Ara the taaohers working hard? 
Grc'up Its 
No. ? 
He 
Net. ? 
He e 
No. r 
Total saille 104 75.9 27 19.7 6 4.4 
Knowledgeable 44 72.1 13 21.3 4 6.6 
Not knowledgeable 60 78.9 14 18.4 2 2.6 
Elementary 64 81.0 U 17.7 1 1.3 
Secondary 17 63.0 7 25.9 3 11.1 
Satisfied 79 84.9 10 10.8 4 4.3 
Dissatisfied 6 40.0 9 60.0 0 0.0 
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Table 1$. Item No, 9» le the eztra-corrionlw progrn 
good? 
Group los 
No. % 
No 
Ng, $ No opinion No. i 
Total sample Ill 81,0 12 8.8 14 11.2 
Knowledgeable % 88.5 2 3.3 5 8.2 
Not knowledgeable 57 75.0 10 13.2 9 11.8 
Sleasstary 64 81,0 5 6,3 10 12,7 
Secondary 24 88.9 2 7.4 1 3.7 
Satisfied 78 83.9 4 4.3 11 11.9 
Dissatisfied 11 73.3 3 20.0 1 6.7 
Table 16. Item No. 10, Adequate job of teaching basic 
skiUB? 
Group les 
No. 
No 
No, $ No opinion No. Ï 
Total sample 89 65.0 42 30.7 6 4.4 
Knovledgea He 35 57.4 23 37.7 3 4.9 
Not knowledgeable 54 71.1 19 25.0 3 3.9 
Elementary 59 74.7 16 20.3 4 5.1 
Seoondary 12 44.4 15 55.6 0 0.0 
Satisfied 73 78.5 14 15.1 6 6.5 
Dissatisfied 0 0.0 15 100.0 0 0.0 
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respondents categorized as Elementary were more satisfied with 
the job being done of teaching basic skills (Table 16). This 
raises tlie question of what relationships, if any, tiie parents 
perceive between preparation in the basic skills and prepara­
tion for college. 
The value those interviewed attributed to preparation 
in tae oasic skills was further confused by tiie responses to 
the issue of whetaer an adequate job was being done of prepar­
ing students for the "world of work" (Table 18). The Not 
knowledgeable and Dissatisfied respondents were not satisfied 
v/ith the job being done in this area, although all other 
groups were. The Not knowledgeable, however, indicated 
satisfaction with the job being done of teaching basic skills 
(Table 16) while one-tliird of the Dissatisfied, who were 
unanimous in their dissatisfaction regarding preparation in 
basic skills, felt that an adequate job was being done of 
preparing students for the "world of work." This situation 
raises tiie question of waat sorts of career routes these 
parents envision for tlieir children not requiring preparation 
in tiie basic skills. 
Parents categorized as Dissatisfied also disagreed with 
tae majority of those interviewed on tiie responses shown in 
Table 13, and contended tliat the school was not adequately 
preparing students to be good citizens whereas all other 
groups expressed satisfaction with the job being done in this 
area. 
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Table 17. Item No. 11, Adaquat* job of preparing stuclenta 
for college? 
Group Tes 
No. 
No 
N(^g 
No 0 
Nç, 
pinion 
Total sample 78 56.9 27 19.7 32 23.4 
Knowledgeable 35 57.4 12 19.7 14 23.0 
Not knowledgeable 43 56.6 15 19.7 18 23.7 
Elementary 42 53.2 12 15.2 25 31.6 
Seoondery 17 63.0 8 29.6 2 7.4 
Satisfied 63 67.7 5 5.4 25 26.9 
Dissatisfied 3 20.0 8 53.3 4 26.7 
Table 18. Item No. 12, Adequate job of preparing students 
for "world of work"? 
uroap les 
No. 
ao 
No. i 
ao opinion 
Ho. % 
Total sample 72 52.6 32 23.4 33 24.1 
Knowledgeable 36 59.0 10 16.4 15 24.6 
Not knowledgeable 36 47.4 22 28.9 18 23.7 
Elsssntary 42 53.2 14 17.7 23 29.1 
Secondly 15 55.6 9 33o3 3 11.1 
Satisfied 52 55*9 15 l6o1 26 28.0 
Dissatisfied 5 33.3 8 53.3 2 13,3 
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Table 19. Item Ko. 13» Adequate job of preparing studenta 
to be good citizens? 
Group les 
No. $ No No, $ No opinion No. S 
Total sample 93 67.9 34 24.8 10 7.3 
Knowledgeable 38 62.3 19 31.1 4 6,6 
Not knowledgeable 55 72.4 15 19.7 6 7.2 
Elementary 56 70.9 17 21.5 6 7.6 
Secondary 16 59.3 10 37.0 1 3.7 
Satisfied 74 79,6 14 15.1 5 5.4 
Dissatisfied 6 40.0 7 46.7 2 13.3 
Table 20, Item No. 14» Adequate job of preparing students 
for parenthood and faidly life? 
Grnwp xaiH 
No. $ 
Kb 
N9, 
ff b 1 
N?, 
âmjàxnni 
t 
Total sample 54 39.4 39 28.5 44 32.1 
Knowledgeable 21 34.4 22 36.1 18 29.5 
Not knowledgeable 33 43.4 17 22.4 26 34.2 
H«s«»tary 31 39.2 23 29.1 25 31=6 
Seeoadœry 9 33.3 10 37.0 8 2%6 
Satisfied 37 39.8 24 25.8 32 34.4 
Dissatisfied 4 26.7 4 26.7 7 46.7 
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All groups were unsure of whether students were being 
adequately prepared for parentiiood and family life, as revealed 
by the responses displayed in Table 20. 
The Urbandale School District, a district generally noted 
for innovative educational practices designed to meet individ­
ual needs, was believed by all groups except Dissatisfied 
parents to be doing a satisfactory job of meeting individual 
needs, as shown by the responses included in Table 21. 
The question of the number of rights and privileges being 
given students (Table 22) elicited a wider variety of re­
sponses among the groups than any other Opinion item. Re­
spondents categorized as Dissatisfied and as Secondary con­
tended tliat too many rights and privileges were being given 
students; Knowledgeable parents were not sure; Not knowl­
edgeable and Satisfied parents also felt that discipline in 
was about right. It is interesting to note tliat Not knowl­
edgeable and Satisfied parents also felt that discipline in 
the schools was about right (Table 10) although a slight 
majority of the Elementary indicated tiiat discipline was not 
strict enough. 
Urbandale parents gave 38 different responses whan re­
quested to name the biggest problems facing tiie schools. There 
were less agreement in the responses to this question tiian to 
the question concerning the ways the school was good. The top 
five problems identified (Table 23) were: 
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Table 21, Item No. 15» Adequate Job of providing for 
individual needs? 
Group Yes 
No. 
No 
No. 1> 
No opinion 
No. % 
Total sample 110 80.3 U 10.2 13 9.5 
Knowledgeable 51 83.6 5 8.2 5 8.2 
Not knowledgeable 59 77.6 9 11.8 8 10.5 
Elwnentary 69 87.3 3 3.8 7 8.9 
Secondary 22 81.5 U 14.8 1 3.7 
Satisfied 88 94.6 1 1.1 4 4.3 
Dissatisfied 6 40.0 4 26.7 5 33.3 
Table 22. Item No. 16, Rights and privileges being given students 
Group Tes Not About No 
many enough right opinion 
No. No. % No. $ No. 
Total sample 63 46.0 0 0.0 67 48.9 7 5.1 
Knowledgeable 30 49.2 0 0.0 29 47.5 2 3.2 
Not knowledgeable 33 43.4 0 0.0 38 50.0 5 6.6 
Elementary 30 38.0 0 0.0 46 58.2 3 3.8 
Secondary 18 66.7 0 0.0 3 29.6 1 3.7 
Satisfied 32 34.4 0 0.0 56 60.2 5 5.4 
Dissatisfied 12 80.0 0 0.0 2 13.3 1 6.7 
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Discipline 
Inadequate space and/or facilities 
Too much freedom 
Finances 
Not enough teachers and/or classes too large 
Opinions expressed by Urbandale parents were similar to 
those found in the national polls on all but one of the items 
common to botli surveys. At the national level opinion was 
about evenly divided on the question of the number of educa­
tional changes being made while Urbandale parents felt the 
number was about right. 
ïae major problems facing tlie schools were tliought 
nationally to be: 
Discipline 
Finances 
Integration/s egregation 
Teachers 
Large school/large classes 
Interestingly, 13 people indicated "good teachers" as 
one v.'a/ in v.'iiich local schools are good (Table 2) while four 
replied "poor teachers" in response to the question of tlie 
biggest problems facing the school (Table 23). "Communications 
between school and home" also appeared on both lists with six 
interviewees indicating communications were good and four 
saying communications were a problem. Teacher aides and 
atxiletics botn received diverse opinions in the listing of 
problems with more teacher aides being preferred by two people 
whereas one felt there were too many. One respondent replied 
that weak athletics was a problem while another declared that 
there was too much emphasis on atliletics. 
Table 23» Item No. 17, Biggest problezis facing the local schools (Total sample) 
Respouae 1@t Answer 2nd Answer 3rd Answer Total 
No. % No. No. î6 . No. 
(No rosponse) 8 5.8 66 48.2 109 79.6 
Discipline 24 17.5 8 5.8 2 1.5 34 24.8 
Imdeqtiate space and/or facilities 24 17.5 2 1.5 1 0.7 27 19.7 
Too much freedom U 10,2 7 5.1 3 2.2 24 17.5 
_16_ iq.2_ _ 6_ _ o_ -0x0. _20_ _16.6 
Not enough teachers and/or classes toe large 3 2.2 8 5.8 2 1.5 13 9.5 
Drugs/narcotics 5 3.6 2 1.5 3 2.2 10 7.3 
Lack of concern on fort of pairents 4 2.9 3 2.2 2 1.5 9 6.6 
Rapidly changing society 5 3.6 3 2.2 0 0.0 8 5.8 
Ne£<^a!wiimiBg £ool 
_ 2 _  -.2x2- _ A_ -2*9_ -OjL?. 
Stndesits' lack of respect for others sud property A- 2.9 3 2.2 0 0.0 7 5.1 
Too imch experimentation 4 2.9 2 1.5 0 0.0 6 4.4 
Need recreation center 2 1.5 2 1.5 1 0.7 5 3.7 
Should get back to tasice 1 0.7 2 1.5 2 1.5 5 3.7 
Know^jrf no^oblging 
— L — 
-V-
_ o_ 
_qt(L _o*o_ 
_ A_ -2.2 
Need dress code 2 1.5 1 0.7 1 0.7 4 2.9 
Poor aomoanioations between school and. home 1 0.7 2 1.5 1 0.7 4 2.9 
Vandalism 1 0.7 3 2.2 0 0.0 4 2.9 
Poor teachers 0 0.0 3 2.2 1 0.7 4 2.9 
ifiOfffi iqfeoslJLiî-.aS'^ oxl tjy _ 2_ _q.%_ „ o_ _OxQ_ 
_ 2- _ 2.2 
Need aex education jprogram 2 1.5 0 0.0 0 0.0 2 1.5 
Need to work with itidiriduals mora 1 0.7 0 0.0 1 0.7 2 1.4 
Need nora teachers' aides 1 0.7 1 0.7 0 0.0 2 1.4 
Ne€4 stricter requireasnts to pass courses 0 0.0 2 1.5 0 0.0 2 1.5 
îofi 0 0.0 2 1,5 0 0^ 0 ? l.i 
Table 23 (Contiimed) 
Response Ist Answer 2nd Answer 3rd Answer Total 
No. % No,. % No. t No. ft 
Inadequate materials, textbooks, etc. 0 0.0 2 1.5 0 0.0 2 1.5 
Open olassrooms 0 0.0 0 0.0 2 1.5 2 1.5 
Providing for non-ccilloge—boujad studer.l^s 1 0.7 0 0.0 0 0.0 1 0.7 
Need to teach iQoralci 1 0.7 0 0.0 0 0,0 1 0.7 
Te^%gh 0 _ -0*0-- 0_ _q.q_ 0.2 
Igrle Kehm 1 0,7 "" Ô " 0,0 0 0.0 1 0.7 
Weak athletics 1 0.7 0 0.0 0 0,0 1 0.7 
Poor coordination between elem. and ee «* 1 0.7 0 0,0 0 0,0 1 0,7 
Too Duch emphasis on athletics 1 0.7 0 0.0 0 0,0 1 0,7 
Traxi2farxi£&-^ «T-^ÎE'PS A3^fe:P2nt £ch<><>l_ _ _0^ 7_ 0 -0*0_ - 0_ -0x0-
H School blames the psirents for problemii 0 0.0 1 0.7 0 0,0 1 0,7 
Too many teachers* «lides 0 0.0 0 0,0 1 0,7 1 0,7 
Need learning disabilities program 0 0.0 0 0.0 1 0.7 1 0,7 
Weak aient, physical education program 0 0.0 0 0.0 1 0.7 1 0,7 
Neod more male tcacliers in elementarv 0 0.0 0 0.0 1 0.7 1 0.7 
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The responses given by the total sample to tlie question 
of problems facing the schools and for each group were; 
Biggest Problems Facing Local Schools 
Total sample 
Discipline 
Inadequate space and/or facilities 
Too much freedom 
Finances 
Not enough teachers and/or classes too large 
Knowledgeable 
Discipline 
Inadequate space and/or facilities 
Finances 
Too much freedom 
Need swimming pool 
Not knowledgeable 
Too much freedom 
Discipline 
Inadequate space and/or facilities 
Not enough teachers and/or classes too large 
Finances 
Elementary 
Inadequate space and/or facilities 
Discipline 
Finâncôs 
Too much freedom 
Not enough teachers and/or classes too large 
Secondary 
Discipline 
Too much freedom 
Finances 
(Next five all have three responses each) 
Satisfied 
Inadequate space and/or facilities 
Discipline 
Finances 
Not enough teachers and/or classes too large 
Need swimming pool 
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Dissatisfied 
Too much freedom 
Discipline 
Finances 
School should get back to basics 
Nead to work with individuals more 
Of tlie 17 items in the Opinion section of the instrument, 
only five elicited majority responses from two or more sub­
groups differing from the majority responses of the total 
sample. The largest number of such differences was given in 
response to item 16, the number of rights and privileges being 
given students, with five of tlie six sub-groups, all but 
Knowledgeable, differing from tlie total sample (Table 22) . 
Turee such differences were expressed on item five, the number 
of educational changes being made (Table 11), with Knowledgeable, 
Secondary and Dissatisfied respondents varying from the total 
opinion. Two groups, Elementary and Satisfied, varied from the 
total opinion on item four, discipline in tlie public schools 
(Table 10); two groups, Secondary and Dissatisfied, held 
different opinions than the total sample on whether an ade­
quate job is ueing done of teaching basic skills (Table 16); 
two, Not knowledgeable and Dissatisfied, expressed different 
opinions from tiiose of the total sample on item 12, the job 
being done of preparing students for the "v/orld of work" 
(Table 18) . 
Ill 
How Categories Differed from Total Response 
Knowledgeable parents agreed with opinions expressed by 
the total sample on all but one item in the Opinion section 
of the questionnaire. They indicated no majority opinion on 
the number of educational changes being made (Table 11). 
Interviewees categorized as "Not knowledgeable" voiced 
similar opinions to those of the total sample on all but three 
items in this section. The view was taken by tlie Not know­
ledgeable types that discipline was about right (Table 10), 
no majority opinion was registered on whether the schools are 
doing an adequate job of preparing students for the "world of 
work" (Table 18), and tlie number of rights and privileges 
being given students was considered to be about right (Table 
22) by half of tiiis group. 
The opinions of Elementary parents were similar to those 
expressed by the total sample on all but one Opinion item. 
Elementary parents believed tiiat tlie number of rights and 
privileges being given students was about right (Table 22). 
Secondary parents held views differing from those of the 
total sample on three Opinion section items. Secondary 
parents believed that too many educational changes are being 
made (Table 11) , contended tliat the school is not doing an 
adequate job of teaching basic skills (Table 16) and ex­
pressed the belief that students are being given too many 
rights and privileges (Table 22). 
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Only two differences were found between the viewpoints 
of the total sample on Opinion section items and those of 
respondents classified as Satisfied witli the Urbandale schools. 
Discipline in the schools was thought by Satisfied parents to 
be about right (Table 10) as was the number of rights and 
privileges being given students (Table 22). 
In addition to different responses to the items used for 
tiie purpose of making the categorization, Dissatisfied parents 
held majority opinions differing from tliose of the total sample 
on ten items in the Opinion section. Dissatisfied respondents* 
opinions indicated tliat too many educational changes are being 
made (Table 11), teachers are not working hard (Table 14), the 
school is not doing an adequate job of teaching basic skills 
(Table 16), of preparing students for college (Table 17), nor 
of preparing students for the "world of work" (Table 18). 
Dissatisfied parents were not sure whether tiie school is 
adequately preparing students to be good citizens (Table 19) or 
adequately meeting individual needs (Table 21), but were 
certain taat too many rights and privileges are being given 
students (Table 22). The opinions expressed by Dissatisfied 
persons also varied from those of the total sample on the 
ways the scaool is good and the biggest problems facing the 
school. The viewpoint of tlie Dissatisfied parents was nearly 
unanimous tiiat too many educational changes are being made 
(Table 11) with 14 of the 15 indicating this belief, and was 
unanimous that the school is not doing an adequate job of 
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teaching basic skills (Table 16). It is interesting to note 
that while 100 per cent of the Dissatisfied parents say that 
tne school is not doing an adequate job of teaching basic 
skills only a slight majority, 53,3 per cent, feel that an 
inadequate job is being done of preparing students for college 
(Table 17) or for the "world of work" (Table 18) . This would 
seem to indicate that at least some of these parents perceive 
little relationship between preparation in the basic skills 
and preparation for eitlier college or the "world of work". 
Findings of the Vision Section 
Responses to the Vision section, items 18 tlirough 61, are 
summarized in the data shown in Table 24. A more detailed 
report of the data is shown in Appendix C. 
Little difficulty was reported by the interviewers in 
administering and scoring items in the Vision section. Only 
three of the 44 items were reported by two or more inter­
viewers as causing any problems of interpretation; items 18, 
dealing with student involvement in planning learning 
experiences; 34, with students being encouraged to do more 
free, undirected exploration and 40, independent study, were 
all subject to the same problem in interpretation, with the 
observation being made that some survey subjects indicated 
tneir responses might vary according to the grade level of 
the students. However, all three concepts received general 
approval from urbandale parents. 
Table 24» Responses to Vision section (Total sample) 
Item Item A^oe Disagree Meitlier agree Mean Median Mode St. 
No. nor disagree Dev. 
Mo. % Mo. Nsu — 
18 Students should help plan 
thoir learning eaperienoes . 112 81.8 18 13.1 7 5.1 76.31 78.75 99 25.83 
19 Courses should be on a "pasis— 
fall" basis. 39 28.3 81 59.1 17 12.4 33.77 13.10 1 35.75 
20 High school stvideB.ts should 
be able to "pass out" of a 
oourso. 68 49.5 38 27.8 31 22.6 57.96 49.82 50 & 34.25 
21 Mor@ aides should be hired 99 
to help teachers. 97 70.8 35 25.5 5 3.6 72.31 91.10 99 37.56 
22_ Opan^ cjainj?^  J2lSA«. __3Z_. 26t9_ -72- -21--15.2 -25^ 62 -22.27---1--34.20 
23 Campaisory attendance to age 
16 18 or through high school. 102 74.5 19 13.9 11.7 77.79 91.49 99 32.08 
24 Students who fall behind 
should te placed in remed­
88.63 26.25 ial classes. 124 90.4 8 5.8 5 3.6 95.92 99 
25 Moro emphasis should be 
placed on concepts than 
87.6 6.5 86.98 96.05 on memorization. 120 9 8 5.8 99 24.31 
26 A toxtbook should be used 
as only one source. 127 92.6 3 2.2 7 5.1 91.45 96.20 99 17.04 
27 All high school classes 
be_«'elgcti208"jt ; __30 21x9_ -81 _ i9x1--20 _ _1à.É - J1*20 -16.20_ -32.67 
28" Students should bo informed 
what will be in a. text. 88 64.2 34 24.7 15 10.9 64.40 69.51 99 34.19 
29 Homovoark should bo kept at 
a minimum. 82 59.9 39 28.5 16 11.7 61.91 66.96 99 32.40 
Tabla 24 (Continued) 
Hiem Item 
No. 
Na^ t 
30 small classes of or less 
should be molutajLnsd. 129 94.0 
5(1 National tests should be used 
to measure aohleiremento 95 69.4 
32 High school students should 
be involved in poUoy-making 
» _ „42®â8A<ffi8A .1P2.. 26ji6_ 
33 Differentiated stEiffing 
should be used. 116 Ô4.7 
34 Children should bit encouraged 
to do more free, undirected 
exploration. 108 78.8 
35 Non-grading oonoepts should 
be used. 101 73.6 
36 Voucher system shttuld be 
usad. 27 29.7 
37 There is too much emj^sis 
„ _ _qB Iright^ .. j^5_ 
38 More em^^sis ehovilâ be 
placed on reasoning amd 
developing opinions. 101 73.6 
39 Students ehoulcH be given 
more opportunity to talk. IO3 75.2 
40 Mooro time should be given 
to independent study. 90 65.6 
41 Teaebers should bo paid on 
lAe basis of the quality 
of their work. 83 60.5 
Disagree 
m. i 
Neither agree Mean 
nor disagree 
Mo. % 
Median Mode St. 
Dev. 
4 3.0 4 3.0 91.17 95.96 99 16.08 
23 16.8 19 13.9 71.24 78.80 99 33.60 
16*8_ 
_ Z_ 21*26 _76.22_ _29_ -30.21 
4 2.9 17 12,4 83.30 88.15 99 19.20 
20 14.6 9 6.6 77.19 82.66 99 26.40 
16 11.6 11 8.0 73.11 85.63 99 30.76 
80 58.5 30 21.9 31.47 7.51 1 35.33 
.60 _ A3*8_ 
_1Z.i _ 67*08 
_42.i4_ -35.20 
13 9.6 23 16.8 76.35 80.27 99 25.79 
25 18.2 9 6.6 74.82 82.94 99 30.15 
32 23.4 15 10.9 66.30 75.44 99 32.22 
26 19.0 28 20.4 66.28 76.97 99 35.04 
Table 24 (Continued) 
Item Item 
Ho. 
Agree Disagree Neither agree Mean Median Mode St. 
nor clisagree Dev. 
I ÎÎSi i 
42 School should be in oper-
„ _ ipng^ 
43 Work-study programs should 
be developed for high 
school students. 
44. Performance contracting 
should be used. 
45 Teai»-teaohing conoepts 
should be used. 
46 Schools have too many petty 
and/or oppressive rules. 
47 Too much emphasis ie placed 
on eztra-curricular 
.. _ 
48 Rigid academic standards, tlie 
saiae for all pupils, should 
be used for promotion. 
49 More drill is needed in eleiu 
school in such fuodamentalii 
as arithmetic and spelling» 
50 Morei practice is noeded in 
elementary school in such 
skllle as penmanship. 
51 More emphasis should be 
placed on developing read-
Ing skills 
52 There in too much mi^aiasis <m 
_ _ „8çien^_i£ the fic^hcial^» 
_ (^&6_ _7i _ 14*7. .20 _ _1A.6 _ le^ u _ 2.05 i_ ^ 2.21 
134 97.8 1 0.7 2 1.5 92.45 96.02 99 12.72 
22 16.1 69 50.3 46 33.6 32.64 38.18 1 28.94 
101 73.6 24 17.5 12 8.8 72.25 82.50 99 31.09 
20 14.5 101 73.7 16 11.7 25.50 7.46 1 29.99 
_ _2i ... _ 64:»2_ _ _12.5 _ 29^ 65 _1^ .20 1_ _30.68 
57 41.6 70 5T.0 10 7.3 47.33 38.10 1 38.30 
94 68.5 33 24.O 10 7.3 69.58 79.64 99 34.93 
91 66.4 31 22.5 15 10.9 67.98 76.79 99 34.53 
99 72.1 29 21.2 9 6.6 70.72 86.13 99 34.83 
J2 13^ 9_ _88 _ è4x2_ ^ 0 _ _21.2 _ 26^ 11 _ 2.10_ _ _1_ _%.65 
Table 24 (Continioed) 
ït#m Item Agree Disagree Neither agree Mean Median Modo St. 
Mo. nor disagree Dev. 
( No. % Ho« t> 
53 Some classes shovild be taiig;ht 
even If enrollment in them 
let small. 119 86.9 5 3.6 13 9.5 84.47 90.19 99 22.11 
54 The sohool oxxrrio'iilum shou];d 
be floxible. 119 86.9 13 9.5 5 3.6 80.80 90.05 99 27.23 
55 Oeoupational infarmation skiould 
be provided at «ill levels «. 112 81.8 11 8.0 14 10.2 81.00 89.82 99 25.73 
56 Sox: education should b@ a 
pert of the ourrloultm. 116 84.7 11 8.0 10 7.3 79.42 81.16 99 25.50 
57 Agpee or disagree with idesi 
67.86 
_Q£ -58 _62a3_ A3a8_ J2 _12.5 _ _4^ .^ 6_ „ _1._ _3Z.61 
58"" Agree or disagree with ideei 
46.7 42.66 of teacher tenur<a^» 56 40.8 64 17 12.4 46.44 1 38.90 
59 Local citizens should be 
26.76 polled on their opinion^. 114 83.3 14 10.2 9 6.6 79.85 88.55 99 
60 There ahould be coparate 
ottrrioTiliim offerings for 
16.8 36.86 35.69 mlnorHg^ groups. 40 29.3 74 54.0 23 25.43 1 
61 COST CUTTING MEAStJRES 
23.66 a Increase class sise. 11 8.0 121 88.3 5 3.6 12.80 .71 1 
b Cut all teachers* salaries a 
_ 17a2_ 69A4_ _18 _ Ji-I _ 23^ ,91 _ _.94_ « -.31.02 
o R14 nrl nn-tM AirkM-friYPvl mil 
activities. 31 22.6 101 73.8 5 3.6 24.82 .90 1 33.96 
d Operate schools y^aar-rotindt, 62 45.3 61 44.5 14 10,2 47.37 45.39 1 41.02 
e Maire parents responsible for 
transporting students. 88 64.2 36 26.3 13 9.5 64.42 78.62 99 38.09 
'fable 2U (Continued) 
Item Item Agree Disagree Neither agree Mean Median Mode St. 
No. nor disagree Dev. 
No. % No. % Ho. % 
t BUmdmito kinder g ar ten . 20 14.6 112 81.8 5 3.6 18.11 .73 1 31.69 
_gL. Gharee__r@nt foçr tagtbc^kg 8^_ 
-32-|7j,0_ -16 -10.2 _ -29--36.29 
h EUminato twolfth grade. 25 ie.2 102 74.5 10 7.3 2Z,f! 1 32.50 
i Cancel subjects with less 
than specified minimum 
52.6 registered. 46 35.0 72 17 12.4 40.87 32.50 1 38.12 
j Reduce number of subjects. 42 30.6 82 59.8 13 9.5 34.62 15.00 1 35.44 
k Reduce janitorial and main.. 
26.82 tenance services» 23 16.7 88 64.2 26 19.0 5.07 1 30.74 
1 Keep textbooks ani library 
_ 6.23-
_b£O^E„lon£es._ „ .. 18*2„ IPl- 23x7. -11 _ 9.0_ 25^ *1 _J1.12 
m Reduce number of .guidance 
48.67 counselors. 50 36.4 59 43.1 28 20.4 42.40 1 34.43 
a Roduoe amount of teaching 
supplies and materials. 31 22.7 88 64.2 18 13.1 30.23 9.75 1 32.95 
o Reduce special scKrvices sucih 
26.25 as speech, reading, hearing. 13 9.4 114 83.2 10 7.3 15.97 .75 1 
p Reduce administrative 
16.1 persc^inel. 68 49.6 47 34.3 22 55.22 49.88 99 34.75 
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Responses tended to cluster around the two extremes of 
the 99 point scale with either one, completely disagree, or 
99, completely agree, being the mode of the distribution on 
every item but one. Item 20, concerning whether a high school 
student should be permitted to "pass out" of a course, received 
a bi-model response with both 50 and 99 being the modes. Only 
one group, Dissatisfied, gave responses which produced dis­
tributions showing modes other taan one or 99. Nine items had 
such distributions: item 18, student planning of learning 
experiences, had a mode of 80; item 27, "elective" high school 
classes, had a mode of 20; item 29, keeping homework at a 
minimum had three modes, 30, 50 and 99; item 35, non-grading 
concepts, aad modes of 1, 60 and 99; item 61, reducing the 
numoer of subjects to cut costs, a mode of 10; item 61, re­
ducing the number of guidance personnel to cut costs, modes 
of 10, 70 and 39,- item Gl, reducing tiie amount of teaching 
supplies and materials to cut costs, a mode of 70; item 61, 
reducing the number of administrative personnel to cut costs, 
modes of 70 and 99. 
Thirty of the items included in this section were 
identified tarough a search of critical literature, 14 were 
found in the national polls and seven were developed to cover 
areas identified by tiie Urbandale administration or the 
researcaer. This total of 51 exceeds the total number of 44 
items in the section due to tiie fact taat seven items were 
identified both in the national polls and in critical literature. 
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The 44 items required 59 responsesi 
The 39 items identified through a search of critical 
literature were; 
Item 
Item 
Item 
Item 
Item 
Item 
Item 
Item 
Item 
Item 
Item 
Item 
Item 
Item 
Item 
Item 
Item 
Item 
Item 
Item 
Item 
Item 
I Lûm 
Item 
Item 
Item 
Item 
Item 
Item 
Item 
18, student involvement in planning learning 
activities. 
19, use of student marks (A, B, C, D, F). 
20, "passing out" of courses for high school 
students. 
22, open campus plan. 
23, compulsory attendance to age 18. 
24, remedial or compensatory education. 
25, stressing concepts, not memorization. 
26, the use of textbooks as only one source. 
27, "elective" classes in high school. 
28, informing students about what will be in an 
examination. 
29, amount of homework. 
31, national tests to measure local achievement. 
32, student involvement in policy decisions. 
33, differentiated staffing. 
34, experience curriculum. 
35, non-grading concepts. 
36, voucher systems. 
37, emphasis on "right" answers. 
38, placing emphasis on reasoning. 
39, giving students more opportunities to talk. 
40, independent study. 
43, work-study programs (career education) = 
44, performance contracting. 
46, petty and/or oppressive rules. 
48, uniform standards for all students. 
54, flexible curriculum. 
55, occupational information at all levels (career 
education). 
57, ability grouping. 
59, local needs assessment. 
60, minority curriculum offerings. 
The 14 Vision section items found in the national polls 
were; 
Item 19, use of student marks (A, B, C, D, F). 
Item 23, compulsory attendance to age 18. 
Item 30, class size. 
Item 31, national tests to measure local achievement. 
Item 32, student involvement in policy decisions. 
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Item 35, non-grading concepts. 
Item 36, voucher systems. 
Item 41, merit pay. 
Item 42, year-round school. 
Item 44, performance contracting. 
Item 47, extra-curricular activities. 
Item 56, sex education. 
Item 58, teacher tenure. 
Item 61, cost cutting measures (requiring 16 responses) 
Those items concerned with student marks, compulsory 
attendance, national tests, student involvement in policy 
decisions, non-grading, vouchers, and performance contracting 
were common to both critical literature and national polls. 
The seven items developed to cover areas identified by 
the Urbandale administration or the writer were: 
Item 21, use of teacher aides. 
Item 45, team teaching concepts. 
Item 49, elementary school drill in fundamentals. 
Item 50, elementary school practice in penmanship skills, 
Item 51, emphasis on elementary school reading skills. 
Item 52, emphasis on science. 
Item 53, class enrollment size and the class's 
continuation. 
In rank order, and with agreeing percentages shown, 
Urbandale parents agree with statements that: 
Work-study programs should be developed for high school 
students (97.8 per cent). 
Classes should be small (94.0 per cent). 
Classes should not be strictly textbook-oriented 
(92.6 per cent). 
Remedial classes (compensatory education) should be 
conducted for students needing help in such basic 
skills as reading or arithmetic (90.4 per cent). 
Concepts should be stressed over memorization 
(87.6 per cent) . 
The curriculum should be flexible (86.9 per cent). 
Some classes should be taught even if a smaller number 
enroll in them than the minimum specified 
(86.9 per cent). 
Differentiated staffing concepts should be used 
(84.7 per cent). 
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Sex education should be a part of tiie curriculum 
(84.7 per cent). 
The local public should be polled to establish local 
school educational priorities (83.3 per cent). 
Students should be involved in planning tiieir learning 
experiences (81.8 per cent). 
Students should be provided witli occupational information 
at all educational levels (81.8 per cent). 
Students should be encouraged to do more free, undirected 
exploration (78.8 per cent). 
High school students should be involved in policy 
decisions (76.6 per cent). 
Students should be given more opportunity to talk 
(75.2 per cent). 
Students should be compelled to attend school until 18 
years of age (74.5 per cent). 
won-grading concepts should be used (73.6 per cent). 
More emphasis should be placed on reasoning and developing 
opinions (73.6 per cent). 
Team teaching concepts should be used (73.6 per cent). 
rlore emphasis should be placed on reading skills in 
elementary school (72.1 per cent). 
More use should be made of teacher aides (70.8 per cent). 
National tests should be used to measure local 
aciiievement levels (69.4 per cent). 
More drill is needed in elementary school in such 
fundamentals as arithmetic and spelling (68.5 per 
cent). 
More practice is needed in elementary school in such 
skills as penmanship (66.4 per cent). 
More time shouîfî be given to Innependent stndy projects 
(65.6 per cent). 
Students should be informed in advance exactly what will 
be included in an examination (64.2 per cent). 
Teachers should be paid on tlie basis of the quality of 
tneir work (60.5 per cent). 
Homework should be kept at a minimum (59.9 per cent). 
In rank order and with disagreeing percentages shown, 
interviewees expressed disagreement with statements that: 
Schools have too many petty and/or oppressive rules 
(73.7 par cent). 
There is too much emphasis on extra-curricular 
activities (64.2 per cent). 
Too muca emphasis is placed on science in the public 
schools (64.2 per cent). 
Courses should be marked on a "pass-fail" basis 
(59.1 per cent). 
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All high school courses should be "electives" (59.1 
per cent) . 
Voucher systems should be established (58.5 per cent). 
High school students should be required to be in school 
only when they have classes (57.6 per cent). 
School should be in operation all year (54.7 per cent). 
Separate curriculum offerings should be available for 
members of minority groups (54.0 per cent). 
There should be uniform standards for promotion to the 
next grade or level (51.0 per cent). 
Performance contracting should be employed by the 
schools (50.3 per cent). 
No majority opinions were expressed either way on the 
questions of: 
Allowing high school students to "pass out" of courses. 
Whether there is too much emphasis on memorizing "right" 
answers. 
Wiiether students should be grouped according to ability. 
Whether teachers should be granted tenure. 
Even if faced with a lack of sufficient funds, Urbandale 
parents were opposed to making the following cuts (rank 
ordered, witii opposing percentage given) : 
Increasing class sizes (88.3 per cent). 
Reducing special services such as speech, reading ann 
hearing therapy (83.2 per cent). 
Eliminating kindergarten (81.8 per cent). 
Eliminating twelfth grade (74.5 per cent). 
Eliminating extra-curricular activities (73.8 per cent). 
Keeping textbooks and library books longer (73.7 per 
cent). 
Cutting all teachers ' salaries a set percentage 
(69.4 per cent). 
Reducing janitorial and maintenance services (64.2 per 
cent). 
Reducing tlie amount of teaching materials and supplies 
(64.2 per cent). 
Reducing the number of subjects offered (59.8 per cent). 
Cancelling any subject not having a minimum number of 
students enrolled (52.5 per cent). 
Two cuts were favored by the respondents if faced with 
the necessity of taking cost cutting steps. In rank order 
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and with favoring percentage shown, these were: 
Make parents responsible for transporting children to 
and from school (64.2 per cent). 
Charge rent for textbooks (62.8 per cent). 
No majority opinion was expressed on the following as 
possible means of cutting costs in the event of a lack of 
sufficient funds: 
Conduct school all year. 
Reduce the number of guidance counselors. 
Reduce tlie number of administrative personnel. 
Agreement was voiced witn findings of national polls on 
use of national tests to measure local achievement levels, 
paying teachers according to the quality of work done, 
including sex education in the school curriculum, approving 
non-grading concepts, compulsory attendance to the age of 18, 
approval of marking systems (A, B, C, D, F), approval of 
extra-curricular activities, favoring small classes and 
opposing year-round operation of the schools. The opinions 
expressed in Urbandale differed from those expressed nationally 
on the issues of teacher tenure, student involvement in policy 
decisions and performance contracting. Student involvement 
in policy decisions was opposed nationally but favored in 
Urbandale; teacher tenure was opposed nationally while 
Urbandale respondents expressed no majority opinion; nationally 
opinion was about evenly divided on performance contracting 
while opposition was voiced in Urbandale. 
Only two items were approved nationally as cost cutting 
measures in the event of an insufficiency of funds and only 
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two were approved in Urbandale, but a different two. Nation­
ally approval was given for reducing the number of adminis­
trative personnel and for cancelling any subject with less 
than the minimum specified number enrolled whereas in Urbandale 
the two items to receive approval were to make parents 
responsible for transporting their children to and from school 
and to Charge rent for textbooks. 
The various sub-groups agreed with the total sample's 
majority views on most of the items in the Vision section, with 
the following exceptions: Knowledgeable parents disagreed 
with the idea of ability grouping, disagreed with the idea of 
teacher tenure and agreed with tlie thought of reducing the 
number of administrative personnel as a cost-cutting step; 
liot knowledgeable parents could reach no majority view on tlie 
matter of performance contracting and approved rigid academic 
standards for advancement to the next grade or level; 
Elementary parents believed that high school students should 
be permitted to "pass out" of a course, expressed no majority 
opinion on separate curriculum offerings for minorities, 
disagreed wita the idea of ability grouping and reached no 
majority view on whether subjects without a minimum number 
enrolled should be cancelled as a cost-cutting step; Secondary 
parents disagreed with the idea of teacher tenure, approved 
of tlie year-round school and reducing the number of admin­
istrative personnel as cost-cutting measures, and expressed 
no majority opinion on reducing the number of subjects to cut 
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costs; Satisfied parents felt that a high school student 
should be permitted to "pass out" of a course and reached no 
majority opinion on performance contracting nor on cancelling 
subjects with less tnan a minimum enrollment to cut costs; 
Dissatisfied parents registered no majority opinions on all 
high school courses being "electives", on whether students 
should do more free, undirected exploration, on non-grading 
concepts, on giving students more opportunities to talk, on 
the idea of independent study, on performance contracting, on 
team-teaching, on wiietiier too much emphasis is placed on extra­
curricular activities and on using textbooks and library 
books longer to cut costs, disagreed with keeping homework at 
a minimum, with the idea of teacher tenure and with the year-
round school as a means of cutting costs, and approved reducing 
tae number of guidance counselors, the number of administrative 
personnel and ti\e amount of teacaing materials and supplies to 
reduce costs. In general, the Dissatisfied interviewees were 
less likely to agree with the opinions of tlie total sample or 
to reach internal agreement than was any other group, as 
evidenced by the six areas of outright disagreement with the 
total sample opinion and the nine areas in which no Dissatis­
fied majority opinion could be found in the Vision section. 
Seven items in the Vision section received responses 
from two or more sub-groups varying from those of the total 
sample. Elementary and Satisfied parents favored permitting 
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high school students to "pass out" of a course while the total 
opinion was in opposition; Not knowledgeable. Elementary, and 
Dissatisfied parents were uncertain regarding performance 
contracting as compared to disapproval of the concept from 
Urbandale parents as a whole; while no majority opinion was 
expressed by tlie total sample on the idea of ability grouping, 
Knowledgeable and Elementary parents opposed the concept; 
teacher tenure was disapproved by Knowledgeable, Elementary, 
and Dissatisfied parents whereas no agreement was reached by 
the total sample; operating schools year-round to cut costs 
found disfavor in tiie eyes of Secondary and Dissatisfied 
parents while the total sample was undecided; the total sample 
disapproved cancelling subjects with a smaller number enrolled 
than the minimum specified but Elementary and Satisfied parents 
were not sure; Knowledgeable, Secondary and Dissatisfied 
parents favored reducing tiie number of administrative personnel 
if cost reductions became necessary as compared to no majority 
opinion from tiie total sample. 
Findings of the Knowledge Section 
Tne development of a section of a school district opinion-
naire to assess the knowledge of the interviewees was recom­
mended by Nagel (62) as a means of determining whether those 
holding either approving or disapproving opinions possess 
knowledge about Lie school district on which to base their 
approval or disapproval. Such items, according to Nagel, 
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should be those considered to be of importance or interest 
locally. Ttie items developed for tlie Knowledge section of 
this study were developed by the Urbandale administration and 
consisted of 11 items, requiring 13 responses for a perfect 
score. 
The questions dealing with the number of members on the 
board of education (item 62), the names of two of them (item 
63), the numoer of principals (item 56), the name of the 
respondent's child's principal (item 68), and the name of the 
superintendent (item 69) were designed to indicate how "visible" 
t.ie people indicated were to the school patrons. Tnose items 
asking about enrollment (item 64), the number of elementary 
sciiools (itéra 65) , and the size of tiie budget (item 70) were 
intended to assess the amount of parental knowledge about some 
of tae logistical aspects of the school's operation. Item 67, 
concerning the nev; scuocl building under construction, was 
meant to measure whether people really did know the purpose 
of the bond issue passed; item 71, the two main sources of 
school funds, v/as designed to show whether the interviewees 
were aware of this aspect of school finance; item 72, regarding 
whom to approach with a child's scaool problems, was developed 
to show how effective the school's campaign had been to per­
suade parents to approach the teacher, principal or counselor 
ratiier tian the central administration or the school board 
with children's specific problems. 
The item asking for the principal's name,- item 68,- was 
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used for categorizing parents as either Elementary or Second­
ary, according to tlie level in which they had children enrolled 
as evidenced by wnich principal they named. 
The nuniDer of items which each group could answer cor­
rectly is shown in Table 25. The number of correct responses 
was the basis for designating respondents as either Knowledge­
able or Not knowledgeable. It is interesting to note that 
Secondary parents were able to correctly answer more questions 
than Elementary and Satisfied more than Dissatisfied. 
Only 10 per cent of the parents in tne survey knew that 
there were seven members on tiie board of education in the 
Uruandale school district (Table 26). Understandably, tiie 
largest number of correct responses was obtained from respond­
ents categorized as Knowledgeable, although only one in five in 
tais group could supply the correct answer. Secondary and 
Satisfied parents held a slight edge over Elementary and Dis­
satisfied, but a majority of no group knew tlie answer. 
The responses displayed in Table 27 show that over half 
of all interviewees were unable to name a single director on 
tiie board of education and over 70 per cent unable to name 
two. T:ie most frequently named director, Joe Haverty, was 
named 35 times while two directors, Richard Lynes and Nick 
Johnson, were each mentioned only six times. 
Respondents in all categories were ignorant of the enroll­
ment of the Urbandale schools, as indicated by the data 
No. 
oorr 
reap 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
Number of correct responsas to Knowledge section 
Total Know- Not know- Elementary Secondary Satisfied Dls-
saraplo leclgeable ledgeable satisfied 
Nd. t No. < No. t No. t KO. t No. t Nd> t 
0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
4 2.9 0 0.0 4 5.3 0 0.0 1 3.7 3 3.2 1 6.7 
10 7.3 0 0.0 10 13.2 3 3.8 0 0.0 U 4.3 2 13.3 
23 16.8 0 0.0 23 30.3 13 16.5 0 0.0 17 18.3 4 26.7 
16 11.7 0 0.0 16 21.1 9 11.4 3 11.1 10 10.8 1 6.7 
23 16.8 0 0.0 23 30.3 16 20.3 5 18.5 19 20.4 2 13.3 
23 16.8 23 37.7 0 0.0 15 19.0 5 18.5 14 15.1 3 20.0 
20 14.6 20 32.8 0 0.0 12 15.2 7 25.9 16 17.2 1 6.7 
11 8.0 11 18.0 0 0.0 7 8.9 4 14.8 4 4.3 1 6.7 
4 2.9 4 6.6 0 0.0 3 3.8 0 0.0 4 4.3 0 0.0 
2 1.5 2 3.3 0 0.0 1 1.3 1 3.7 2 2.2 0 0.0 
1 0.7 1 1.6 0 0.0 0 0.0 1 3.7 0 0.0 0 0.0 
0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
6.15 8.10 4.58 6.41 7.29 6.17 5.26 
CO O 
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Table 26* Item No, 62, How many membera on the board of 
education?®-
Group Correct Incorrect No 
response response response 
N(y. * No. N(?, * 
Total sample U 10,2 75 54.7 48 35.6 
Knowledgeable 13 21.3 40 65.6 8 13.1 
Not knowledgeable 1 1.3 35 46.1 40 52.6 
Eleasntary 8 10.1 51 64.6 20 25.3 
Secondary 4 14.8 15 55.6 8 29.6 
Satisfied 10 10.1 49 52.7 34 36.6 
Dissatisfied 1 6.7 9 60,0 5 33.3 
^Correct response; seven. 
Table 27. Item No. 63, Name two school board 
members (Total sample) 
SûuOOl Flreu SôOoou 
board response response 
Bsmbsr No= % Nîs 
Dsrrsll Dickinson 11 8.0 1 0.7 
Richard Lynes 5 3.6 i 0.7 
Jack Nichols 19 13.9 2 1'.5 
Joe Haverty 22 16.1 14 10.2 
Nick Johnson 1 0.7 5 3.6 
Jcs Hcdsabsrg 5 3.6 7 5.1 
Mary Oliver 3 2.2 6 4.4 
No answer/incorrect 
answer 71 5Î.8 101 73.7 
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displayed in Table 28. Incorrect responses or no responses 
were fortncoming from over 90 per cent of every group. 
Examination of the data contained in Table 29 reveals 
that all categories of respondents were also unaware of the 
number of elementary schools in the district, although nearly 
half of the Knowledgeable and Secondary parents could correctly 
respond to the item. 
Kven fewer respondents knew tiie number of elementary 
principals tnan knew tne number of elementary schools (Table 
30), with only one in four correctly stating "six". There v.'as 
a tendency for respondents to answer with the same number of 
elementary principals as they did the the number of elementary 
scnools although there were two less elementary principals 
than elementary schools since two principals presided over two 
schools each. 
The data in Table 31 show that the purpose of tiie new 
school building under construction was well known to those 
parents interviewed. It is interesting to note tliat 100 per 
cent of the Knowledgeable and the Dissatisfied parents knew 
that the building was to be used as a junior high school. 
Tne responses displayed in Table 32 were utilized to 
designate respondents as either parents of Elementary or 
Secondary students with those answering either "Doeringsfeld" 
or "Cox" categorized as Secondary and those responding 
"Hamlin", "Else", "Gustafson", or "Pack" as Elementary. Over 
20 per cent could not name their child's principal and thus 
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Table 28. Item No. 64> Approximate eziroHinent, within 200^ 
Group Correct Incorrect No 
respoQs* response response 
No m % No, 
Total sample 7 5.1 77 56.2 53 38.7 
Knowledgeable 5 8.2 43 70.5 13 21.3 
Not knowledgeable 2 2.6 34 44.7 40 52.6 
Elementary 3 3.8 49 62.0 27 34.2 
Secondary 2 7.4 15 55.6 10 37.0 
Satisfied 5 5.4 48 51.6 40 43.0 
QiSSôwi,Sxiôd 1 6.7 A O 53.3 6 40.0 
^Correct response; 3,700. 
Table 29. Item No. 65, How many elementary schools?* 
Group Correct Incorrect No 
resDonse resDonse rasconss 
Kos » wo. » No. ? 
Total saaple 40 29.2 88 64.2 9 6.6 
MkîIO*wlOugvâ.blo 30 49.2 29 47.5 2 3.3 
Not knowledgeable 10 13.2 59 77.6 7 9.2 
Elementary 21 26.6 55 69.6 3 3.8 
Secondary 12 44*4 14 51.9 1 3.7 
Satisfied 28 30.1 60 64.5 5 5.4 
Dissatisfied 3 20.0 11 73.3 1 7.6 
^Correct responses six • 
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Tabl* 30* Item No. 66, How many elementary principals?^ 
Group Correct Incorrect No 
response response response 
No. la Ho. jS No. 
Total sample 33 24.1 86 62.8 18 13.1 
Knowledgeable 21 34.4 37 60.7 3 4.9 
Not knowledgeable 12 15.8 49 64.5 15 19.7 
Elementary 17 21.5 53 67.1 9 11.4 
Secondary 7 25.9 18 66.7 2 7.4 
Satisfied 25 26.9 58 62,4 10 10.8 
Dissatisfied 2 13.3 12 80.0 1 6.7 
^Correct response: four» 
Table 31. Item No. 67, Purpose of the new building under 
construction* 
reapoxLBe response response 
No. $ No. la No. % 
Total sample 126 92.0 7 5.1 4 2,9 
Knowledgeable 61 100.0 0 0,0 0 0,0 
Not knowledgeable 65 85.5 7 9.2 4 5.3 
Elementary 77 97.5 1 1.3 1 1.3 
Secondary 25 92.6 2 7.4 0 0.0 
Satisfied 35 91.4 6 6,5 2 2,2 
Dissatisfied 15 100.0 0 0.0 0 0,0 
Correct response: junior high school. 
Table 32» Item No» 68, Name yotjr child*si principal. 
Principal Total 
sample 
No. « 
Know­
ledgeable 
No,. i 
Dœringafeld 15 10.9 10 16.4 
Cox 12 8.8 9 14.8 
Bftml1n 18 13.1 11 18.0 
Else 20 U.6 11 18.0 
Gïistafaon 28 20.4 10 16.4 
Pack 13 9.5 8 13.1 
No answer/ 
Inoorr. anawar 31 22.6 2 3.3 
Not know- Elementary fysoondary Satisfied Dla-
ledgeable 
No. % No„ % Ho. * No. 3 
satisfied 
No. « 
5 6.6 0 0.0 15 55.6 10 10.8 0 0.0 
3 3.9 0 0.0 12 44.4- 8 8.6 2 13.3 
7 9.2 18 22.8 0 0.0 12 12.9 2 13.3 
9 11.8 20 25.3 0 0.0 18 19.4 3 20.0 
18 23.7 28 35.4 0 0.0 24 25.8 1 6.7 
5 6.6 13 16.5 0 0.0 7 7.5 2 13.3 
29 38.2 0 0.0 0 0.0 14 15.1 7 46.7 
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were not categorized as either Elementary or Secondary. 
The name of the superintendent of the Urbandale schools, 
Dr. Lyle Kehm, was known to two out of three respondents 
(Table 33). Only the Not knowledgeable respondents were 
unaiole to give his name. 
Table 33. Item Mo. 69, Wliat is the superintendent's name?^ 
Correct incorrect No 
response response response 
Group Ko % No. % No. % 
Total sample 88 64.2 4 2.9 45 32.8 
Knowledgeable 58 95.1 0 Û .0 3 4.9 
Not knowledgeable 30 39.5 4 5.2 42 55.3 
Elementary 57 72.2 1 1.3 21 26.6 
Secondary 22 81.5 0 0.0 5 18.5 
Satis fied 62 66.7 1 1.1 30 32.3 
Dissatisfied 9 60 .0 0 0 .0 6 40.0 
^Correct response: Lyle Kehm, 
As revealed by the data shown in Table 34 , less ; than 10 
per cent of the respondents and less than 15 per cent of any 
group knew tiat the current (1972-73) Urbandale school budget 
cimounted to three million dollars. Responses ranged from two 
hundred thousand dollars to ten million dollars. 
Although nearly everyone knew that property tax was a 
main source of school funds, less than half were aware of the 
role played by state aid (Table 35). Knowledgeable parents 
were the only ones able to give both responses to the question. 
137 
Table %, Item No. 70, Amount of current budget, to the 
nearest million^ 
Group Correct laeorrect No 
response response retponse 
No. t No. t Ho. i 
Toted sample 12 8.8 41 29.9 84 61.7 
Knowledgeable 8 13.1 20 32.8 33 54.1 
Not knowledgeable 4 5.3 21 27.6 51 67.1 
Elementary 7 8.9 26 32.9 46 59.2 
Secondary- 2 7.4 8 29.6 17 63.0 
Satisfied 7 7.5 27 29.0 59 63.4 
Dissatisfied 0 0.0 4 26.7 11 73.3 
^Correct response: $3*000,000. 
Table 35. Item No, 71, Name two sources of school funds 
Group Property State No answer/ 
tax aid incorr. ans. 
Îi2x % % Ho. i 
Total sample 125 91.2 55 40.2 10 7.3 
Knowledgeable 59 96.7 36 59.0 0 0.0 
Not knowledgeable 66 86.8 19 25.0 10 13.2 
Elementary 72 91.1 35 44.3 5 6.3 
Secondary 26 96.3 12 44.4 1 3.7 
Satisfied 85 91.4 41 44.1 6 6.5 
Dissatisfied 13 86.7 4 26.7 2 13.3 
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Nearly everyone interviewed was able to give an acceptable 
answer to the question of whom to approach with a child's 
school problems. Table 36 data show that only three respond­
ents failed to answer by indicating either the teacher, 
principal or guidance counselor. 
Urbandale parents were able to give correct or satisfactory 
responses to the following Knowledge items (rank-ordered, with 
percentage of correct or satisfactory responses); 
Almost all of the interviewees (97.8 per cent) correctly 
responded with the teacher, principal or guidance 
counselor as the one to approach with a child's 
school problems (Table 36). 
Nearly all of the respondents (92.0 per cent) knew that 
the new school building under construction was 
to be a junior high school (Table 31). 
Nine out of ten (91.2 per cent) correctly named property 
tax as one source of school funds, but only four 
in ten (40.2 per cent) were aware of the role 
state aid plays in school finance (Table 35) . 
Over tiiree-fourths (77.4 per cent) could name their 
child's principal (Table 32). 
About two-thirds (64.2 per cent) were able to identify 
JLjjjrxc; CIO uiic ouiiuux a xii uciiucAi u vxauxc: j j/ • 
In rank order, and with the percentage answering correctly, 
those items which the majority of respondents could not 
satisfactorily answer were: 
Only seven respondents (5.1 per cent) were able to come 
within 200 of the correct enrollment, whicii 
was 3700 (Table 28) . 
Three million dollars as the amount of the school budget 
was correctly answered by 12 people (8.8 per cent) 
(Table 34). 
One in ten (10.2 per cent) knew that there were seven 
members on the Urbandale board of education 
(Table 25) . 
The number of elementary principals was correctly 
identified as four by 33 interviewees (24.1 per 
cent) (Table 30). 
Table 36. Item No, 72, To whuin would you go with your child's school problema?* 
Group Teacher Principal Counselor Bd. of ed. No answer 
N6. No. * Nd. % t % 
Total aampli} 93 67.9 31 22.6 10 7.3 1 0.7 2 1.5 
Knowledgeable 41 67.2 16 26.2 3 4.9 0 0.0 1 1.6 
Not knowledgeable 52 63.4 15 19.7 7 9.2 1 1.3 1 1.3 
Elomentary 63 79.7 13 16,5 1 1.3 1 1.3 1 1.3 
Secondary 12 44 .'i 10 37.0 4 14.8 0 0.0 1 3.7 
Satisfied 69 74.2 17 18.3 5 5.4 1 1.1 1 1.1 
Dissatisfied 7 46.7 7 46.7 0 0.0 0 0,0 1 6.7 
^Acceprbable resfonsesi 'CiBaober^ principal^ ootinselor. 
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Forty respondents (29.2 per cent) correctly answered 
that there were six elementary schools (Table 29) . 
Almost half (48.2 per cent) could name one board of 
education member but only one-fourth (26.3 per cent) 
could name two (Table 27). 
Except for the differences in responses between Know­
ledgeable and Not knowledgeable parents, only one item in 
tne Knowledge section elicited any different responses from 
any sub-group tiian from the total sample. The teacher was 
identified as tiie person to approach with a child's school 
proûlems by a majority of all groups except Secondary and 
dissatisfied, wao were divided on the question, altliough still 
giving satisfactory answers. 
Knowledge of tiie answers to the items included in the 
Knowledge section did not appear to be the major factor 
^agel (62) believed it might be in influencing opinions or 
tne wrong knowledge items may have been used. Only eight of 
•h h o o "! rfS +"T7 >-ooT->rN'nc: oo i o \ T i c i 
different between the Knowledgeable and tiie Not knowledgeable 
interviewees. 
Knowledgeable parents believed discipline was not strict 
enough. Not knowledgeable parents felt it was about right; 
no majority opinion was expressed by Knowledgeable parents 
on the number of educational changes being made, but Not 
knowledgeable parents said the number was about right; an 
adequate job was being done of preparing students for tiie 
"world of work" according to the view held by Knowledgeable 
parents, wuile the Not knowledgeable were not sure; 
141 
l(nowledgeable respondents disapproved of performance con­
tracting but Uot knowledgeable ones reached no majority 
conclusion; Knowledgeable parents disapproved of rigid 
standards for promotion while Not knowledgeable parents 
approved the concept; ability grouping received disapproval 
from the Knowledgeable people whereas the Not knowledgeable 
neither approved nor disapproved txie concept; Knowledgeable 
respondents disagreed with the concept of teacher tenure 
altaougxi the Not knowledgeable ones could reach no majority 
opinion; tiie Knowledgeable approved of reducing the number 
of administrative personnel to reduce costs while the Not 
Knowledgeable expressed no majority opinion. 
Findings of the Demographic Information Section 
The interview forms were filled out by the interviewers 
on the first three sections of the questionnaire, but the 
forms were handed to the respondents for the final section and 
the respondents filled in tlie answers. This procedure was 
recommended by Backstrom and Hursh (4) as being less 
threatening to the respondents and therefore more likely to 
elicit truthful answers. 
It was reported by all interviewers that tiiere was 
difficulty in arranging interviews with the fathers in the 
sample drawn but that interviews could easily be arranged with 
the mothers. Therefore over 80 per cent of the interviews 
were conducted with the mothers. This situation pointed up 
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another weakness in the methodology: the respondent was 
asked for his/her occupation and the majority of responses 
received were in the category of "housewife", giving a somewhat 
skewed distribution to the answers to that question. This did 
not permit any comparisons to be made concerning the occupation 
of tiie main wage earner of the family. 
Responses to the items in the Demographic Information 
section of tiie survey are contained in Tables 37 through 44. 
The majority of all but Secondary and Dissatisfied parents 
fell in tiie 30-39 age bracket as shown by the data displayed 
in Table 37. Secondary parents tended to be older whereas 
Dissatisfied parents had a more wide-spread age distribution. 
Eighty-one per cent of the respondents were women, as 
saov/n by the data in Table 38. The relative distribution of 
male to female remained fairly constant except for Secondary 
and Dissatisfied parents. Seventy per cent of the Secondary 
and 60 per cent of the Dissatisfied were females. 
Tiie data in Table 39 indicates tliat the majority of 
Urbandale parents included in the study have received training 
or education beyond the high school level, witii over 60 per 
cent of the Knowledgeable and Secondary parents indicating 
such training or education and over half of the Satisfied 
parents as compared to less than half of the Not knowledgeable, 
Elementary and Dissatisfied. The findings of the national 
polls also indicated that persons v;ho were satisfied witii the 
schools tended to be more highly educated til an tiiose who 
Tablo 37, Item No» 73, Age 
Ag« Total 
oamp]Le 
No. % 
Knov-
Icdgoabl* 
Ho. % 
Not knov-
ledgeabl# 
No. i 
Elementary 
No. « 
Secondary 
No. % 
Satisfied 
No. i 
Dis— 
satisfied 
No. % 
Dndop 20 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
20 - 29 13 9.5 1 1.6 12 15.8 9 11.4 1 3.7 6 6.5 4 26.7 
30-39 81 59.1 32 52.5 49 64.5 54 68.4 9 33.3 63 67.7 5 33.3 
40 - 49 42 30.7 28 45.9 14 18.4 15 19.0 17 63.0 23 24.7 6 40.0 
5iO •=• OV9V 1 0.7 0 0.0 1 1.3 1 1.3 0 0.0 1 1.1 0 0.0 
Tablo 38. Itom No» 74, Sex 
Sex TotaJL Know­ Not know­ Elementary Secondary Satisfied Dis­
saaplLe ledgeable ledgeable satisfied 
Ho. % No. $ No. i No. % No. * No. % No. i 
Male 26 19.0 12 19.7 14 18.4 12 15.2 8 29.6 17 18.3 6 40.0 
Female 111 81.0 49 80.3 62 81.6 67. 84.8 19 70.4 76 81.7 9 60.0 
Table 39e Item No. 75, Highest grade ox class oompleted In school 
Grade Total. Know- Not knovN- Elementary Secondary Satisfied Dis-
or sample ledgeable Isdgeabla satisfied 
olag" Mo. t No. % 2 ISsu % Wg« % . Me. 
aiemontary 0 0,0 0 0,0 0 0,0 0 0,0 0 0.0 0 0,0 0 0,0 
MaS,p In™ 
oranplet© 8 5.8 1 1.6 7 9.2 6 7.6 0 0.0 3 3.2 1 6.7 
laS.], Cmw 
pl»te 56 42.3 23 37.7 35 46.1 36 45.6 10 37.0 43 46.2 7 46.7 
Toeho, trade 
or business 15 10.9 6 9.8 9 11.8 5 6,3 3 11.1 6 6,5 0 0.0 
GollAge, imlT,, 
incomploto 33 24.1 19 31.1 14 10.4 17 21,5 10 37,0 23 24.7 3 20,0 
College, imiv,, 
ooaaplsto 23 16,1 12 19.7 11 14.5 15 19.0 4 14.8 18 19.4 4 26.7 
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were dissatisfied. 
Table 40, containing information on occupations, shows 
that a majority of the interviewees were housewives, followed 
by professional or technical workers. This pattern was tlae 
same for all of the sub-groups. It is interesting to note 
that there were no farmers in the sample and tliat all of the 
unskilled workers were classified as Not knowledgeable. 
Over half of all groups (except the Not knowledgeable) 
aad family incomes of $15,000 or over, according to the answers 
displayed in Table 41. Contrary to the findings of the national 
polls, a larger percentage of Dissatisfied parents in Urbandale 
xiad higher incomes than Satisfied parents in spite of the fact 
taat tneir mean level of education, as indicated in Table 39, 
was lower. 
Religious preferences of the respondents are shown in 
Table 42. Strangely, no Jewish parents were included in the 
randomly selected sample, although the researcher knew 
personally of many Jewish families residing in the district. 
The mean number of children the interviewees had enrolled 
in public school was 2.18, as indicated in Table 43. This 
held fairly constant for all groups except Dissatisfied parents, 
60 per cent of whom had only one child enrolled in public 
scaools. 
Only twelve of the people interviewed, 8.7 per cent, had 
any children enrolled in private or parocaial school according 
to tne answers displayed in Table 44, Those who did have such 
Tabla ^0. Item Noo ?<>, Occupation 
Occupation Total Know- ' Not know- Elementary Seoondary Satisfied Dis» 
«ample ledgeaM# ledgeable satisfied 
No. < No. 1__N2. Nââ É SSLt l—MS. f «0. % 
l>rofos8loneil 
or technical 21 19.2 7 11.5 14 18.4 10 12.7 4 14.8 12 12.5 5 33.3 
2lel&»employed > 
manager, 
official 7 5.1 3 4.9 4 5.3 3 3.8 2 7.4 6 6.5 1 6.7 
Skilled worker 11 8.0 6 9.8 5 6.6 6 7.6 2 7.4 7 7.5 1 6.7 
Unskilled 
worker 3 2.2 0 0.0 3 3.9 0 0.0 1 3.7 1 1.1 1 6,7 
Glerloal, 
salos 115 10.9 5 8.2 10 13.2 7 8.9 2 7.4 9 9.7 2 13.3 
Farm 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
Houdowlfe 80 58.0 40 65.6 40 52.6 53 67.1 16 59.3 58 62.4 5 33.3 
nnem^loyixd 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
Table 41» Item No» 77, 1972 family income, prior to taxes 
Income Total Know- Not know- Elementary Secondary Satlafied Dis-
sample ledgoable ledgeable satisfied 
No. H. No. % No. t No. i No„ 1 No. % No. % 
Under $2,999 0 0,0 0 0.0 0 0,0 0 0,0 0 0,0 0 0,0 0 0.0 
03,000 -
94,999 1 0,7 0 0.0 1 1.3 0 0,0 0 0,0 1 1.1 0 0,0 
05,000 -
06,999 2 1,5 0 0,0 2 2,6 0 0,0 0 0,0 2 2,2 0 0,0 
07,000 -
$9,999 11 8,0 1 1,6 10 13.2 6 7,6 1 3.7 7 7,5 1 6.7 
010.000 -
#14,999 48 35.0 21 34.4 27 35.5 31 39.2 10 37.0 32 34.4 3 20,0 
015,000 -
Ov»r 74 54.0 39 63.9 35 46.1 42 53.2 16 59.3 51 54.8 11 73.3 
Table 42. Item No. 78, Rellglcma lareforenoe 
llaldgica Total Know- Not know- Elementary Secondary Satiafled Dis-
•arapLe liidgeable ledgeable 
% « * 
satisfied 
No. % No. % No. % No, No. No. % 
lAroteatant 110 80.3 5ii 90.2 55 72.4 65 82.3 25 92.6 78 83.9 12 80.0 
Catholic 24 17.5 6 9.8 18 23.7 13 16.5 2 7.4 14 15.1 3 20.0 
Jewieb 0 0.0 C) 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
o
 
o
 
o
 
Othor 3 2.2 0 0.0 3 3.9 1 1.3 0 0.0 1 1.1 0 0.0 
00 
Tablo 43a Item No» 79, Ntu^r of child] «n enrolled in public school 
KFuiobor Total Knov^ Not know- Elementary .Secondary Satisfied Dis-
of o«mp]Le 
Ho. $ 
ledgoable 
No. i 
ledgeable 
No. % No. a No, % No. 56 
satisfied 
1 46 33.6 20 32.8 26 34.2 23 29.1 9 33.3 24 25.8 9 60,0 
2 45 32.8 23 37.7 22 28.9 30 38.0 10 37.0 35 37.6 3 20.0 
3 30 21.9 10 16.4 20 26.3 14 17.7 7 25.9 22 23.7 2 13.3 
4 11 8.0 6 9.8 5 6.6 8 10.1 1 3.7 9 9.7 1 6.7 
5 4 2.9 1 1.6 3 3.9 3 3.8 0 0.0 3 3.2 0 0.0 
6 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
7 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 
8 1 0.7 1 1.6 0 0.0 1 1.3 0 0.0 0 0.0 0 0.0 
Mean 2. 18 2. 18 2. 17 2. 28 2.00 2. 26 1'( >66 
Table 44» Item No* 80, Number of ohlldren In private or parochial school 
Number Totifcl Know- Hot know- Elementary Secondary Satisfied Dis-
of seunple ledgeable ledgeable satisfied 
children No. % No. % No. % No. % No. % No. % No. % 
1 8 5.8 3 4.9 5 6,6 6 7.6 1 3.7 6 6.5 0 0.0 
2 2 1.5 1 1.6 1 1.3 1 1.3 1 3.7 1 1.1 0 0.0 
3 1 Oc7 0 0.0 1 1.3 1 1.3 0 0.0 1 1.1 0 0.0 
A. 1 0.7 0 0.0 1 1.3 0 0.0 0 0.0 0 0.0 1 6.7 
Moan* «1& «OS .18 .14 .11 .12 .26 
Mean 1,58 1 .25 1 .75 1 .38 1 .50 1 .38 4.00 
* Computed for all respondents in each category . 
Computed for those res]xaidcints having children in private or parochial school. 
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children enrolled had an average of 1.58 children attending 
private or parochial school. Because of tlie small number 
involved it is difficult to draw any comparisons between the 
various groups. For example, only one Dissatisfied parent 
had any children enrolled in private or parochial schools, 
but since this parent had four such children the mean number 
of children enrolled in private or parochial schools for this 
group was 4.00, a figure which could easily be misleading 
when compared to the mean number enrolled from families in the 
other divisions. A somewhat better comparison can be made 
when the entire group in each category is used in computing 
the mean, but even then the small number having children enrol­
led in private or parochial schools makes comparisons difficult. 
Correlations 
Correlation coefficients were computed between all pos­
sible pairings of responses. With 101 responses there were 
5,050 correlation coefficients computed. The purpose in 
computing these was to determine whether there was a strong 
enough relationship between any particular items in the 
questionnaire that any of them could, be eliminated from tlie 
final form without adversely effecting the results. As 
displayed in Table 45, there were only 20 pairings with 
correlation coefficient strengths (r) of .400 or greater. 
With 135 degrees of freedom (n - 2) all 20 were found to be 
iiighly significant, i.e. significant at the .01 level. 
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Table 45* Cotrralatlona of •400 or greater a 
Correlation 
Items earrelated coefficient 
74 Sex 
76 Occupation «574 
42 Year-round school concept 
61 d Year-round school to out costs *572 
64 Knowledge of enroUnent 
70 Knowledge of amount budgeted «536 
3Ô Place more emphasis on reasoning and opinions 
40 Independent study concept .523 
21 Greater use of teacher aides 
2) Greater emphasis on conoepts rather than memorization .518 
49 More drill needed in arithmetic and spelling 
51 More emphasis needed on reading skills .505 
6 Job being done by board of education 
7 Job being done by administration #499 
39 Permit students to talk more 
40 Independent study concept .490 
1 Satisfaction or dissatisfaction with schooling 
5 Kuzibcr of sduc£tisssl changes being msd# -4^ 
34 Szperience curriculum 
40 Independent study concept .442 
63a Haa» a member of board of education 
63b Name a second member of board of education .441 
611 Cancel courses with small enrollment to out costs 
61 j Reduoe number of subjects offered to out costs «436 
49 More drill needed in arithastle aad spelling 
50 More pFaetiee needed in penmanship .435 
21 Greater use of teacher aides 
yi Too mch emphasis "right" anstrsrs .433 
^Significantly different ftrsa 0 p .01 
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Tabla 45 (Contlimtd) 
Correlation 
It*M ocayj^t»^ essffieiont 
62 Amber of ambers on board of edccatioa 
64 Knowledge of enrollment .421 
611 Keep teztbooka longer to out ooste 
6ln Reduce amount of teaohing materials to ont ooats *416 
20 Permit high aehool students to "pass out" of ooarses 
35 Noo-grading eonoept «4X9? 
4 Discipline 
5 Number of educational changes being made «407 
1 Satiâfâôtiw or dissatisfaction with schooling 
15 Job of providing for individual needs «406 
1 Satisfaction or dissatisfaction with schooling 
34 Experience curriculum «402 
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indicating that there is less than one chance in 100 that the 
relationship between the items occurred by chance. 
Two of the correlations were computed as negative, but 
are reported as positive since the wording of the items was 
such that a negative correlation actually indicated a positive 
relationship. One of these was between the item dealing with 
satisfaction or dissatisfaction with schooling and the concept 
of the experience-based curriculum. No negative relationships 
were tlius found between items with a coefficient streghth of 
.400 or more. 
The strongest association, a correlation coefficient (r) 
of .574, was found between sex and occupation. Eight out of 
every ten interviewees were female (Table 38) and nearly six 
out of every ten were housewives (Table 40). 
The next strongest, .572, was between the idea of the 
year-round school as a concept and operating school year-round 
as a means of cutting costs. 
Since the strongest r reported was .574 the largest coef-
2 ficient of determination (r ) was .329, indicating that only 32.9 
per cent of the distribution can be explained by the relationships 
between the items. Thus no correlations were found to be strong 
enough that 50 per cent of the distribution could be said to be 
attributaole to the association between the items, so none were 
found strong enouga to indicate that any items could be eliminated 
from tile instrument without adversely affecting the results. 
Five items correlated at the strength of .400 or more 
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with at least two other items. Satisfaction or dissatisfaction 
with schooling showed such relationships with the number of 
educational changes being made, the job being done of providing 
for individual needs and the concept of the experience-based 
curriculum. The number of education changes being made 
correlated at this strength with satisfaction or dissatisfaction 
witn schooling and with discipline in the local schools. The 
experience-based curriculum correlated thus with satisfaction 
or dissatisfaction witii schooling and with the independent 
study concept. The independent study concept showed such a 
relationship with permitting students to talk more, the 
experience-based curriculum, and with placing more emphasis on 
reasoning and developing opinions. Knowledge of the enrollment 
correlated at .400 or more with knowledge of the amount of the 
budget and with knowledge of the number of members on the 
board of education. 
The full range of possible responses was obtained to 
every item included in the Opinion and Vision sections of the 
field survey form. 
Suggestions of Urbandale 
School Administration 
On November 5, 1973, a letter was received from Lyle 
Kehm, superintendent of the Urbandale Community Schools, along 
with copies of the October 11, 1973, and November 2, 1973, 
"Take Me Home" bulletins distributed in the school district 
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(Appendix D) . The letter expressed the thought that the 
information gatlnered and presented to the school officials 
had been useful in "helping us to understand parent attitudes 
and opinions" and added til at "we see many possibilities for 
its use as we plan for improvement of our programs, policies 
and operations." 
Four suggestions were offered in the letter for improving 
the survey: 
1. Although the majority of the interviewees were 
housewives, it would have been possible for them 
to designate their husband's occupation, and thus 
we could have obtained additional information as 
to the occupation of the family income earner. 
2. If possible to do so within the limitations of this 
survey model, it would be helpful to identify the 
responses by school rather than just the elementary-
secondary divisions. 
3. As to identifying the respondents by religious 
preference, I am surprised tliat the random sample 
did not draw any Jewish persons, because we do have 
a noticeable number of Jewish families in tiie 
community. 
A T T T/"» 4-^ ^ 1-^1^ rr X 4-11 4 
-z • ^ «V WW wx* V» v&y a* f a. w v, 
would have attempted to include in the knowledge 
section some items on curriculum and program instead 
of merely logistical items. 
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SUI4MARY, LIMITATIONS, CONCLUSIONS, 
DISCUSSION, AND RECOMMENDATIONS 
Summary 
The purpose of tliis study was to develop and test a public 
opinion polling instrument to be used in the needs assessment 
process in local school districts focusing on opinions toward 
selected educational practices. There were five stages in the 
development and testing of the instrument. First, the national 
polls were searched to determine areas about which either 
approval or disapproval had been expressed and the literature 
searched to identify criticisms which had been voiced by 
writers of critical literature about educational practices 
used to instruct or control students. Second, a validity 
survey instrument of 94 items was submitted to a judgment 
panel consisting of 21 professional educators and 21 lay 
persons. The panel evaluated each item as Lo its appropriatness 
for the purpose of assessing public opinion. 
For the third stage, the construction of the pilot instru­
ment, judgment panel evaluations and intuitive judgment of 
the writer were utilized to identify the 61 items included in 
the Opinion and Vision sections. Opinion items were designed 
to assess opinion toward existing conditions in the school 
district and Vision items to ascertain opinions toward 
criticisms of schools found in current literature. A Knowledge 
section was designed to cover a need expressed by Nagel (62) 
with the items in this section being developed by the adminis­
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tration of the Urbandale Community School District, the pilot 
district selected. A fourth section, Demographic Information 
was added to collect information on personal items considered 
by Gallup (23) to be important in determining relationships 
between responses and background of tne respondents. 
The fourth stage was the testing of the pilot instrument. 
For this purpose ISO families of Urbandale students were 
randomly selected for in-depth personal interviews, the data 
collection technique recommended by the Iowa State University 
survey section as being the most appropriate for this type of 
research. Twelve members of the Women's Society for Christian 
Service (WSCS) of the Altoona, Iowa United Methodist Cliurch 
were contracted and trained to conduct the interviews. The 
data gathered were processed through tlie Iowa State University 
Computation Center and an item analysis performed on each item 
as well as correlations computed between items. 
The fifth and final stage was tlie development of the 
final instrument and recommendations for its use and for 
future studies. Strengths and weaknesses and problems which 
became apparent in the analysis of the data were noted along 
with observations made by the interviewers, the Urbandale 
administration and the researcher. Attempts were made to 
resolve all problems identified. 
159 
Limitations 
The determination of items which were appropriate to be 
included in tiie Opinion and Vision sections of the survey 
instrument was limited to 56 items identified through a search 
of critical literature and national public opinion polls about 
the schools which were deemed appropriate (and therefore valid) 
by a judgment panel and four items developed from the intuitive 
judgment of the researcher to fill voids for which no appro­
priate items had been identified. The items were limited to 
educational practices employed to instruct or control pupils 
in tae public schools and items related to accountability. 
Knowledge section items were limited to those considered to 
be of importance and/or interest in the Urbandale Community 
School District. The social and economic characteristics 
sampled in the Demographic Information section were limited 
level, religious preference and number of children enrolled in 
public or parochial or private school. 
The scope of the study was confined to field testing the 
system developed for ascertaining public opinion toward the 
selected educational practices in the Urbandale Community 
School District of Urbandale, Iowa. Interviewees were limited 
to parents of public school pupils in the Urbandale schools 
and no attempt made to draw any inferences to any other 
population or any other school district. 
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Interpreting any research requires a consideration of the 
design and sampling limitations. The following caveats must 
be considered: 
1. Terminology was not always clearly communicated. 
What parents desired in the matter of "discipline" 
was never communicated, for example. Neither was 
a clear understanding of what the question regarding 
"starting school at tlie age of four" meant, and some 
parents indicated their responses to certain items 
might be different for elementary students than 
for secondary. 
2. Aspirations which parents have for tlieir children 
were never determined, although such aspirations 
may have been a factor in some opinions expressed. 
3. The population of the Urbandale district is not 
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a more homogenous group than is usually found, being 
largely well-educated, having relatively high incomes, 
and representing a relatively narrow range of 
occupational choices. 
4. Only parents, and generally mothers, were interviewed 
for this field study. 
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Conclusions 
This section was divided into two parts, conclusions 
about the study as a whole and conclusions about the Urbandale 
respondents. 
A. Conclusions about the study as a whole Tne recent 
pusa from the public for more accountability has led to the 
development of "needs assessment" programs. Such programs 
involve the establishment of local educational goals and 
objectives through such means as sampling of local priorities 
and the development of educational programs designed to 
accomplish these goals and objectives. A search of the 
literature disclosed no method which has been used to attempt 
to determine local public opinion of which educational 
practices tne local publics would prefer to have used in the 
local schools, although Gallup (23), Harrison (33) and 
wooàinçjton (9 5) all assert tliat failure to consider such 
public opinions has often resulted in lack of support from the 
publics being served. The system developed by this study 
should help to fill this void and add another dimension to the 
needs assessment process, thus resulting in programs which 
will oe better accepted locally. 
A search of critical literature revealed a number of 
educational practices falling into the three general categories 
of (1) relevancy/irrelevancy of the curriculum, (2) humanizing/ 
de-humanizing practices in the schools, and (3) accountability. 
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The feasibility of developing survey items from these criticisms 
was verified by the submission of the items to a judgment panel 
to establish the validity of the items. 
Past research has demonstrated the feasibility of adapting 
the Gallup/C. F. Kettering poll for local uses to assess local 
opinions toward existing conditions in the schools (28) . The 
feasibility of this study as a means of ascertaining local 
public opinions toward selected educational practices was 
demonstrated by the following four factors: 
1. The validity of the survey items was established 
through judgment panel evaluations. 
2. The use of non-professional interviewers was found 
to be practical with a minimum of training necessary. 
3. The cost was found to be non-prohibitive. 
4. The usefulness of the data collected to the local 
school was verified by statements contained in a 
letter from tae superintendent of the pilot school. 
Four items were worded in such a manner as to result in 
some difficulty of interpretation, the items regarding 
starting school at the age of four, involving students in 
planning their own learning activities, encouraging students 
to do more free, undirected exploration, and tlie independent 
study concept. Re-writing of these items for the final form 
of the survey was necessary to clarify their meanings. 
Items in the Knowledge section failed to distinguish 
between the respondent who was critical or approving of the 
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scnools and is ignorant or has knowledge upon which to base 
his opinions. This failure may well have been due to the 
wrong items being selected for this section. More emphasis 
should have been placed on curriculum and educational program 
in the development of items for this section and less on the 
logistical aspects of the school's operation. 
No correlations between items were found to be of 
sufficient strength to warrant the elimination of any item 
from the final form of the instrument on that basis, even 
though 20 pairings correlated at a coefficient strength of 
.400 or more and were all significant at the .01 level. 
The full range of responses was obtained for each item 
in the Opinion and Vision sections of the survey form, 
indicating that each item did permit for the full range of 
expression of opinion. This factor, combined with the 
observations of the interviewers and the correlations obtained, 
led to the conclusion that no logical basis could be found for 
excluding any items from the final form of the instrument, 
only that six items should be revised to clarify their 
meanings or to permit more accurate and/or effective 
categorization of respondents. 
The methodology used did not provide an adequate means 
of distinguishing between parents of students of different 
grade levels. Three items in the Demographic Information 
section were revised for the final form of the instrument to 
rectify this situation, one to ascertain tlie occupation of the 
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major income earner of the family, one to determine whether 
respondents currently have children enrolled in public school 
and, if so, at which grade levels and tlie third to collect the 
same information concerning children enrolled in private or 
parochial school. 
The utilization of the 99 point scale for the collection 
and compilation of data for the Vision section proved to be 
cumbersome and time-consuming. Responses tended to cluster 
around the extremes of the scale, limiting its usefulness. 
Therefore a five point scale would appear to be satisfactory 
and easier to use. 
B. Conclusions about Urbandale parents Urbandale 
parents in general were satisfied with the schooling tlieir 
children were receiving and supported the school, its staff, 
and its programs. The major concern expressed was with 
discipline, with the indication being that discipline was not 
strict enough. The strongest point of agreement was expressed 
in favor of work-study programs for high school students. 
Parents of secondary students tended to be more knowl­
edgeable about the topics included in the Knowledge section 
than were the parents of Elementary students, probably because 
of their longer association with the school which has given 
them more opportunity to become familiar with it. Parents 
categorized as Knowledgeable and as Elementary tended to 
express greater satisfaction with the schools than did those 
categorized as Not knowledgeable and as Secondary. The 
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apparent contradiction of Secondary parents being more critical 
yet more knowledgeable, but of Knowledgeable parents being 
more satisfied than Not knowledgeable is due to the entire 
sample being categorized as either Knowledgeable or Not knowl­
edgeable wnile nearly one-fourth of the total sample could not 
name their childrens' principals and, consequently, could not 
be categorized as either Elementary or Secondary. 
On most expressions of opinion there was generally more 
agreement than disagreement of opinion among the various 
groups with the exception of Dissatisfied parents= Dissatisfied 
parents not only showed greater disagreement with the other 
groups, but tended toward disagreement among themselves, 
expressing no majority viewpoint on several issues. This 
general similarity of opinion may be partially due to the 
somewhat homogenous character of the sample, which tended 
toward a relatively high level of education, a relatively high 
level of income, a small range of occupation (no farmers, no 
unemployed, very few unskilled workers and probably no working-
poor), and a similarity of religious preferences. It may also 
be to some extent the result of the public relations and/or 
informational programs of the Urbandale Community Schools. 
The Urbandale school administration regularly sends home 
bulletins entitled "Take Me Home" containing information about 
the schools. These bulletins may have been instrumental in 
helping to shape opinions within the school district. 
The Urbandale School information program, while better 
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than most, was not a complete success — 55 per cent of 
Urbandale parents were categorized as Not knowledgeable, 
indicating a need for some changes in the informational 
program. First, however, a local determination must be made 
of the type or types of information considered to be important 
and/or desirable for the local public to know, then a program 
developed to effectively disseminate those types of information. 
Programs to change the opinions of the Dissatisfied 
Urbandale parents may be difficult to design because of the 
diversity of opinion among that particular group. There would 
appear to be a need for a diversity of programs. However, 
since those parents expressing dissatisfaction with the schools 
also tended to be less knowledgeable about them, it is 
conceivable that at least a portion of the dissatisfaction is 
due to a lack of proper information. A well-designed infor­
mational program might, therefore, also ba effective in 
lessening the amount of dissatisfaction. 
In planning educational programs to deal witli dis­
satisfactions expressed, the Urbandale school officials, like 
those in any other school district, should take care not to 
allow the dissatisfactions to occupy a disproportionate place 
in the planning. Many satisfactions were also expressed in 
Urbandale and tliose aspects of the school program receiving 
general approval should not be discarded or altered greatly 
in order to assuage the minority registering dissatisfaction. 
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Discussion 
The major problem apt to face any school district 
desiring to use the system developed by this study for local 
purposes would appear to be tliat of designing appropriate 
items for the Knowledge section of the instrument. Since 
items in this section must be those which are of importance 
and/or interest locally, no "universal" items have been 
developed for tiiis section. The experience of the Urbandale 
field test indicates that it would be easy to fall into the 
"trap" of designing items to cover the mundane and logistical 
aspects of the school and neglect tlie important areas of 
curriculum and educational program. The failure to develop 
such items for the pilot study appears to be a weakness in 
tne instrument as used. If it is considered desirable by the 
school officials conducting the survey to be able to determine 
such things as the geographical areas in which the survey 
subjects live, such a determining item should be built into 
this portion of the instrument, along witli any other specialized 
items about which tlie survey subject's knowledge is desired. 
The use of letters to inform potential interviewees that 
they had been selected for the survey and asking for their 
cooperation and the use of the telephone to establish specific 
interview times were both found to be effective tools in 
obtaining interviews and in setting the proper tone for a 
cooperative interview session. The training session for 
interviewers in which all directions were read and discussed 
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and the entire questionnaire reviewed item by item helped to 
insure uniformity of approach among interviewers. 
Even though the training session proved valuable, some 
interviewers were eminently more successful than others in 
completing their assigned interview tasks. The successful 
interviewer was one who exhibited a pleasant personality and 
possessed the characteristics of drive, dependability and 
perseverance and who did not procrastinate. 
More women than men were willing to be interviewed and/or 
could be contacted. The occupation of the major wage earner 
was not obtained in this pilot testing, but should have been 
ascertained to allow conclusions to be drawn regarding any 
relationships between occupation and opinions by generalizing 
to a "family" viewpoint under the assumption that opinions 
are more apt to be similar within a household than they are 
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spouse feel about these issues" could also be useful. 
Both in the national polls and in this survey, discipline 
was the most commonly mentioned problem seen facing the public 
schools, with the main criticism being that discipline was not 
strict enough. To date there is no indication of what 
respondents mean by "not strict enough", only that there is 
dissatisfaction with discipline. To some people stricter 
discipline might refer to measures used and might vary from 
approval of such mild measures as a verbal reprimand or 
detention after school or loss of privileges to approval of 
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such strict measures as corporal punishment or expulsion from 
school. To others the phrase might not be as critical of the 
measures used as it is of the timing is using them. To some 
it could have reference to both. 
An interesting situation was found in the responses of 
Dissatisfied parents who were unanimous in the belief that the 
Urbandale schools are doing an inadequate job of teaching 
basic skills, yet only slightly over half of them felt that 
the school was not doing an adequate job of preparing students 
for college or for the "world of work". This raises the 
questions of what they perceive as being involved in preparing 
students for college or for the "world of work", what 
aspirations they have for their children and what avenues or 
routes they see open to them as "success routes" for their 
children. 
The senonn section of the survey fcrni, the Vicicr. section, 
was designed to ascertain opinions regarding which educational 
practices should be utilized in developing the local school's 
programs. No attempt was made to categorize interviewees as 
Visionaries or Non-visionaries. To do this it would be 
necessary to determine what sort of a response to each item 
indicates a measure of the characteristic of "vision." This 
can only be done at the local level by whatever district is 
using tiie instrument since the interpretation of what 
constitutes "vision" may vary from district to district, 
depending upon the educational philosophies of the district 
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involved. Approval or support of ability grouping or tracking, 
may be considered desirable in one district, for example, and 
thus indicate "vision" whereas in another district the person 
judged to possess "vision" would be the one favoring heter­
ogeneous grouping of students. 
Recommendations 
This section of the chapter was divided into four parts, 
revision of the pilot instrument, the final instrument, 
recommendations for usage in the field, and recommendations 
for further research. 
A. Revisions of the pilot instrument 
1. The question concerning starting school at the 
age of four was re-written to specifically 
indicate kindergarten at tlie age of four. 
2. The item rsgarding student mvolvsiTisnt in 
planning of learning activities was re-written 
as two items, one dealing with elementary 
school students and the other dealing with 
secondary school students. 
3. The item regarding students being encouraged 
to do more free, undirected exploration was 
re-written to form separate items for elementary 
and secondary students. 
4. The item about independent study was re=written 
as two items, one each concerning independent 
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study for elementary students and independent 
study for secondary students. 
A separate item was added for collection of tlie 
occupation of tlie major income earner of the 
family, if different from the respondent, so 
that relationships between occupation and 
opinions could be determined. 
The item asking for the number of children 
enrolled in public school was revised to determine 
not only whether or not the respondent has 
children enrolled in public school but also the 
grade level or levels, thus facilitating the 
determination of whether a parent is the parent 
of an elementary or a secondary student, or any 
other type of categorization desired. 
The item asking for the number of children 
enrolled in private or parochial school was 
revised to indicate whether the respondent has 
children enrolled in private or parochial school 
and at what grade levels. 
A rigorous effort should be made to interview a 
sample broadly representative of the entire 
community (i.e. both sexes, all social and 
economic strata). 
The size of the sample to be drawn depends upon 
generalizations to be made in the final report. 
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However, at least 8 per cent of the parents were 
deemed essential to represent that public in this 
investigation. The representativeness of the 
sample is of paramount importance, not the 
relative size. School administrators are advised 
to confer with experts in sampling for assistance 
in planning for a representative survey. 
10. Witii the change to a 5-point scale, it is recom­
mended that machine scored documents be used with 
tiiese survey instruments. Such can contain 150 
questions, are available is bulk at one cent per 
sheet, and may be processed at the rate of five 
cents per interview with standard IBM test 
scoring equipment in the format necessary for this 
report. Including all interviewing and processing 
costs as well as the xntroductory letter and 
working documents, the total cost should be 
approximately three dollars per interview in 
terms of 1974 prices. 
B. The final instrument 
INTERVIEWER INSTRUCTIONS 
Purpose of tiie Survey 
(The uses to which the information collected will be put 
may vary from school district to school district. The purposes 
of tiie local district should be stated here and explained 
tuoroughly to tiie interviewers so that they will be able to 
state the purposes at the time of the interview,) 
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Your Job and Responsibilities 
You are a representative of (insert name here) 
for the duration of the survey. One of your major responsi-
bilities is to maintain good will from the beginning to the 
end of the interview. The other is to accurately record the 
responses of the survey subjects. The success of the survey 
depends upon your work in gathering tlie responses. 
Procedures and Principles of Interviewing 
(General) 
Either parent (or spouse) may be interviewed. If both 
are present, ask which one prefers to be the respondent. The 
following procedures and principles, outlined by J. Stacy 
Adams in his manual "Interviewing Procedures," are to be 
followed in collecting the responses: 
1. The interviewer must introduce himself and state the 
purpose of his call. 
2. The interviewer must make the respondent feel that 
the interview situation is permissive. 
3. The interviewer must make the respondent feel that 
the survey is important. 
4. The interviewer must make tiae respondent feel that 
nis answers are important. 
5. The interviewer's appearance must be neutral. 
6. The interviewer must attempt to obtain an interview 
at the time of his first call, or, if this is not 
possible, make definite arrangements to obtain the 
interview at a later time. 
7. The interviewer's approach must be flexxbre: No set 
of instructions can possibly cover every situation 
wnich may arise, so you must use your common sense to 
deal with irregular cases. 
8. The interview must be conducted in a quiet, comfortable 
place, if possible. 
9. The respondent must be interviewed alone. This is to 
be desired, if possible, but use your common sense. 
If both spouses are strongly desirous of being 
present in the room do not destroy rapport by insisting 
that one of them leave. However, you may suggest 
that the responses are to reflect only the opinions of 
the person being interviewed rather than being the 
result of a conference. 
10. The questions must be asked precisely as specified on 
the questionnaire. 
11. The questions must be asked in the order presented on 
the questionnaire. 
12. Every question on the questionnaire must be asked. 
13. When a question is not understood or is misinterpreted 
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it must be repeated in the same words, not paraphrased. 
It is unlikely that any two different interviewers 
would paraphrase or interpret a question in exactly 
the same way. It is easy to see how paraphrasing 
could therefore destroy the accuracy of the survey. 
It would be better to say something like: "Let me 
read the question again." and tlien re-read the 
question a little slower and a little more distinctly, 
emphasizing any key words or qualifying phrases. 
14. Questions which the respondents hesitate or refuse to 
answer initially must be handled tactfully in order 
not to destroy rapport. 
15. Instructions to the interviewer on the questionnaire 
must be followed carefully. 
16. The questionnaire must be handled informally and 
with ease. 
17. Rapport must be maintained throughout the interview. 
13. Probes must be asked (a) when the response is 
irrelevant to the question asked, (b) when the answer 
is unclear, (c) when an answer seems incomplete and 
(d) when an answer is suspected of being untrue. 
19. Probes must not suggest responses. Neutral questions 
should be used, such as "Are there any others?" 
"Wliat else?" "Does anything else come to mind?" 
20. The use of probes presumes good rapport and requires 
tact. 
21. The respondent must be thanked for his participation 
in the survey and left with a feeling that the inter­
view has been a pleasant and interesting experience. 
22. Responses must be recorded at tlie time tiiey are made. 
23. A respondent's own words must be recorded. 
24. Non-responses must be accounted for in detail. 
25. All interviewer probes must be recorded in parenthesis. 
26. Significant events during the course of the interview 
must be recorded. 
27. Recorded responses must be clearly legible. 
28. Before a questionnaire is returned to tlie supervisor 
it must be checked for completeness, understandability 
and legibility. 
(Specific) 
Part I — Opinions 
Say something such as "This section of the survey is 
designed to assess opinions toward existing conditions in the 
local public schools. Please keep in mind that all questions 
refer to the local public schools." Then proceed to collect 
the responses to Part I. 
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Part II — Vision 
Hand tie respondent the card with the scale on it and 
say something such as "For this section of the survey you will 
be read a number of statements and asked to agree or disagree 
with each one. Please use the scale shown on the card and 
respond witli a number indicating your opinion." Then read 
the statement printed below the scale on the card (re-printed 
here): 
If a statement expresses the exact opposite of 
your feelings and you strongly disagree with it, your 
answer will be "1". If you somewhat disagree with a 
statement, your answer will be "2". If you are un­
certain or feel neutral, respond with a "3". 
If you somewhat agree with a statement, your answer 
will be "4". If you strongly agree with a statement, 
your answer will be "5". The higher the number of your 
response, the more definitely you agree with the state­
ment. The lower tlie number of your response, the more 
definitely you disagree with a statement. Likewise, 
tne nearer your answer is to "3", the more uncertain 
you feel regarding your answer. 
Part III — Knowledge 
Say something such as "The purpose of this section of 
tne survey is to ascertain whetlier there is any relationship 
between the responses a person gives and his knowledge about 
certain selected aspects of the local school's operation." 
Then collect tlie responses to Part III. 
PART JV — ÏLATTINGRF*PHIC INFORTNATION 
Say something such as "In order to determine whether 
there are any relationships between a person's responses and 
his background we are asking for the information shown on 
this sneet." Hand tlie sheet to the survey subject and ask 
aim to check or answer each item. Upon receiving tlie sheet 
back from the respondent, check to see if all items have 
been answered. If not, try tactfully to obtain the answers 
to any items missed. 
At the conclusion of the interview be sure to thank the 
respondent for his/her cooperation and participation. 
176 
SCALE 
For Use in Answering Items in Vision Section 
Please keep this scale in mind and respond with a number 
indicating your opinion. 
t i l l  I  
1 2 3 4 5 
strongly Somewhat Uncertain, Somewhat Strongly 
Disagree Disagree No opinion Agree Agree 
If a statement expresses the exact opposite of your 
feelings and you strongly disagree with it, your answer will 
be "1". If you somewhat disagree with a statement, your 
answer will be "2^ If you are uncertain or feel neutral, 
respond with a "3". 
If you somewhat agree with a statement, your answer will 
be "4". If you surongly açjree with a statement, your answer 
will be "5". The higher the number of your response, the 
more definitely you agree with the statement. The lower tiie 
number of your response, the more definitely you disagree 
with the statement. Likewise, the nearer your answer is to 
"3" tlie more uncertain you feel regarding your answer. 
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PART I 
OPINION 
Are you generally satisfied or dissatisfied with the 
schooling that the children in your schools are receiving? 
very well satisfied dissatisfied 
satisfied very dissatisfied 
about half and half no opinion 
In your opinion, in what ways are your local schools 
particularly good? 
It nas oeen proposed that children be permitted to start 
kindergarten at the age of four. Do you favor this 
proposal? 
yes no no opinion 
Do you believe that discipline in the local schools is 
too strict, not strict enough, or about right? 
too strict about right 
not strict enough no opinion 
Do you believe that the local public schools are making 
too many educational changes, not enough, or about the 
rignt amount? 
too many about tlie right amount 
ïiot enough no opinion 
Do you believe that the local board of education is working 
nard to improve education in your district? 
yes no no opinion 
Do you believe that the local public school administration 
is working hard to improve education in your district? 
yes no no opinion 
Do you believe that the teachers in your school district 
are working iiard to help all of the students they teach? 
yes no no opinion 
Do you believe the local public schools have a good program 
of extra-curricular activities? 
yes no no opinion 
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10. Do you believe the local public schools are doing an 
adequate job of teaching the basic skills (the Three R's)? 
yes no no opinion 
11. Do you believe the local public schools are doing an 
adequate job of preparing students for college? 
yes no no opinion 
12. Do you believe the local public schools are doing an 
adequate job of helping students who do not plan to 
to go college prepare for the "world of work"? 
yes no no opinion 
13. Do you believe the local public schools are doing an 
adequate job of preparing students to be good citizens? 
yes no no opinion 
14. Do you believe the local public schools are doing an 
adequate job of preparing students for parenthood and 
family life? 
yes no no opinion 
15. Do you believe the local public schools are doing an 
adequate job of providing students with programs to meet 
their individual needs? 
yes no no opinion 
16. Are students in your school district given too many 
rights and privileges, not enough, or about the right 
amount? 
too many about the right amount 
not enough no opinion 
17. What do you feel are the biggest problems facing the 
local public schools? 
PART II 
VISION 
18. Elementary school students should be involved in 
helping to plan tiieir own learning experiences so 
that these will be more meaningful for them. 
19. Jr. and Sr. High School students should be involved 
in helping to plan their own learning experiences 
so that tuese will be more meaningful for them. 
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20. The use of student marks (A, B, C, D, F) is 
arbitrary and meaningless. Courses should be on 
a "pass-fail" basis. 
21. High school students should be permitted to "pass 
out" of a course; that is, a student who can pass 
an examination at the beginning of a course should 
receive credit for it and not be required to 
take the course. 
22. Too much of a teacher's time is taken up with 
tasks that could be handled by an aide (selling 
lunch tickets, running duplicating machines, etc.). 
More aides should be hired to permit teachers more 
time to work directly with the students. 
23. High school students should be required to be 
present in school only when they actually have 
classes. 
24. Students should be required to attend school until 
they are 18 years of age or have completed high 
school. 
25. More emphasis should be placed on helping students 
understand why something is so rather than just 
having them memorize the fact that it is so. 
25. Students who fall a year or more behind their grade 
level in basic skills such as reading or arithmetic 
should be placed in remedial classes to receive 
special help. 
27. Any textbook can, at best, present only one view­
point and so the teacher should use it as only 
one of several sources of information. 
28. Students should already have mastered the basic 
skills by the time they reach high school, there­
fore all high school courses should be "electives" 
which the student chooses to take and there 
should be no "required" courses which must be taken 
by all students. 
29. A course examination should be a learning experience 
for the students, not a guessing game. Students 
should be informed in advance exactly what will be 
included in the examination so that they may 
adequately prepare for it. 
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30. Homework should be kept at a minimum so that 
students can have more time away from their 
studies for socializing, relaxation and 
activities not directly related to school. 
31. Enough teachers should be hired that small classes 
of 25 students or less can be maintained. 
32. Students in the local public schools should be 
given national tests so that their achievement 
level can be compared with that of students in 
other communities. 
33. High school students should be permitted to be 
involved in such policy-making decisions as 
establishing rules of behavior and developing 
the curriculum. 
34. Instructional personnel with differing talents 
should be assigned differing duties and paid 
according to those duties and responsibilities. 
35. Elementary school students should be encouraged 
to do more free, undirected exploration in order 
to learn how things work and discover concepts 
for themselves. 
36. Jr. and Sr. High School students should be 
encouraged to do more free, undirected 
exploration in order to learn how things work 
and discover concepLs ilor tliemselves. 
37. A student should be able to progress through 
school at his own speed and work at his own level 
of achievement in each subject studied. This 
might mean that he would be studying 6th grade 
arithmetic but only 4th grade reading. 
38. The government should allot a certain amount of 
money for each child's education and give the 
parents slips of paper called "vouchers" which 
are good for that amount of money. Using these 
"vouchers" the parents could enroll the child in 
any public, private or parochial school they 
choos e. 
39. There is too much emphasis in school on pupils 
learning tlie "right" answers which they parrot 
back to the teacher. 
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40. More emphasis should be placed on reasoning and 
developing opinions in the public schools. 
41. Since students learn best when actively involved, 
freer discussion should b«= encouraged and students 
given more opportunity to talk. 
42. More time should be given in elementary schools to 
independent study projects, permitting the student 
to carry out learning projects on his own. 
43. More time should be given in Jr. and Sr. High 
schools to independent study projects, permitting 
the student to carry out learning projects on 
his own. 
44. Each teacher should be paid on the basis of the 
quality of his/her work ratiier tiian having a 
standard pay scale. 
45. To use school buildings more efficiently, school 
should be in operation all year long. Each student 
would attend school for nine months each year, with 
the terms being staggered. 
46. Work-study programs should be developed for high 
school students which will allow them to spend a 
part of each school day in actual on-the-job 
training programs for which they receive school 
credit. 
47. Some schools are contracting with educational 
companies to initiate new methods of teaching 
elementary school children certain basic skills, 
such as reading or arithmetic. The company has 
responsibility for instructing the children and 
gets paid only for those who reach a certain level 
of achievement. This idea should be used in the 
local schools. 
48. Teacîiers should be encouraged to teach in groups 
of two or more, sharing responsibilities and 
duties for a larger number of students so that 
eaca teacher can concentrate on his/her strongest 
areas. 
49. Schools have too many petty and/or oppressive 
rules. 
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50. Too much emphasis is being placed on extra­
curricular activities in the schools. 
51. Pupils should be promoted to the next grade or level 
only when they have met rigid academic standards 
which should be the same tor all students. 
52. More drill is needed in the elementary schools 
in such skills as arithmetic and spelling. 
53. More practice is needed in the elementary schools 
in such skills as penmanship. 
54. Mora emphasis should be placed in the elementary 
schools upon developing reading skills. 
55. Too mucii emphasis is being placed on science in 
the public schools. 
56. Some high school classes (such as physics) may be 
so important to some particular students for 
college entrance that tliey should be taught even 
if a smaller number of students enroll in them 
than the minimum number specified. 
57. The school curriculum should be flexible so that 
it can be adapted to the unique needs of each 
student ratlier tlian being the same for all. 
58. Students should be provided with occupational 
information and experiences at all levels of 
their education. 
59. The public schools should include sex education 
as a part of the school curriculum. 
60. Some educators feel that for effective teaching 
it is best to divide pupils of the same age or 
grade level into groups according to tiieir ability. 
This is called ability grouping. Oti'ier educators 
feel that ability grouping puts labels on students 
tiiat hinder them for years. Do you agree or disagree 
with tlie idea of ability grouping? 
61. Some school systems place new teachers on probation 
for the first few years, then grant tenure to 
those judged to be competent teachers. Tenure 
provides job security for the teacher since it 
specifies that the teacher cannot be discharged 
except for some good cause. Do you agree or 
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disagree with the idea of tenure? 
62. Local citizens should be polled on their 
opinions of what the schools' educational goals 
should be and these opinions should carry weight 
with those who determine the educational 
program. 
63, 
64, 
Separate curriculum offerings should be available 
for members of minority groups because of their 
differing backgrounds. 
Let us assume that the local school board finds it 
necessary to make some cuts in school costs because of 
a lack of sufficient funds. I am going to list some 
tilings that have been suggested as possible cuts. 
Please indicate whether you would favor or oppose each 
cut. 
a. Reduce the number of teachers by 
increasing class sizes. 
b. Cut all teachers' salaries by a set 
percentage. 
c. Eliminate extra-curricular activities, 
such as sports, music, etc. 
Have the schools run on a 12-month basis 
with three months vacation for students, 
one for teachers. 
Make parents responsible for getting 
children to and from school. 
Eliminate kindergarten. 
d. 
e. 
f. 
g-
h. 
i. 
j. 
k. 
of providing them free. 
Eliminate twelftli grade by covering in 
three years what is now covered in four. 
Cancel any subjects that do not have the 
minimum number of students registered. 
Reduce the number of subjects offered. 
Reduce janitorial and maintenance 
services. 
/ar*+- +- c*4-VN/-xlr f 
-nd library 
m. 
n. 
books longer although this may mean 
using outdated materials. 
Reduce tlie number of guidance counselors 
on the school staff. 
Reduce the amount of supplies and 
materials available for teachers to use 
in the classroom. 
Reduce special services, such as speech, 
reading and hearing therapy. 
Reduce the number of administrative 
personnel. 
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PART II 
KNOWLEDGE 
No specific universal items have been developed for tiiis 
section. Items to be used in each individual school district 
should be determined by the local school officials and should 
ue related to those items or issues considered to be of 
imnortance and/or interest locally. 
It is recommended that items be developed concerning not 
only the logistical aspects of the school's operations but 
also its curriculum and educational programs. A minimum of 
10 items is recommended for this section in order to provide 
an adequate number of items for the determination of a mean 
number of correct responses, thus facilitating the division 
of the sample into Knowledgeable and Not knowledgeable 
respondents. 
PART IV 
DEMOGRAPHIC INFORMATION 
1. Age 
a. Under 20 c. 30 - 39 e. 50 and 
over 
b. 20 - 29 d. 40 - 49 
2. Sex 
a. Male b. Female 
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Waat was the highest grade or class you completed in 
school? 
a. Elementary d. Technical, trade or 
business school 
b. H.S., incomplete 
e. College, univ., incomplete 
c. U.S., complete 
f. College, univ., complete 
Vfliich category most closely represents your occupation? 
a. Professional or e. Clerical or sales 
technical 
f. Farm 
b. Self-employed, 
manager, g. Housewife 
official 
h. Unemployed 
c. Skilled worker 
d. Unskilled worker 
Ivfîiica category most closely represents the occupation of 
the major income earner of the household (if other than 
yourself)? 
a. Professional or e. Clerical or sales 
technical 
f. Farm 
Sel f-errruloved, 
manager, g. Housewife 
official 
h. Unemployed 
c. Skilled worker 
d. Unskilled worker 
Please indicate the category which most closely represents 
your total family income for (year) prior to taxes = 
a. Under $2,999 d. $7,000 to $9,999 
_b. $3,000 to $4,999 e. $10,000 to $14,999 
c. $5,000 to $5,999 f. $15,000 and over 
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Religious preference 
a. Protestant c. Jewish 
b. Cataolic d. Other 
Do you currently have children enrolled in public school? 
a. Yes b. Ho 
If yes, please indicate the number enrolled in each 
i. 8th grade 
j. 9th grade 
_k. 10 th grade 
1. 11th grade 
grade level. 
a. Kindergarten e. 4th grade 
b. 1st grade f. 5th grade 
c. 2nd grade g. 6th grade 
d. 3rd grade h. 7th grade 
m. 12til grade 
Do you currently have children enrolled in private or 
parochial school? 
a. Yes b. No 
If yes, please indicate the number enrolled in each grade 
level. 
a. Kindergarten e. 4  th grade i. 
b. 1st grade f .  5th grade j .  
c. 2nd grade g .  6 th grade k .  
_d. 3rd grade h. 7th grade 1. 
9th grade 
Tn 1 
C. Recommendations for useage in the field 
1. The items to be included in the Knowledge section 
are dependent upon the local situation and should 
ue developed carefully to cover areas of local 
importance and/or interest. Items should cover 
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not only the logistical aspects of a school district's 
operations but also the curriculum and educational 
programs. Specialized information may be collected 
in this section, such as the geographical area in 
which tne respondent lives (which bus route, which 
elementary school area, etc.) 
Tne personal interview technique should be employed 
in utilizing the instrument developed by this study. 
Interviewers should be obtained who do not reside 
in the area being surveyed, if possible. Interviewees 
may be more frank and honest in expressing their 
opinions if they do not feel threatened by the 
presence of an interviewer personally known to them. 
Interviewers should be obtained who have pleasant 
personalities and who can and will work independently. 
A cacci or» a In 1 H h a I ri f r\ V I'll A "îri'hor' — 
viewers to explain the purposes of the survey, review 
all of the instructions, review the instrument and 
assign interview subjects. 
Prospective interviewees should be informed by letter 
of the purpose of the survey, that they have been 
selected as participants and their cooperation 
requested. 
Interviewers should phone the prospective respondents 
to establish definite interview appointments. 
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8. Results obtained locally should be utilized by local 
school authorities in the development of educational 
programs to fulfill the goals and objectives 
identified in the needs assessment process. 
J. Recommendations for further research 
1. More research is needed to determine the kinds of 
disciplinary methods and actions parents and others 
prefer the schools to use. What does the public 
mean by discipline? 
2. Investigations concerning the aspirations parents 
perceive for tlieir children and the types of 
educational programs tiiey believe will help them 
reach tiiese aspirations are needed. Success route 
expectations could be linked to program planning. 
3. The system developed by this study should be 
employed to ascertain whether differences of opinion 
exist between residents of school districts using 
innovative educational practices and those using 
more traditional practices. Perhaps the special 
nature of Urbandale practices skewed the satisfaction 
ratings positively. 
4. The system developed by this study should be used to 
determine opinion differentials among various 
populations in a cross section of public school 
districts, vz., blacks, whites, urban, rural, parent, 
189 
non-parent, young, old, conservative, liberal. 
5. The results of this study should be verified through 
research to determine whether items determined to be 
appropriate for this study actually prove useful 
in the needs assessment process at the program 
development stage. 
190 
ACKNOWLEDGMENTS 
I would like to express my sincere thanks and appreci­
ation for the guidance and assistance extended to me by 
several people during my graduate program. My major advisor. 
Dr. Ricnard P. Manatt, freely gave of both his time and 
counsel at all stages of the program. Mr. Clarence Bundy, 
Dr. Anton Netusil, Dr. Ray Bryan, and Dr. Dean Yoesting 
helped by serving as committee members. A special thanks is 
given to Dr. Roy Hickman and to Dr. John Menne for tlieir 
valuable aid throughout this study. 
I am especially grateful to my wife, June, for her 
thoughtfulness, understanding, patience, and encouragement 
during my graduate studies and particularly during the 
completion of the dissertation. 
191 
BIBLIOGRAPHY 
Adams, J. Stacy. Interviewing Procedures. Chapel Hill, 
North Carolina: The University of North Carolina 
Press. 1958. 
Ames, Louise Bates. Chapter Five. In Hart, Howard, ed. 
Summerhill, For and Against. Pages 64-82. New York: 
Hart Publishing Company. 1970. 
Ashton-Warner, Sylvia. Teacher. New York: Simon and 
Shuster. 1967. 
Backstrom, Charles H. and Hursh, Gerald D. Survey 
Research. Evanston, Illinois: Northwestern 
University Press. 1963. 
Bain, Helen. "Self-goverance Must Come First, Then 
Accountability." Phi Delta Kappan 51, No. 8: 413. 
April, 1970. 
Baldwin, James. "A Talk to Teachers." In Hurwitz, 
Emanuel, ed. Criticism, Conflict and Change. Pages 
82-88. New York : Dodd and Company. 1970 . 
Barth, Roland S, "So You Want to Change to an Open 
Classroom." Phi Delta Kappan 52, No. 2; 97-99. 
October, 1971. 
Bôçrard. Carroll sherina.n^ ~e?.cher vse of unscheduled 
time. Unpublished Ph.D dissertation. Ames, Iowa: 
Iowa State University Library. 1972. 
Center for the Study of Evaluation. Report on the field 
testing of the CSE elementary evaluation kit; needs 
assessment. Unpublished paper. Los Angeles, 
California: UCLA Graduate School of Education. 
September, 1971. 
Colver, Arthur C. and Richter, James P. "'Yes' to a Self-
directive day." Phi Delta Kappan 53, No. 2: 111-112. 
October, 19 71. 
Commission on Educational Planning. Educational Goals 
and Objectives: A Model Program for Community~in<l 
Professional Involvement" Bloomington, Indiana: 
Phi Delta Kappa, Commission on Educational Planning, 
ca. 1971. 
12.  
13. 
14. 
15. 
16.  
17, 
18 
19 
20 
21 
22 
23 
24 
192 
Decker, Sunny. ^ Empty Spoon. New York; Harper and 
Row. 1969. 
Dennison, George. The Lives of Children. New York: 
Random House. 1969. 
Department of Sociology and Statistical Laboratory. 
"Interviewer Instructions: Jefferson Reservoir Study." 
Unpublished paper. Ames, Iowa: Iowa State University. 
January, 1972. 
"Disgusted Parents Set Up One-room Private School." Des 
Moines (Iowa) Register, Wednesday, November 8, 1972. 
1972. 
Divoky, Diane. How Old Will You Be in 1984? New York: 
Avon Books. 1969. 
Dyer, Henry S. "Statewide Evaluation; What Are the 
Priorities?" Phi Delta Kappan 51, No. 10: 558-559. 
June, 1970. 
Edwards, A. C. and Kenney, K. C. "A Comparison of the 
Thurstone and Likert Techniques of Attitude Scale 
Construction." Journal of Applied Psychology 30, 
No. 1: 72-83. February, 1946. 
Edwards, Allen. Techniques of Attitude Scale Construction. 
New York: Appleton-Century-Croft. 1,957. 
English. Fenwick and zaharis, James. "Are Accountability 
and Governance Compatible?" Phi Delta Kappan 52, 
No. 6: 374-375. February, 1971, 
Fisher, Robert J. and Smith, Wilford R. Schools in an 
Age of Crisis. New York: Van Nostrand Reinhold 
Company. 1972. 
Gallup, George. "Fourth Annual Poll of Public Attitudes 
Toward Education." Phi Delta Kappan 54, No. 1: 33-46. 
September, 1972. 
Gallup, George. A Guide to Public Opinion Polls. 
Princeton, New Jersey: Princeton University Press. 
1944. 
Gallup, George. How the Nation Views the Public Schools. 
Princeton, New Jersey; Gallup International. 1969. 
25. 
2 6 .  
27. 
2 8 ,  
29, 
30 
31 
32 
53 
34 
35 
36 
193 
Gallup, George. The Pulse of Democracy. New York: 
Simon and Shuster. 1940. 
Gallup, George. "Second Annual Survey of the Public's 
Attitudes Toward the Public Schools." Phi Delta 
Kappan 52, No. 2: 97-112. Oct., 1970. 
Gallup, George. "The Third Annual Survey of the Public's 
Attitudes Toward the Public Schools, 1971." Phi 
Delta Kappan 53, No. 1: 33-48. September, 1971. 
Gish, Elmer H. A study to Determine the Feasibility of 
Adapting the Gallup/C. F. Kettering Model for 
Surveying Public Opinion of Public Schools for 
Surveys in Local School Districts. ERIC ED 063 664. 
1972. 
Glass, Gene V. "The Many Faces of Educational Account­
ability." Phi Delta Kappan 53, No. 10; 636-639. 
June, 1972. 
Glasser, William. Schools without Failure. New York; 
Harper and Row. 1969. 
Gross, Ronald. High School. New York; Simon and 
Shuster. 1971. 
Harris, Louis. "What People Think about Their High 
Schools." Life 66, No. 19; 22-33. May 16, 1969. 
Harrison,- C, H : "FeenbacV: the TTnpor-hance or Two-way 
Communication." Nation's Schools 87; 92. March, 
1971. 
Hatfield, Richard. Metro Poll: How should Des Moines 
schools spend their money? Des Moines (Iowa) 
Tribune, Tuesday, October 3, 1972. 1972. 
Hechinger, Fred W. Chapter Three. In Hart, Howard, ed. 
Suminerhill,- For and Against. Pages 35-46= New York; 
Hart Publishing Company. 1970. 
Helling, Clifford E. Career development concept — change 
agent. Unpublished paper. Robinsdale, Minnesota: 
Independent School District 281. ca. 1971. 
Herndon, James. How to Survive in Your Native Land. 
New York; Bantam Books. 1971. 
38. 
39. 
40. 
41. 
42, 
43, 
44, 
45 
46 
47 
48 
49 
50 
194 
Herndon, James. The Way It Spozed to Be. New York; 
Simon and Shuster. 1968. 
Holt, John. Chapter Six. In Hart, Howard, ed. Summer-
hill, For and Against. Pages 85-97. Hart 
Publishing Company. 1970. 
Holt, John. Freedom and Beyond. New York: E. P. Button 
and Company, Inc. 1972. 
Holt, John. How Children Fail. New York; Dell 
Publishing Co. 1964. 
Holt, John. How Children Learn. New York; Dell 
Publishing Col 1467. 
Hooper, Bayard. "Can We Believe What the Young Tell 
Us?" National Association of Secondary School 
Principals Bulletin 56; 37-46. May, 1972. 
Hoyle, John R. and Wiley, Eldon L. "What Are the People 
Telling Us?" Phi Delta Kappan 53, No. 1: 49-50. 
September, 1971. 
Hoyt, Kenneth B., Evans, Rupert N., Mackin, Edward F., 
and Magnum, Garth L. Career Education. Salt Lake 
City, Utah; Olympus Publishing Co. 1972. 
Huntington, Robert W. A comparison of student attitudes 
in selected Iowa high schools. Unpublished Ph.D. 
dissertation = Air.es, Iov;a: lov.'a Stats University 
Library. 1971. 
Jencks, Christopher. "The Public Schools are Failing." 
In Hurwitz, Emanuel, ed. Criticism, Conflict and 
Change. Pages 75-80. New York: Dodd and Company. 
19V0. 
Jencks, Christopher. "Giving Parents Money for 
Schooling^' Phi Delta Kappan 52, No. 1; 49-52. 
September, 1970. 
Knezevich, Steven J. Administration of Public Education. 
New York: Harper and Row. 1962. 
Kohl, Herbert. The Open Classroom. New York: New York 
Review Books. 1969. 
Kohl, Herbert, 3^ Children. Nev; York: New American 
Library. 1967. 
195 
52. Kozol, Jonathan. Death at an Early Age. New York; 
Bantam Books. 1967. 
53. Kozol, Jonathan. Free Schools. New York: Bantam Books. 
1972. 
54. Laramore, Darryl. Where does career development belong 
in schools? Unpublished paper. Santa Rosa, 
California: Sonoma County Office of Education. 
ca. 1971. 
55. Lieberman, Myron, "An Overview of Accountability." Phi 
Delta Kappan 52, No. 4: 194-195. December, 1970. 
56. Lucas, Christopher J. "The Invisible Dissenters." 
Educational Studies 2, No. 1: 3-5, Spring, Summer, 
Ï97T: 
57. Mahaffey, M. Russell. Reactions of high, average and 
low ability students to four teaching-learning modes 
of flexible scheduled high schools in the Great 
Plains Area. Unpublished Ph.D. dissertation. Ames, 
Iowa: Iowa State University Library. 1972. 
58. Manatt, Richard P. Needs assessment and small schools 
improvement models for Ayrshire Consolidated School 
District. Unpublished paper. Ames, Iowa: Iowa 
State University. May 1, 1972, 
59. Marshall, M. S. "Public Opinion." School and Society 
100: 10-15, ITANI'^ RY,- 197/ = 
50. McCurdy, Jack. "Says Creation Theory Drive is 
Spreading." Des Moines (Iowa) Register, Saturday, 
January 13, 19 73. 
61. Mecklenberg, James. "Vouchers at Alum Rock." Phi Delta 
Kappan 54, No. 1: 23-25. September, 1972. 
62. Nagel. John M, "How to Tell What Your Public Really 
Thinks." American School Board Journal 156, No. 6: 
8-11. December, 1968. 
63. National School Public Relations Association. "Demands 
for 'Relevancy' Change Curriculum." Education U.S.A. 
October 16, 19 72. 
64. National School Public Relations Association. "'Little 
Improvement' Seen in Schools in Decade," Education 
U.S.A. August 7, 1972. 
196 
65. National School Public Relations Association. "New Study 
Supports Coleman Findings." Education U.S.A. 
March 20, 1972. 
66. Niell, A. S. Talking of Summerhill. London: Victor 
Gollanaz, Ltd. 1968. 
67. Olivero, James L. "The Meaning and Application of 
Differentiated Staffing in Teaching." Phi Delta 
Ka££an 52, No. 1; 36-40. September, 1970. 
68. OverIan, S. Francis. "Do Vouchers Deserve at Least a 
Sporting Chance?" American School Board Journal 
159, No. 17; 20-22. November, 1972. 
69. Page, Ellis B. "How We All Failed at Performance 
Contracting." Phi Delta Kappan 54, No. 2; 115-117. 
October, 1972. 
70. Patzwald, John. Determining teacher values to improve 
school communication. Unpublished Ph.D. dissertation. 
Ames, Iowa: Iowa State University Library. 1971. 
71. Payne, Stanley L. The Art of Asking Questions. Princeton, 
New Jersey: Princeton University Press. 1951. 
72. Perrone, Vito. "Some Fresh Ideas for Upgrading Our Grade 
Schools." Life 73, No. 16; 46-47. October, 1972. 
73. Postman, Niel and Weingartner, Charles. The Soft 
Revolution. New York; Delacorte Press. 1971. 
74. Postman, Niel and Weingartner, Charles. Teaching as a 
Subversive Activity. New York; Delacorte Press. 
1969. 
75. Rafferty, Max. Chapter One. In Hart, Howard, ed. 
Summerhill, For and Against. Pages 11-25. New York: 
Hart Publishing Co. 1970 . 
76. Reimer, Everett W. School is Dead; Alternatives in 
Education. New York: Doubleday and Company. 1971. 
77. Rickover, Hyman. "A National Scholastic Standard." In 
Hurwitz, Emanuel, ed. Criticism, Conflict and 
Change. Pages 60-72. New York: Dodd and Company. 
1970. 
197 
78. Robinson, James L. Attitudes of Iowa school board 
members toward selected criticisms of public school 
education. Unpublished Ph.D. dissertation. Ames, 
Iowa: Iowa State University Library. 1966. 
79. Robinson, James L. and Manatt, Richard P. "School Board 
Members and Criticisms of Public Schools." School 
Boards 10, No. 2: 14-15. February, 1967. 
80. Rogers, Carl R. Freedom to Learn. Columbus, Ohio: 
Charles E. Merrill Publishing Company. 1969, 
81. Russo, Michael, Priority for the 70's: career education. 
Unpublished paper. Washington, D.C.: U.S. Office of 
Education, ca. 1971. 
82. Ryan, Kevin and Cooper, James M. Those Who Can, Teach. 
Boston; Houghton Mifflin. 1972. 
83. Schwartz, Robert. "Fake Panaceas for Ghetto Education." 
In Hurwitz, Emanuel, ed. Criticism, Conflict and 
Change. Pages 104-114. New York: Dodd and Company. 
1970. 
84. Segefjord, Bjarne. Summerhill Diary. London: Victor 
Gollanaz, Ltd. 1970. 
85. Silberman, Charles E. Crisis in the Classroom. New York: 
Random House. 1970. 
S6. Swanson, Gordon I. Facta and faiiLasies of career 
education. Unpublished speech given at Chicago, 
Illinois on April 4, 1972, St. Paul, Minnesota: 
University of Minnesota. 1972. 
87. Tyler, Ralph W. "The Purposes of Assessment." In 
Beatty, Walcott, ed. Improving Educational Asse^-
sment and an Inventory of Measures of Affective 
Behavior. Pages 2-13. Washington, D.C.: 
Association for Supervision and Curriculum 
Development. 1969, 
88. Vanden Branden, Robert John. Religious attitudes of 
pre-service teacher education majors. Unpublished 
Ph.D. dissertation. Ames, Iowa: Iowa State 
University Library. 1965. 
89. Wees, W. R. Nobody Can Teach Anyone Anything, Toronto, 
Ontario: Doubleday Canada, Ltd. 1971. 
198 
90. Williams, Sylvia Barry. Hassling. Boston: Little, 
Brown and Co. 1970. 
91. Wolansky, William D. Career education must make an 
essential difference. Unpublished paper. Ames, 
Iowa: Iowa State University. 1972. 
92. Womer, Frank B. and Mastie, Marjorie M. "How Will 
National Assessment Change American Education?" Phi 
Delta Kappan 53, No. 2: 118-120. October, 1971. 
93. Woodington, Donald D. "Accountability from the Viewpoint 
of a State Commissioner of Education." Phi Delta 
Kappan 54, No. 2: 95-97. October, 1972. 
199 
APPENDIX A. APPROPRIATENESS SURVEY 
200 
JUDGMENT PANEL 
PROFESSIOHAL EDUCATORS 
Public School Superintendents 
Charles Joss 
West Des Moines Community Schools 
Lyle Kehm 
Urbandale Community Schools 
Charles Varner 
Southeast PoUc Conununity Schools 
David Teigland 
Maxwell Comiunity Schools 
Louis Friestadt 
Johnston Coimnunity Schools 
Richard Branstrator 
Saydel Community Schools 
Keith Hopkins 
Ankeny Gomraunity Schools 
College-level Educators 
Anton Netusil 
Iowa State University 
Glenn Holmes 
Iowa State University 
Ray Bryan 
Iowa State University 
Gordon Hopper 
Iowa State University 
Ross Engel 
Iowa State University 
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Iowa State Department of Public Instruction Educators 
James Mitchell 
Associate Superintendent 
Earl Miller 
Director 
Stanley Kerr 
Consultant 
Don Dunlavy 
Consultant 
Norman Ash 
Consultant 
Joseph Wolvek 
Consultant 
Harold HuUeman 
Consultant 
LAY PERSONS 
Parents 
Mr. Ronald Grant 
Bondurant, Iowa 
Mrs, Dorothy McCleary 
BondurantJ Iowa 
Mr. Jerry Kunze 
Mitchellville, Iowa 
Mrs. Ruby Cherry 
Ankeny, Iowa 
Mrs. Mary Beckman 
Ankeny, Iowa 
Mrs. Alyce Stratton 
Maxwell, Iowa 
IfrSo William Creger 
Maxwell, Iowa 
20 2 
Students 
Wayne Bailey 
Bondurant, Iowa 
Vikki Haning 
Bondurant, Iowa 
Melvin Quinn 
Altoona, Iowa 
Mike Smith 
Maxwell, Iowa 
Jana Myers 
Maxwell, Iowa 
David Fish 
Ankeny, Iowa 
Karen King 
Ankeny, Iowa 
School Board Members 
Art Mott 
Southeast Polk Community Schools 
Maurine Coe 
Til" O a fï ^ — W WiWULUW. vj k.»ViiUVU.D 
Donald Zuck 
Ankeny Community Schools 
Linden Caple 
Maxwell Goramunity Schools 
John Rooney 
Tuf «mm#* «W» 1 1 ^ ^  «m* I,,!*«*«» «5 ^ ^ —H — WiWIiLULL VJf UUliWJ.O 
Herb Raixdels 
Saydel Community Schools 
Dale Callen 
Saydel Community Schools 
203 
IOWA STATE 
College ul Education 
Kclucational Administration 
2110 C'urtiss Hall 
Ames. Iowa 50010 
UNIVERSITY Telephone 5ir)-2!)4-54r)0 
Thank you for consenting to serve as a member of a psinel to judge 
the appropriateness of the attached questions for the purpose of assess­
ing public opinions toward selected educational practices in the public 
schools. 
The entire opinion questionnaire is being constructed to utilize 
the concepts expressed by John Nagel in his article "How To Tell What 
Your Public Really Thinks" which appeared in the December, 1968 issue 
of the American School Board Journal, Nagel contends that for a poll 
of opinions toward public schools to be effective it must contain three 
types of questions: (l) Knowledge (such as "How many pupils are there 
in the school district?"), (2) Opinion (such as "How well do you think 
the schools are doing the job of ?"), and (3) Vision (such as 
"Indicate your agreement or disagreement with the following statements.") 
The questions you are being asked to review are in the two categories 
of opinion and vision. 
The opinion section covers areas identified through a search of 
public opinion polls conducted nationally over the past four years and 
includes items designed to assess opinion toward existing conditions 
in the local public schools. 
The vision section covers educational practices identified through 
a search of critical literature about the schools. These criticisms 
generally fall into the three catégories of (1) relevancy/irrelevancy 
of the school curriculum, (2) humanizing/de-humanizing practices in 
the public schools, and (3) accountabiliiy. The purpose of this sec­
tion of the final questionnaire is to assess opinion toward these 
practices in order to better determine tiiose educational practices 
which would be looked upon with favor or disfavor by the local public. 
Please check one response to each question to indicate the degree 
to which you agree or disagree with the appropriateness of the item as 
one to be included in a questionnaire to assess public opinion toward 
educational practices in the public schools, (ij Very inappropriate, 
(2) Somewhat inappropriate, (3) Undecided, (4.) Somewhat appropriate, 
(5) Very appropriate. 
Richard P Manatt 
Section Leader 
Educational Administration 
Glenn E, Primmer 
Researcher 
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OPINION 
Please check one response to each question to indicate the degree to 
which you agree or disagree with the appropriateness of the item as one 
to be included in a questionnaire to assess public opinion toward educa­
tional practices in the public schools. 
(1) Very inappropriate 
(2) Somewhat inappropriate 
(3) Undecided 
U) Somevriiat appropriate 
(5) Very appropriate 
(Total «valuator ratings shown to the left ef each item) 
(1) (2) (3) (4) (5) 
( ) ( ) ( ) ( ) ( )  1  «  I n  y o u r  o p i n i o n ,  i n  w h a t  w a y s  a r e  y o u r  l o c a l  
public schools particularly good? 
» 
( ) ( ) ( ) ( ) ( )  2 ,  W h a t  d o  y o u  f e e l  a r e  t h e  b i g g e s t  p r o b l e m s  f a c i n g  
the local public schools? 
( ) ( ) ( ) ( ) ( )  3 »  D o  y o u  b e l i e v e  t h a t  d i s c i p l i n e  i n  t h e  l o c a l  p u b l i c  
schools is too strict, not strict enough, or about 
right? 
( ) ( ) ( ) ( ) ( )  4 .  W h a t  d i s c i p l i n a r y  p r a c t i c e s  d o  y o u  b e l i e v e  t h e  
1^2 public schools should employ to control unruly 
pupils in each of these levels? 
a, primary grades (K- 2) 
b; grades (3-6) 
c. junior high (7-9) 
d. high school (10-12) 
( ) ( ) ( ) ( ) ( )  5 .  W h e n  a  c h i l d  d o e s  n o t  d o  w e l l  i n  s c h o o l ,  s o m e  p e o -
^23 pie feel that the blame rests with the child, some 
with the child's home life, some with the school 
and some with the teacher. All of these share in 
the blame, but vAere would you place the chief 
blame? 
( ) ( ) ( ) ( ) ( )  6 e  D o  y o u  b e l i e v e  t h a t  t h e  l o c a l  p u b l i c  s c h o o l s  a r e  
making too many educational changes, not enough, or 
about the right amount? 
( ) ( ) ( ) ( ) ( )  7 .  D o  y o u  b e l i e v e  t h a t  t h e  l o c a l  b o a r d  o f  e d u c a t i o n  i s  
working hard to improve education in your district? 
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3) (4) (5) 
) ( ) ( ) 8, Do you believe that the local public school admin-
-/p isferation is working hard to improve education in 
your district? 
) ( ) ( ) 9» Do you believe that the teachers in your school 
district are working hard to help all of the stu­
dents they teach? 
) ( ) ( ) 10, Do you believe the local public schools have a good 
155 program of extra-curricular activities? 
) ( ) ( ) 11, What do you think should be done to improve the 
1^8 extra-curricular program? 
) ( ) ( ) 12, Do you believe the local public schools are doing 
172 a good job of teaching the basic skills ( the 
Three R's)? 
) ( ) ( ) 13» Do you believe the local public schools are doing 
166 a good job of preparing students for college? 
) ( ) ( ) 14» Do you believe the local public schools are doing 
171 a good job of helping students who do not plan to 
go to college prepare for the "world of work?" 
) ( ) ( ) 15» Do you believe the local public schools are doing 
162 a good job of preparing students to be good citizens? 
) ( ) ( ) 16. Do you believe the local public schools are doing 
14_9 a good job of preparing students for parenthood 
) { ) ( ) 17» Do you believe the local public schools are doing 
118 a good job of providing students with the proper 
religious, ethical or moral training? 
) ( ) ( ) 18, Do you believe the local public schools are doing 
171 a good job of providing students with programs to 
meet their individual needs? 
) ( ) ( ) 19« What do you think could be done to improve the edu-
15^ cational program of the local public schools? 
) ( ) ( ) 20, Are students in your school district given too many 
163 rights and privileges, not enough, or about the 
right amount? 
) ( ) ( ) 21, Should 18 year olds, vriio now have the right to vote, 
125 be given more rights and privileges than other 
students? 
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(4) (5) 
( ) ( ) 22, Should sex education be included in the public 
159 school curriculum? If yes, at what grade level 
should it be introduced? 
( ) ( ) 23» It has been proposed that children be permitted 
•J53 to start scliool at the age of four. Do you favor 
this proposal? 
( ) ( ) 24. What do you think should be the age at which stu-
112 dents are permitted to quit school? 
( ) ( ) 25. There are many different reasons people give for 
152 wanting their cliildren to receive an education. 
What would be the main ones for you? 
( ) ( ) 26. Are you generally satisfied or dissatisfied with 
185 the schooling that the children in your schools 
are receiving? 
very well satisfied dissatisfied 
satisfied very dissatisfied 
about half and half no opinion 
20 7 
VISION 
Please check one response to each question to indicate the degree to 
which you agree or disagree with the appropriateness of the item as one 
to be included in a questionnaire to assess public opinion toward educa­
tional practices in the public schools. (In the final questionnaire form 
survey subjects will be asked to indicate a degree of agreement or dis­
agreement with each item,) 
(1) Very inappropriate 
(2) Somewhat inappropriate 
(3) Undecided 
(4) Somewhat appropriate 
(5) Very appropriate 
(Total evaJaiatar ratings shown to the left ^ each it#m)_ 
(1) (2) (3) U) (5) 
( ) ( ) ( ) ( ) ( )  1 ,  P u p i l s  o f  t h e  s a m e  a g e  o r  g r a d e  l e v e l  s h o u l d  b e  
-CM divided into groups according to their abilities 
so that faster students will not be held back by 
slower ones nor slower students frustrated by not 
being able to keep up with faster ones, 
( ) ( ) ( ) ( ) ( )  2 .  S t u d e n t s  s h o u l d  b e  i n v o l v e d  i n  h e l p i n g  t o  p l a n  
their own learning experiences so that these will 
be more meaningful for them, 
( ) ( ) ( ) ( ) ( )  3 ,  S t u d e n t s  l e a r n  w e l l  f r o m  o n e  a n o t h e r .  T h e r e f o r e  
•J 52 students should be given the opportunity to help 
tsaeh one another. 
( ) ( ) ( ) ( ) ( )  4 ,  T h e  u s e  o f  s t u d e n t  m a r k s  ( A ,  B ,  C ,  D ,  F )  i s  a r b i -
trary and meaningless. Courses should be on a 
pass-fail basis, 
( ) ( ) ( ) ( ) ( )  5 .  H i g h  s c h o o l  s t u d e n t s  s h o u l d  b e  p e r m i t t e d  t o  " P a s s  
155 Out" of a course; that is, a student who can pass 
an examination at the beginning of a course should 
receive credit for it and not be required to take 
the course, 
( ) ( ) ( ) ( ) ( )  6 ,  S t u d e n t s  s h o u l d  b e  r e q u i r e d  t o  d o  m o r a  m e m o r i z i n g  
1Q2 as a mind-training exercise, 
( ) ( ) ( ) ( ) ( )  7 o  T h e  w o r l d  i s  c h a n g i n g  s o  f a s t  a n d  f a c t s  a c e u i m i l a ^  
ting so rapidly that it is more important for a 
pupil to learn to use references well than it is 
for him to try to memoriae a lot of facts. 
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Pi I'i It f i. 
121 
( ) ( ) ( ) ( ) ( )  9 .  
147 
( ) ( ) ( ) ( ) ( )  1 0 .  
156 
( ) ( ) ( ) ( ) ( )  1 1 .  
132 
( ) ( ) ( ) ( ) ( )  1 2 .  
153 
( ) ( ) ( ) ( ) ( )  1 3 .  
175 
( ) ( ) ( ) ( ) ( )  U .  
158 
( ) ( ) ( ) ( ) ( )  1 5 .  
120 
( ) ( ) ( ) ( ) ( )  1 6 .  
150 
( ) ( ) ( ) ( ) ( )  1 7 .  
112 
( ) ( ) ( ) ( ) ( )  1 8 .  
136 
Students cannot learn unless the classroom is 
quiet and orderly, so maintaining discipline 
should be a teacher's first concern. 
Too much of a teacher's time is taken up with 
tasks that could be handled by an aids (selling 
lunch tickets, running duplicating machines, etc.) 
More aides should be hired to permit teachers 
more time to work directly with the students. 
High school students should be required to be 
present in school only when they actually have 
classes. 
Students should be expected to conform to a given 
set of standards regarding such things as mode of 
dress, hair styles, etc. 
Students who fall a year or more behind their 
grade level in basic skills such as reading or 
arithmetic should be placed in remedial classes 
to receive special help. 
More emphasis should be placed on helping students 
understand w^ something is so rather than just 
having them memorize the fact that it is so. 
Students learn by "doing" better than they do by 
listening. Therefore teachers should lecture less 
and have the students spend more time in learning 
activities. 
Textbooks are the best source of information the 
students have, so the teacher should follow the 
text closely. 
Any textbook can, at best, present only one view­
point and so the teacher should use it as only one 
of several sources of information. 
For more efficient operation, students of the same 
age should be placed in the same grade level (1st 
grade, 2nd grade, etc.) and expected to do the 
same work. 
Students should already have mastered the basic 
skills by the time they reach high school, there­
fore all high school courses should be "electives" 
which the student chooses to take and there should 
be no "required" courses which must be taken by 
all students. 
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Pi M Pi M .9 
137 
( ) ( ) ( ) ( ) ( )  2 0 .  
151 
( ) ( ) ( ) ( ) { )  2 1 .  
140 
( ) ( ) ( ) ( ) ( )  2 2 .  
121 
( ) ( ) ( ) ( ) ( )  2 3 .  
157 
( ) ( ) ( ) ( ) ( )  2 4 .  
138 
( ) ( ) ( ) ( ) ( )  2 5 .  
165 
{ \ I \ / \ / \ f \ / \ J \ / \ J \ J 
139 
( ) ( ) ( ) ( ) ( )  2 7 .  
149 
\ J \ J \ J \ J K J 
168 
( ) ( ) ( ) ( ) ( )  2 9 .  
158 
( ) ( ) ( ) ( ) ( )  3 0 .  
135 
A course examination should be a learning exper­
ience for the students, not a guessing game. 
Students should be informed in advance exactly 
what will be included in the examination so that 
they may adequately prepare for it. 
Homework should be kept at a minimum so that 
students can have more time away from their stu­
dies for socializing, relaxation and activities 
not related to school. 
Students who do not achieve up to a set standard 
should repeat the grade or course. 
The elementary school is much too oriented toward 
a woman's world. More male teachers are needed 
in elementary school. 
Enough teachers should be hired that small classes 
of 25 students or less can be maintained. 
Students in the local schools should be given 
national tests so that their achievement level 
can be compared with that of students in other 
comnrnnities. 
High school students should be permitted to be 
involved in such policy-making decisions as estab­
lishing rules of behavior and developing the 
curriculum. 
vuicu Oolicï- uiuolpU-iiax-y iuw vhouB Tttilj elementary 
school teachers should be permitted to spank 
unruly students. 
Instructional personnel with differing talents 
should be assigned differing duties and paid 
according to those duties and responsibilities. 
This is called Differentiated Staffing, 
Childrôîi shoulu bw ôiiCouràgeu to do moTS frSS, 
undirected exploration in order to learn how things 
work and discover concepts for themselves. 
Students should be involved in evaluating their 
own work since the purpose of evaluation should be 
to assist the student in making progress rather 
than for assigning grades. 
Students should be allowed to work independently 
on their projects, or in groups of their own 
choosing. 
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(1) (2) (3) (4) (5) 
( ) ( ) ( ) ( ) ( )  3 1 »  A  s t u d e n t  s h o u l d  b e  a b l e  t o  p r o g r e s s  t h r o u g h  
167 school at his own speed and work at his own 
level of achievement in each subject studied. 
This might mean that he would be studying 6th 
grade mathematics but only 4th grade reading. 
( ) ( ) ( ) ( ) ( )  3 2 .  The government should allot a certain amount of 
103 money for each child's education and give the 
parents slips of paper called "vouchers" which 
are good for that amount of money. Using these 
"vouchers" the parents could enroll the child 
in any public, private or parochial school they 
choose@ 
( ) ( ) ( ) ( ) { )  3 3 .  C h i l d r e n  s h o u l d  b e  a l l o w e d  t o  l e a r n  t h i n g s  \ r t i e n  
123 they need to know them and have an interest in 
them rather than when some teacher decides it is 
time to learn them* 
( ) ( ) ( ) ( ) ( )  3 4 .  H i g h  s c h o o l  s t u d y  h a l l s  s h o u l d  b e  c o n d u c t e d  o n  a n  
145 optional basis. Students should go to them only 
if they wish to study, 
{ ) ( ) ( ) ( ) ( ) 35. Closed-circuit television should be used to ins-
135 truct larger numbers of students in the same thing 
at the same time, thus reducing the number of 
teachers needed. 
( ) ( ) ( ) ( ) ( )  3 6 ,  There is too much emphasis in school on pupils 
161 learning the "right" answers which they parrot 
UGLVJL wv uiic voavuoA # riux'o oiu^asxD S31101UU VW 
placed on reasoning and developing opinions. 
( ) ( ) ( ) ( ) ( )  3 7 .  S i n c e  s t u d e n t s  l e a r n  b e s t  w h e n  a c t i v e l y  i n v o l v e d ,  
161 freer discwseion should be enoouraged and students 
given more opportunity to talk. 
I 
( ) ( ) ( ) ( ) ( )  3 8 .  Too much emphasis is placed in the high schools on 
162 preparing students for college and not enough on 
-liig thSiu fOi" OCOii^ tluuH iiùt rcquli llig a. 
college degree, 
( ) ( ) ( ) ( ) ( )  3 9 ,  M o r e  t i m e  s h o u l d  b e  g i v e n  i n  t h e  s c h o o l s  t o  i n d e -
156 pendent study projects, permitting the student to 
carry out learning projects on his own, 
( ) ( ) ( ) ( ) ( )  4 O 0  E a c h  t e a c h e r  s h o u l d  b s  p a i d  o n  t h s  b a s i s  o f  t h e  
138 quality of his/her work rather than having a stan­
dard pay scale for all. 
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(1) (2) (3) (4) (5) 
( ) ( ) ( ) ( ) ( )  4 1 *  T o  u s e  s c h o o l  b u i l d i n g s  m o r e  e f f i c i e n t l y ,  s c h o o l  
161 should be in operation all year long. Each stu­
dent would attend school for nine months each 
year, with the terms being staggered. 
( ) ( ) ( ) ( ) ( )  4 2 ,  W o r k - s t u d y  p r o g r a m s  s h o u l d  b e  d e v e l o p e d  f o r  h i g h  
132 school students which will allow them to spend a 
part of each school day in actual o&-the-job 
training programs for which they receive school 
credit. 
( ) ( ) ( ) ( ) ( )  4 3 »  T h e  s c h o o l  c u r r i c u l u m  s h o u l d  d r a w  m o r e  u p o n  s t u -
•)3£, dent experiences for learning and less upon tea­
cher-directed facts« 
( ) ( ) ( ) ( ) ( )  4 4 ,  S o m e  s c h o o l s  a r e  c o n t r a c t i n g  w i t h  e d u c a t i o n a l  c o m -
•126 panies to initiate new methods of teaching elemen­
tary school children certain basic skills, such as 
reading or arithmetic. The company has responsi­
bility for instructing the children and gets paid 
only for those who reach a certain level of achieve­
ment. This idea should be used in the local school, 
( ) ( ) ( ) ( ) ( )  4 5 .  T h e r e  i s  a n  " e s s e n t i a l  b o d y  o f  k n o w l e d g e "  (  a  g r o u p  
152 of facts beyond the skills of reading, writing and 
arithmetic) which everyone needs to know, 
( ) ( ) ( ) ( ) ( )  4 6 ,  N o t h i n g  s h o u l d  b e  t a u g h t  i n  s c h o o l  t h a t  i s  n o t  i n  
11 y some way relevant to the life of the child. 
( )  V  ) ( ) { ) ( )  4 7 .  T e a c h e r s  s h o u l d  b s  s n c o u r a g e d  t o  t e a c h  i n  g r o u p s  
15^ of two or more, sharing responsibilities and duties 
for a larger number of students so that each teacher 
can concentrate on his/her strongest areas. (This 
is called Team Teaching.) 
( ) ( ) ( ) ( ) ( )  4 8 .  S t u d e n t s  s h o u l d  b e  p e r m i t t e d  t o  m o v e  f r e e l y  f r o m  
133 one learning activity to another as their interests 
change rather than when directed to do so by the 
teacher. 
( ) ( ) ( ) ( ) ( )  4 9 .  T h e  s c h o o l s  s h o u l d  p l a c e  m o r e  e m p h a s i s  u p o n  t e a c h i n g  
12^ subject matter and less upon developing individual 
interests of the pupils. 
( ) ( ) ( ) ( ) ( )  5 0 .  T o o  m u c h  e m p h a s i s  i s  b e i n g  p l a c e d  o n  e x t r a - c u r r i c u -
169 lar programs in the schools. 
( ) ( ) ( ) ( ) ( )  5 1  e  P u p i l s  s h o u l d  b e  p r o m o t e d  t o  t h e  n e x t  g r a d e  o r  
117 level only when they have met rigid academic stan­
dards which should be the same for all students. 
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(1) (2) (3) (4) (5) 
( ) ( ) ( ) ( ) ( )  5 2 .  M o r e  d r i l l  i s  n e e d e d  i n  e l e m e n t a r y  s c h o o l  i n  
14.8 such fundamentals as arithmetic and spelling 
and more practice in such skills as penmanship. 
( ) ( ) ( ) ( ) ( )  5 3 .  A n y  h i g h  s c h o o l  c l a s s  t h a t  d o e s  n o t  h a v e  a  m i n i -
126 mum number of students enrolled should be caiv-
celled. 
( ) ( ) ( ) ( ) ( )  5 4 .  S o m e  h i g h  s c h o o l  c l a s s e s  ( s u c h  a s  j d i y s i c s )  m a y  
163 be so important to some particular students for 
college entrance that they should be taught even 
if a smaller number of students enroll in them 
than the minimum number specified. 
( ) ( ) ( ) ( ) ( )  5 5 .  T h e  s c h o o l  c u r r i c u l u m  s h o u l d  b e  f l e x i b l e  s o  t h a t  
159 it can be adapted to the unique needs of each 
student rather than being the same for all. 
( ) ( ) ( ) ( ) ( )  5 6 .  Students should be provided with occupational 
•^55 information and experiences at all levels of 
their education, 
{ ) ( ) ( ) ( ) ( )  5 7 .  G r a d e s  ( A ,  B ,  C ,  D ,  F )  s t i m u l a t e  t h e  s t u d e n t  t o  
135 work harder and learn more, 
( ) ( ) ( ) ( ) ( )  5 8 .  Y o u n g e r  s t u d e n t s  l e a r n  b e t t e r  w h e n  t h e r e  i s  n o  
•J ^ 7 sharp distinction between work and play. 
( ) ( ) ( ) ( ) ( )  5 9 .  G r o u p i n g  s t u d e n t s  b y  a b i l i t y  h a s  h a r m f u l  e f f e c t s ;  
1^2 students placed in the lower groups are often 
inade to fesl stupid and worthloss and thsrefore 
they stop trying, 
( ) ( ) ( ) ( ) ( )  6 0 ,  G r a d e s  ( A ,  B ,  G ,  D ,  F )  a r e  s e l f - d e f e a t i n g  s i n c e  
129 they lead a child to study and learn only what is 
necessary to get a good grade, 
( ) ( ) ( ) ( ) ( )  6 1 ,  The public schools should include sex education 
169 as a part of the school curriculum, 
( ) ( ) ( ) ( ) ( )  6 2 .  Some educators feel that for effective teaching 
175 it is best to divide pupils of the same age w 
grade level into groups according to their ability. 
This is called ability grouping. Other educators 
feel that ability grouping puts labels on students 
that hinder them for years. Do you agree or dis» 
agree with the idea of ability grouping? 
( ) ( ) ( ) ( ) ( )  6 3 .  If the schools and the teachers really interest 
•^52 the students in learning, most disciplinary pro­
blems will disappears 
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(1) (2) (3) U) (5) 
( ) ( ) ( ) ( ) ( )  6 4 .  S c h o o l s  s h o u l d  r e d u c e  t h e  t i m e  s t u d e n t s  s p e n d  i n  
the classrooms to give them more time to spend 
on independent study, carrying out learning pro­
jects of their own, 
( ) ( ) ( ) ( ) ( )  6 5 ,  Let us assume that the local school board finds 
it necessary to make some cuts in school costs 
because of a lack of sufficient funds. I am 
going to list some things that have been sugges­
ted as possible cuts. Please indicate whether 
you would favor or oppose each cut, 
a. Reduce the number of teachers by increas­
ing class sizes, 
b. Cut all teachers' salaries by a set 
percentage, 
c. Cut out extra-curricular activities, such 
as sports, music, etc, 
d. Have the schools run on a 12-month basis 
with three months vacation for students, 
one for teachers, 
e. Make parents responsible for getting 
children to and from school, 
f. Out out kindergarten. 
g. Charge rent for all textbooks instead of 
providing them free, 
h. Cut out twelfth grade by covering in three 
years what is now covered in four, 
i. Cancel any subjects that do not have the 
minimum number of students registered, 
j. Reduce the number of subjects offered, 
Ir. 4 Ay&4 n 1 pnd mo4 n-kanonno oowriAoo. 
1 ,  Keep present textbooks and library books 
longer although this may mean using outdated 
materials, 
m. Reduce the number of guidance counselors on 
the school staff, 
ne Reduce the amount of supplies and materials 
available for teachers to use in the classroom. 
o. Reduce special services, such as speech, read-
p. Reduce the number of administrative personnel, 
( ) ( ) ( ) ( ) ( )  6 6 ,  S o m e  s c h o o l  s y s t e m s  p l a c e  n e w  t e a c h e r s  o n  p r o b a t i o n  
for the first few years, then grant tenure to those 
judged to be competent teachers. Tenure provides 
job security for the teacher since it specifies 
that the teacher cannot be discharged except for 
some good cause. Do you agree or disagree with 
the idea of tenure? 
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(1) (2) (3) U) (5) 
()()()()() 67. 
158 
Local citizens should be polled on their opin­
ions of what the schools' educational goals 
should be and these opinions should carry 
weight with those who determine the educational 
program. 
( ) ( ) ( ) ( ) ( )  6 8 .  
112 
Separate curriculum offerings should be avail» 
able for members of minority groups because of 
their differing backgrounds. 
215 
APPENDIX B. PILOT SURVEY 
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J P r t p a r i n ^  D o J i a i f  j  Ù L i f J r t n  ' Î J  o  r  ^ o m o r r o u i ' s  «  i p o  n i l  l i  i  i l  i  e  S  "  
URBANDALE COMMUNITY SCHOOLS 
ADMINHTRATION Orrici. 7101 Airl ini  
cubbiculum c»NT«K, 7101 Aim.INK 
SïNiOB Hioh School, 7111 AIINORA 
Junior Hiom School.  3720 70th 
B lackhuwt ELEMINTAWV School ,  3300 70th 
.I|N»«N iLlMKNIAnv ICHOOL, (1301 AURORA 
Karin Acnk* E I. fmunvary School.  SBOO 74th 
olhit iad lumtsrtny ecHOOL, 7110 prairi i  
ROLLINO OniCN elf .mintany echool,  8100 airl ine 
valir iui  elementary SCHOOL. 330b d2n0 
Urbandale, Iowa 50322 
May 11, 1973 
Dear parents: 
The Urbandale school district is cooperating with the Educational 
Administration section, College of Education, Iowa State University, 
in testing a newly developed survey of public opinion toward certain 
educational practices in the public schools. The survey was developed 
by Glenn Primmer of Bondurant, Iowa as a part of his doctoral studies. 
It is hoped that the results obtained from this survey will enable us 
to better understand what Urbandale parents want from their schools. 
From the total list of parents of Urbandale students, 150 parents' 
names have been randomly selected as interviswses. Your name was amrnig 
those selected. Sometime during the next two or three weeks you will 
be contacted by an interviewer at your home and asked to participate 
in the survey, Most of the interviews will probably be conducted in 
the early evening since that is the time when the greatest number of 
parents can be found at home. 
We would like to request your participation in this survey and we hasten 
to assure you that all responses will be treated as confidential. Results 
will be reported in total and no attempt will be made to identify the 
responses of any individual. Data will be processed by ths Computer 
Center at Iowa State University. 
Thank you very much for your cooperation 
lie Wo iKehnT^ 
Iperintendent 
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IK.?SRVIH-ER INSTRUCTIONS 
Purpose of the Survey 
In recent years there has been a growing demand for more "accountability" 
from the public schools. Basically this means that the taxpayers want to 
be assured that they are getting their money's worth. As a means of deter­
mining exactly what it is that is wanted from the schools, various programs 
have been developed to assist the local schools in determining what educa­
tional goals the local public wishes the schools to accomplish. This is 
the first step in a needs assessment program. The purpose of this survey 
is to test an instrumont developed to add another dimension to the needs 
assessment program, the dimension of determining whether the local public 
has any preferences as to the educational practices or approaches which 
should be used to accomplish the school's educational goals. 
Your Job and Responsibilities 
You are a representative of the College of Education of Iowa State 
University for the duration of the survey. One of your major responsibil­
ities is to maintain good will from the beginning to the end of the inter­
view, The other is to accurately record the responses of the survey 
subjects. The success of the survey depends upon your work in gathering 
the responses. 
Procedures and Principles of Interviewing 
(General) 
Either parent may be interviewed. If both are present, ask which one 
prefers to be the respondent. The following procedures and principles, 
outlined by J, Stacy Adams in his manual "Interviewing Procedures," are to 
be followed in collecting the responses; 
1, The interviewer must introduce himself and state the purpose of his 
call. This has been facilitated for this survey by the cooperation 
of the Urbandale school system, A letter has been sent from the 
Urbandale school central office to the parents to be included in the 
survey informing them of the survey and requesting their cooperation. 
You might say something such as: "Hello, My name is « 
I am the interviewer for the public school opinion survey you were 
recently informed about in a letter from the school," 
2, The interviewer must make the respondent feel that the interview 
situation is permissive, 
3, The interviewer must make the respondent feel that the survey is 
important. 
4, The interviewer must make the respondent feel that his answers are 
important. 
5, The interviewer's appearance must be neutral, 
6, The interviewer must attempt to obtain an interview at the time of 
his first call, or, if this is not possible, make definite arrange­
ments to obtain the interview at a later time. 
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7. The interviewer's approach must be flexible. No set of instruc­
tions can possibly cover every situation which may arise, so you 
must use your common sense to deal with irregular cases. 
8. The interview must be conducted in a quiet, comfortable place, if 
possible. 
9. The respondent must be interviewed alone. This is to be desired, 
if possible, but use your common sense. If both parents strongly 
wish to be present in the room do not destroy rapport by insist­
ing that one of them leave. However, you may suggest that the 
responses are to reflect only the opinions of the person being 
interviewed rather than being the result of a conference, 
10, The questions must be asked precisely as specified on the 
questionnaire. 
11, The questions must be asked in the order presented on the 
questionnaire, 
12, Every question on the questionnaire must be asked. 
13, When a question is not understood or is misinterpreted it must be 
repeated in the same words, not paraphrased. It is unlikely that 
any two different interviewers would paraphrase or interpret a 
question in exactly the same way. It is easy to see how para­
phrasing could therefore destroy the accuracy of the survey. It 
would be better to say something like; "Let me read that question 
again," and then re-read the question a little slower and a little 
more distinctly, emphasizing any key words or qualifying phrases, 
14, Questions which the respondents hesitate or refuse to answer ini­
tially must be handled tactfully in order not to destroy rapport, 
15, Instructions to the interviewer on the questionnaire must be 
followed carefully, 
16, The questionnaire must be handled informally and with ease, 
17, Rapport must be maintained throughout the interview, 
18, Prnnme met be used (a) yhen the responss is irrslsrant tc ths 
question asked, (b) when the answer is unclear, (c) when an answer 
seems incomplete and (d) when an answer is suspected of being 
untrue. 
19, Probes must not suggest responses. Neutral questions should be 
used, such as: "Are there any others?" "What else?" "Does anything 
else come to mind?" 
20, The use of probes presumes good rapport and requires tact. 
21, The respondent must be thanked for his participation In the survey 
nM left with a feeling that the interview has been a pleasant and 
interesting experience. 
22, Responses must be recorded at the time they are made, 
23, A respondent's own words must be recorded, 
24, Non-responses must be accounted for in detail, 
25, All interviewer probes must be recorded in parenthesis. 
26, Significant events during the course of the interview must be 
recorded. 
27, Recorded responses must be clearly legible, 
28, Before a questionnaire is returned to the supervisor it must be 
checked for completeness, understandability and legibility. 
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(specific) 
Part I - Opinions 
Say something such as "This section of the survey is designed to assess 
opinions toward existing conditions in the local public schools. Please 
keep in mind that all. questions refer to the local public schools," Then 
proceed to collect the responses to Port I» 
Part II - Vision 
Hand the respondent the card with the scale on it and say something 
such as "For this section of the survey you will be read a number of 
statements and asked to agree or disagree with each one. Please use 
the scale shown on the card and respond with a number indicating your 
opinion," Then read the statement printed below the scale on the card 
(re-printed here): 
If a statement definitely states your feelings and you 
completely agree with it, your answer will be "99." If 
you feel that a statement expresses the exact opposite of 
your feelings and you completely disagree with it, your an­
swer will be "1," If you are uncertain or feel neutral, 
respond with a "50," 
If you somewhat agree with a statement, your answer will 
fall somewhere between "50" and "99", depending upon how 
strongly you agree. The nearer your answer is to "99" the 
more definitely you agree with the statement. If you some­
what disagree with a statement, your answer will fall some­
where between "1" and "50", depending upon how strongly you 
disagree. The nearer your answer is to "1" the more defin­
itely you disagree with the statement. Likewise, the nearer 
your answer is to "50" the more uncertain you feel regarding 
your answer. 
Port III - Kp^ ledge 
Say something such as "The purpose of this section of the survey is 
to ascertain whether there is any relationship between the responses a 
person gives and his knowledge about certain selected aspects of the 
local school's operation." Then collect the responses to Part III, 
Part IV - Demographic Information 
Say something such as "In order to determine whether there are any 
relationships between a person's responses and his background we are 
asking for the information on this sheets" Hand the sheet to 
the survey subject and ask him to check or answer each item. Upon 
receiving the sheet back from the respondent, check to see if all items 
have been answered. If not, try tactfully to obtain the answers to 
any items missed. 
At the conclusion of the interview be sure to thank the respondent 
for liis/her cooperation and participation. 
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SCALE 
For Use in answering Items in Vision Section 
Please keep this scale in mind and respond with a number indicating 
your opinion. 
t 1 1 1 1 1 1 1 t 1 t 
1 10 20 30 40 50 60 70 80 90 99 
Completely Uncertain, Completely 
Disagree Ho opinion Agree 
If a statement definitely states your feelings and you completely agree 
with it, your answer will be "99". If you feel that a statement expresses 
the exact opposite of your feelings and you completely disagree with it, 
your answer will be "1", If you are uncertain or feel neutral, respond with 
a "50", 
If you somewhat agree with a statement, your answer will fall somewhere 
between "50" and "99", depending upon how strongly you agree. The nearer 
your answer is to "99" the more definitely you agree with the statement, 
if you somewhat disagree with a statement, your answer will fall somewhere 
between "1" and "50", depending upon how strongly you disagree. The nearer 
your answer is to "1" the more definitely you disagree with the statement. 
Likewise, the nearer your answer is to "50" the more uncertain you feel 
regarding your answer. 
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PART I 
OPINION 
1. Are you generally satisfied or dissatisfied with the schooling that 
the children in your schools are receiving? 
very well satisfied dissatisfied 
satisfied very dissatisfied 
about half and half no opinion 
2, In your opinion, in what ways are your local schools particularly 
good? 
3. It has been proposed that children be permitted to start school at 
the age of four. Do you favor this proposal? 
yes no no opinion 
4. Do you believe that discipline in the local schools is too strict, 
not strict enough, or about right? 
too strict about right 
not strict enough no opinion 
5. Do you believe that the local public schools are making too many 
educational changes, not enough, or about the right amount? 
too many about the right amount 
not enough no opinion 
u« Do yuu utslievB ohao one local board of education is working hard 
to improve education in your district? 
yes no no opinion 
7. Do you believe that the local public school administration is 
working hard to improve education in your district? 
yes no no opinion 
8. Do you believe that the teachers in your school district are 
working hard to help all of the students they teach? 
yes no no opinion 
9. Do you believe the local public schools have a good program of 
extra-curricular activities? 
yes no no opinion 
10, Do you believe the local public schools are doing an adequate 
job of teaching the basic skills (the Three R's)? 
yes no no opinion 
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11. Do you believe the local public schools arc doing an adequate job 
of preparing students for college? 
yes no no opinion 
12. Do you believe the local public schools are doing an adequate job 
of helping students who do not plan to go to college prepare for 
the "world of work?" 
yes no no opinion 
13. Do you believe the local public schools are doing an adequate job 
of preparing students to be good citizens? 
yes no no opinion 
14. Do you believe the local public schools are doing an adequate job 
of preparing students for parenthood and family life? 
yes no no opinion 
15. Do you believe the local public schools are doing ati adequate job 
of providing students with programs to meet their individual needs? 
yes no no opinion 
16. Are students in your school district given too many rights and 
privileges, not enough, or about the right amount? 
too many about the right amount 
not enough no opinion 
17. What do you feel are the biggest problems facing the local public 
schools? 
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PART II 
VISION 
18. Students should be involved in helping to plan their own 
learning experiences so that these will be more meaningful 
for them, 
19. The use of student marks (A, B, C, D, F) is arbitrary and 
meaningless. Courses should be on a "pass-fail" basis. 
20. High school students should be permitted to "pass out" of 
a course; that is, a student who can pass an examination 
at the beginning of a course should receive credit for it 
and not be required to take the course, 
21. Too much of a teacher's time is taken up with tasks that 
could be handled by an aide (selling lunch tickets, run­
ning duplicating machines, etc.) More aides should be 
hired to permit teachers more time to work directly with 
the students, 
22. High rchool students should be required to be present in 
school only when they actually have classes, 
2 3 »  Students should be required to attend school until they 
are 18 years of age or have completed high school. 
24. Students who fall a year or more behind their grade level 
in basic skills such as reading or arithmetic should be 
placed in remedial classes to receive special help. 
25. More emphasis should be placed on helping students under­
stand why something is so rather than just having them 
memorize the fact that it is so, 
26. Any textbook can, at best, present only one viewpoint 
and so the teacher should use it as only one of several 
sources of information. 
27. Students should already have mastered the basic skills 
by the time they reach high school, therefore all high 
school courses should be "electives" which the student 
chooses to take and there should be no "required" courses 
which must be taken by all students, 
28. A course examination should be a learning experience for 
the students, not a guessing game. Students should be 
informed in advance exactly what will be included in the 
examination so that they may adequately prepare for it. 
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29. Homework should be kept at a minimum so that students can 
have more time away from their studies for socializing, 
relaxation and activities not directly related to school» 
30. Enough teachers should be hired that small classes of 
25 students or less can be maintained. 
31. Students in the local public schools should be given 
national tests so that their achievement level can be 
compared with that of students in other communities. 
32. liigh school students should be permitted to be involved 
in such policy-making decisions as establishing rules of 
behavior and developing the curriculum. 
33. Instructional personnel with differing talents should be 
assigned differing duties and paid according to those 
duties and responsibilities. 
34. Children should be encouraged to do more ftee, undirected 
exploration in order to learn how things work and discover 
concepts for themselves. 
35. A student should be able to progress through school at his 
own speed and work at his own level of achievement in each 
subject studied. This might mean that he would be study­
ing 6th grade arithmetic but only 4-th grade reading. 
36. The government should allot a certain amount of money for 
each cliild's education and give the parents slips of paper 
called "vouchers" which are good for that amount of money, 
using these "vouchers" the parents COlilà enroll the child 
in any public, private or parochial school they choose, 
37. There is too much emphasis in school on pupils learning 
the "right" answers which they parrot back to the teacher, 
38. liore emphasis should be placed on reasoning and develop­
ing opinions in the public schools. 
39- Since stijdents learn best when actively involved, freer 
discussion should be encouraged and students given more 
opportunity to talk. 
40. More time should be given in the schools to independent 
study projects, permitting the student to carry out 
learning projects on his own, 
41. Bach teacher should be paid on the basis of the quality 
of his/her work rather than having a standard pay scale. 
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42. To use school buildings laore efficiently, school should be 
in operation all year long. Each student would attend 
school for nine months each year, with the terms being 
staggered. 
43. V/ork'-study prognms should be developed for high school 
students which will allow them to spend a part of each 
school day in actual on-the-job training programs for 
which they receive school credit. 
44, Some schools are contracting with educational companies to 
initiate new methods of teaching elementary school cliild-
ren certain basic skills, such as reading or arithmetic. 
The company has responsibility for instructing the child­
ren and gets paid only for those who reach a certain level 
of achievement. This idea should be used in the local 
schools, 
45. Teachers should be encouraged to teach in groups of two or 
mors, sharing responsibilities and duties for a larger 
number of students so that each teacher can concentrate 
on hisser strongest areas. 
46. Schools have too many petty and/or oppressive rules, 
47. Too much emphasis is being placed on extra-curricular 
activities in the schools, 
48, Pupils should be promoted to the next grade or level only 
when they have met rigid academic standards which should 
be the same for all students, 
49, More drill is needed in elementary school in such funda­
mentals as arithmetic and spelling, 
50, More practice is needed in the elementary schools in such 
SrdLlls as penmansliip, 
51, liore emphasis should be placed in the elementary schools 
upon developing reading skills, 
52, Too much emphasis is being placed on science in the 
public schools, 
53. Some high school classes (such as physics) may be so 
important to some particular students for college entrance 
that they should be taught even if a smaller number of 
students enroll in them than the minimum number specified. 
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54. The school curriculum should te flexible so that it can be 
adapted to the unique needs of each student rather than 
being the sane for all, 
55« Students should be provided with occupational information 
and experiences at all levels of their education, 
56, The public schools should include sex education as a part 
of the school curriculum, 
57, Some educators feel that for effective teaching it is best 
to divide pupils of the same age or grade level into groups 
according to their ability. This is called ability groups 
ing. Other educators feel that ability grouping puts labels 
on students that hinder them for years. Do you agree or 
disagree with the idea of ability grouping? 
58, Some school systems place new teachers on probation for 
the first few years^ then grant tenure to those judged 
to be competent teachers. Tenure provides job security 
for the teacher since it specifies that the teacher 
cannot be discharged except for some good cause. Do you 
agree or disagree with the idea of tenure, 
59, Local citizens should be polled on their opinions of what 
the schools' educational goals should be and these 
opinions should carry might vâth those who determine 
the educational program, 
60, Separate curriculum offerings should be available for 
members of ininority groups because of their differing 
backgrounds, 
61, Let us assume that the local school board finds it neces­
sary to make some cuts in school costs because of a lack 
of sufficient funds, I am going to list some things that 
have been suggested as possible cuts. Please indicate 
whether you would favor or oppose each cut, 
a. Reduce the number of teachers by increasing 
class sizes, 
b. Cut all teachers' salaries by a set percentage, 
c. Eliminate extra-curricular activities, such as 
sports, music, etc, 
d. Have the schools run on a 12-month basis vdth 
three months vacation for students, one for 
teachers, 
e. MaJce parents responsible for getting children 
to and from school. 
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f. Eliminate Icindergaxten, 
g. Charge rent for all textbooks instead of providing 
them free, 
h. Eliminate twelfth grade by covering in three years 
what is now covered in four. 
i. Cancel any subjects that do not have the minimum 
number of students registered. 
j. Reduce the number of subjects offered. 
k. Reduce janitorial and maintenance services. 
1. Keep present textbooks and library books longer 
although this may mean using outdated materials, 
m. Reduce the number of guidiince counselors on the 
school staff. 
n. Reduce the amount of supplies and materials 
available for teachers to use in the classroom, 
o. Reduce special services, such as speech, reading 
and hearing therapy. 
p. Reduce the number of administrative personnel. 
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PART III 
KNOl'/LEDGE 
02, How many members are there on the Urbandale board of education? 
63. Please name two of them, _______________________________________________ 
and , 
64. I'/hat is the approximate total enrollment of the Urbandale school 
system? , 
65. How many elementary schools are there in the Urbandale school system? 
66, How many elementary principals? _________________________________ 
67. What is the new school building -under construction to be used for? 
68, Please name your child's (or one of your children's) principal. 
69. Please give the name of the Urbandale school superintendent. 
70, To the nearest million, what is the amount of the Urbandale school 
district's current operating budget? 
71, What are the two main sources of school funds? 
and 
72, To whom would you go with your child's school problems? 
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IV 
DH-iCGRAJiilC IMFOmTION 
73. Age 
a. Under 20 c. 30 - 39 e, $0 and over 
b. 20 - 29 d. 40 - 49 
74. Sex 
a« Male b. Female 
75. What was the highest grade or class you completed in school? 
a. Elementary d. Technical, trade or business school 
b. H.S., incomplete e. College, univ,, incomplete 
c. U.S., complete fo College, univ., complete 
76. Which category most closely represents your occupation? 
a. Professional or technical e. Clerical and sales 
b. Self-employed, manager, f. Farm 
official 
_c. Skilled worker 
d. Unskilled worker 
_g. Housewife 
,h. Unemployed 
77. Please indicate the category which most closely represents your total 
family income for 1972, prior to taxes. 
a. Under $2,999 d. $7,000 to $9,999 
b. $3,000 to $4,999 e. $10,000 to $14,999 
c. $5,000 to $6,999 f. $15,000 and over 
78. Religious preference 
a. Protestant b. Catholic c. Jewish d. Other 
79. lîumber of children now enrolled in public school. 
SO. Number of children now enrolled in private or parochial schools. 
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APPENDIX C. RESPONSE TO VISION SECTION 
4 
RESPONSES TO VISION SECTION 
1 2 - 9 10 - 19 20 - 29 30 - 39 40 - 49 50 
Item No. % No. % No. % No. % No. % No. % No. % 
18 2 1.5 0 0 .0 3 2.2 5 3.6 4 2.9 4 2.9 7 5.1 
19 57 41.6 0 0.0 9 6 n 6 8 5.8 4 2.9 3 2.2 17 12.4 
20 22 16.1 0 0.0 1 0.7 9 6.6 2 1.5 4 2.9 31 22.6 
21 18 13.1 1 0.7 6 4.4 1 0.7 2 1.5 7 1.5 5 3.6 
22 51 37.2 0 0.0 7 5.1 9 6.6 5 3.6 7 5.1 21 15.3 
23 9 6.6 0 0.0" ~5~ 3.6 - 1 1.5 -3- 2.2 " 0 ST.O " 16 11.7 
24 3 2.2 0 0.0 0 0.0 2 1.5 2 1.5 1 0.7 5 3.6 
25 4 2.9 0 0.0 2 1.5 2 1.5 1 0.7 0 0.0 8 5.8 
26 1 0.7 0 0.0 0 0 .0 2 1.5 0 0.0 0 0.0 7 5.1 
27 
28 
57 
15 
41.6 
10 .9 
0 
~ 1 
0.0 
0.7 
7 
4 
5.1 
2.9 
13 
7 
9.5 
5.1 
0 
~5~ 
0.0 
3.6 
4 
" 2 
2.9 
1.5 
20 
~ 15 
14.6 
10.9 
29 12 8.8 0 0 .0 7 5.1 3 2.2 12 8.8 5 3.6 16 11.7 
30 0 0.0 0 0.0 1 0.7 1 0.7 2 1.5 0 0 .0 4 2.9 
31 11 8.0 0 0.0 5 3.6 4 2.9 3 2.2 0 0.0 19 13.9 
32 
33 
11 
1 
8.0 
0.7 
0 
0 
0.0 
0 .0 
3 
0 
2.2 
0.0 
4 
- r 
2.9 
0.7 
3 
2 
2.2 
1.5 
2 
0 
1.5 
0.0 
7 
17 
5.1 
12.4 
34 1 0.7 0 0.0 4 2.9 5 3.6 4 2.9 6 4.4 9 6.6 
35 4 2.9 0 0 .0 5 3.9 0 0.0 6 4.4 1 0.7 11 8.0 
36 62 45.3 0 0.0 9 6.6 7 5.1 1 0.7 1 0.7 30 21.9 
37 30 21.9 1 0.7 9 6.6 7 5.1 10 7.3 3 2.2 24 17.5 
38 ~3"" 2.2 " Q- " g- .o  - ~3~ "2.2 " 1 - r.5- ~ ~3~ "2.2 - z - r.5 - 2-3" T678-
39 7 5.1 0 0.0 3 2.2 5 3.6 5 3.6 5 3.6 9 6.6 
40 9 6.6 0 0.0 9 6.6 3 2.2 9 6.5 2 1.5 15 10 .9 
41 22 16.1 0 0 .0 1 0.7 0 0.0 1 0.7 2 1.5 28 20 .4 
42 65 47.4 1 0.7 5 3.6 0 0.0 4 2.9 0 0.0 20 14.6 
~4l ~ "1~ 0.7 0 0.0 0 "0.0 " 0 0.0 0 0.0 - ST - cr.ô - ~2~ 175 
44 50 36.5 0 0.0 6 4.4 5 3.6 5 3.6 3 2.2 46 33.6 
45 9 6.6 0 0 . 0  3 2.2 5 3.6 5 3.6 2 1.5 12 8.8 
4 6 57 41.6 0 0 . 0  16 1:1.7 11 8.0 12 8.8 5 3.6 16 11.7 
_47 _ 50 36^5^ 0 0 . 0  11 8 . 0  17 12.4 7 5.1 3 2.2 24 17.5 
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RESPONSES TO VISION SECTION (cont.) 
51 - 59 60 - 69 70 - 79 
I tern No. i No. % Wo. % 
18 1 0.7 7 5.1 22 16.1 
19 0 0.0 7 5.1 7 5.1 
20 0 0 .0 4 2.9 10 7.3 
21 0 0 .0 2 1.5 4 2.9 
22 0 0 .0 5 3.6 10 7.3 
23 0 0 .0 "3" 2.2 5 3.6 
24 0 0 .0 3 2.2 1 0 . 7 
25 0 0.0 2 1.5 4 2.9 
26 0 0.0 1 0.7 4 2.9 
27 
28 
0 
0 
0.0 
0 .0 
3 
9 
2 . 2 
6.6 
7 
:.2 
5.1 
8.7 
29 0 0.0 8 5.8 14 10 .2 
30 0 0.0 1 0.7 4 2.9 
31 0 0.0 6 4.4 3.0 7.3 
32 0 0.0 8 5.8 23 16 .8 
33 0 o.'o 3 '2.2 12 8 . 8 
34 0 0 .0 6 4 . 4  j.5 11.0 
35 0 0 .0 13 9 . 5  4 2.9 
36 0 0.0 2 1,5 1 0.7 
37 0 0 .0 5 3.5 3 0 7.3 
38 0 0 .CI -3- "2.2 9 6.6 
39 0 0 .0 3 2.2 10 7.3 
40 0 0.0 5 3.6 15 11.0 
41 1 0 . 7  3 2.2 7 5.1 
42 0 0 . 0  5 3.6 3 2.2 
43 0 0 .0" 3 "2.2 2 1.5 
44 0 0.0 7 5.1 2 1.5 
45 0 0 .0 11 8.0 8 5.8 
46 0 0.0 2 1.5 5 3.6 
4 2.9 4.4 
80 - 89 
No. % 
20 
7 
15 
7 
2 
6 "  
12 
9 
7 
4 
16' 
17 
13 
11 
19 
18' 
14 
14 
4 
6 
2 0 '  
15 
17 
10 
4 
14" 
8 
14 
2 
5 
16.1 
5.1 
11.0 
5.1 
1.5 
4.4 
8.7 
6 . 6  
5.1 
2 . 0  
11.6 
12.4 
9.5 
8 . 0  
13.8 
13.1 
10 .2 
10 .2 
2.9 
_4^4 
14 .6 
10 .9 
12.4 
7.3 
2.9 
10 .2 
5 
10 
1 
3 
90 - 98 
No. % 
99 
No . 
9 
3 
8 
7 
6 
" S" 
18 
12 
17 
_ 4 
9 
12 
21 
12 
18 
24 
17 
12 
5 
11 
"21 
23 
17 
15 
10 
"29 
1 
17 
3 
2 
6 . 6  
2 . 2  
5.8 
5.1 
4.4 
4.4 
13.1 
8.7 
12.4 
2.9 
- 5'.6 
8 . 8  
15 .1 
8 . 8  
13.1 
"17 .5 
12.4 
8 . 8  
3.6 
8  . 0  
"15.3 
16 .8 
12.4 
10 .9 
7.3 
"21.2 
0 .7 
12.4 
2 . 2  
1.5 
53 
15 
31 
77 
14 
82" 
90 
93 
98 
12 
42' 
31 
90 
56 
39 
59* 
56 
50 
15 
21 
48' 
52 
36 
47 
20 
8 6 '  
4 
51 
8 
8 
38.7 
10 .9 
2 2 . 6  
56 .2 
10 .2 
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65.7 
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8 . 8  
30.7' 
2 2 . 6  
65.7 
40 .9 
28. 5 
43.1' 
40 .9 
42.3 
10 .9 
15.3 
35.0' 
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26.3 
34 .3 
14 .6 
62.8' 
2.9 
37. 2 
5.8 
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URBANDALE COMMUNITY SCHOOLS 
ADMINISTHATION OFFICE. 7101 AIRLINE 
CURRICULUM CENTER, 7101 AIRLINE 
SENIOR HIGH SCHOOL, 7111 AUROR* 
JUNIOR HIOH SCHOOL, 3720 70TH 
BLACKHURST ELEMENTARY SCHOOL, 3305 70TH 
Jensen Elementary School,  6301 Aurora 
Karen Acres E lementary School.  3500 74 th 
O lmstead E lementary School,  7110 Prairie 
ROLLING Green E lementary School,  8100 A i r l ine 
Valerius E lementary School,  3305 9Znd 
Urbandale, Iowa 50322 
November 2, 1973 
Mr, Glenn Primmer, Supt. 
Central City Community Schools 
Central City, Iowa 52214 
Dear Mr. Primmer: 
Thank you for the data you have sent me on our school survey last spring. We are 
finding it very useful in helping us to understand parent attitudes and opinions, 
and we see many possibilities for its use as we plan for improvement of our programs, 
policies, and operations. 
We have already given our people, through two issues of the weekly 'Take Me Home" 
this fall, some of the feed-back information obtained in the survey. The first issue, 
dated October 11, 1973, deals with parents' opinions about school. The second issue, 
dated November 2, 1973, deals with how well informed our parents are about their 
schools. Copies of these two issues of "Take Me Home" are enclosed for your information, 
As soon as we have had time to study the data more thoroughly, we will prepare a flip-
chart or overhead projector presentation for inservice use with our school board and 
with school building teacher groups. 
Several minor suggestions we could make concerning survey items are: 
1. Although the majority of the interviewees v;ere housewives, it v;culd have 
been possible for them to designate their husband's occupation, and thus 
we could have obtained additional information as to the occupation of the 
family income earner. 
2. If possible to do so within the limitations of this survey model, it would 
be helpful to identify the responses by school rather than just by the 
elementary-secondary divisions, 
3. As to identifying the respondents by religious preference, I am surprised 
that the random sample did not draw any Jewish persons, because we do have 
a noticeable number of Jewish families in the community. 
4. If we were to do the survey over again, I think we would have attempted to 
include in the knowledge section some items on curriculum and program instead 
of merely logistical items. 
However, we are extremely pleased to have participated in this project, and regard 
the information we have received as very useful to us in our understanding of the 
community we serve and in our planning for the fut/ije. We deeply appreciate jour help. 
LKrmf 
Enclosures 
Kehm 
Superintendent 
TAKlMEHOMB 
A  W e e k l y  B u l l e t i n  f o r  U r b a n d a l e  S c h o o l  F a m i l i e s  O c t o b e r  1 1 ,  1 9 7 3  
PARENTS' OPINIONS ABOUT SCHOOL 
Last April, in cooperation with the Graduate School in Education Administration at I own 
State University, we agreed to be a test school to try out a new model in community 
assessment — "What do the parents think about their school system?" 137 randomly-
selected parents throughout our district were personally interviewed by the project's trained 
interviewers. The results have now been tabulated. You will be interested in the summaries 
as given below: 
Two-thirds of the parents were satisfied v/i:h the schooling their children were receiving. 
Specific items they approved were: 
—the number of educational changes being mcJe . 
—the efforts of the school board. 
—the efforts of the administrarion , 
—the efforts of the teachers. 
--the extra-curricular 'jrrivities. 
—the job being done or leaching the basic ski lis. 
—the job being done of preparing students for college. 
—the job being done of preparing students for "the world of work." 
—the job being done of preparing students to be good citizens. 
—the Job being done of meeting individual needs. 
They indicated disapproval of: 
—permitting students to begin school at the age of four (a legislative bill introduced 
last year). 
—discipline in the schools (they do not feel discipline is strict enough). 
The parents were divided on; 
—whether the school Is doing an adequate job of preparing students for parenthood 
and family life. 
—whether students are being given too many rights and privileges. 
When asked to give their views on various education theories und practices, they agreed that: 
—students should be involved in planning their learning activities. 
—aides could do more of the teachers' routine non-teaching tasks. 
—students should be compelled to attend school until age eighteen. 
—remedial or compensatory education should be provided. 
—concepts should be stressed over memorization. 
—classes should not be strictly textbook-oriented. 
—students should be informed in ad .-once exactly what will be included in an exam. 
—homework should be kept at a minimum. 
—classes should be small. 
—national tests should be used to compare local achievement levels. 
--high school students should be iri 'okeii in policy-making decisions. 
—differentiated staffing wcs a good concept. 
—children should be encouraged to do more free, undirected exploration. 
(continued on reverse side) 
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Parents agreed that; (continued from front page) 
—the concept of non-graded school was good. 
—more emphasis should be placed on reasoning and developing opinions. 
—students should be given an opportunity to talk. 
—the concept of independent study was good. 
—the concept of merit pay was good. 
—"work-study" programs (supervised experience in the world of work) are good. 
—the concept of team-teaching os good. 
—more drill is needed in such fundamentals as arithmetic and spelling. 
—more practice is needed in penmanship. 
—more emphasis should be placed on reading skills. 
—some classes should be taught even if a small number of students enroll in them. 
—the concept of a flexible curriculum is good. 
—sex education should be a part of the curriculum. 
—the local public should be polled on local priorities. 
The disagree with; 
—"pass-fail" marking systems. 
—open campus plans for high school students. 
—all high school classes should be elective. 
—the concept of the "voucher" system. 
—the concept of year-round school. 
—performance contracting. 
—the suggestion that schools have too many petty and/or oppressive rules. 
—the suggestion that there is too much emphasis on extra-curricular activities. 
—the idea that there should be uniform standards for promotion to the next grade level. 
—the suggestion that there is too much emphasis on science in elementary schools. 
—separate curriculum offerings for members of minority groups. 
They were divided on; 
—allowing o high school student to "pass out" of a course. 
—whether or not there is too much emphasis on memorizing "right" answers. 
—ability grouping. 
—tenure for teachers. 
If faced with a lack of school funds, the only two cuts favored by parents were; 
—making parents responsible for transporting children to and from school. 
—eharging rent for all textbooks. 
The results of the questionnaire were interesting, and should be very helpful to the school 
board and staff as they plan for the future programs and policies in our schools. We wish 
to give a special thanks to the 137 parents who made the interviewers welcome and gave 
their time to answer the items in the extensive questionnaire. 
If anyone is interested, we will be glad to share with you the detailed summaries of the 
project. Identity of individual respondents has of course not been given to us, and we 
presume that, now that tabulation of responses is complete, the individual questionnaires 
have long ago been shredded and destroyed somewhere on the ISU campus at Ames. 
TAKl M£ HOME 
A  W e e k l y  B u l l e t i n  f o r  U r b a n d o l e  S c h o o l  F a m i l i e s  N o v e m b e r  2 ,  1 9 7 3  
HOW MUCH DO YOU KNOW ABOUT SCHOOL? 
One thing we attempted to find out through our survey last 
spring was how much Urbandole parents know about their 
schools. Here are some of the things we found out. 
—Only ten percent knew how many members the Board of 
Education contained. (Correct answer; 7) 
—Only 48 percent were able to correctly name at least 
one board member. Only 24 percent knew the names 
of at least two board members. 
—95 percent could not give the school enrollment to 
within 200 pupils. (Correct answer: 3,700) 
—81 percent did not know the number of Urbandole 
elementary schools. (Correct answer: 6) 
—Only 24 percent knew how many elementary principals there were. (Correct answer; 4) 
—Almost everybody (92 percent) knew the purpose of the new school building under construction. 
(Correct answer; junior high) 
— Thrse-fourths of the parents were able to correctly nome their chlid"*: pr'inclps!. 
Two-thirds were able to correctly name the superintendent. 
—Only 9 percent v/ere able to give the omount^within $1 million, of the school's current budget. 
(Correct answer; $3 million) 
—Only 40 percent were able to name the two major sources of school funds. 
(Correct answers; property taxes and state funds) 
—98 percent knew where to go with a problem. They named the teacher (68 percent), 
the principal (23 percent), and the guidance counsellor (7 percent). 
LESS BUTTERFAT IN THE MILK 
This week we began serving two percent (lowfat) milk throughout the school lunch program. 
Same company; same protein, vitamin, and mineral content; same purity. Just less butterfot. 
The U.S. Deportment of Agriculture's recent approval of lowfat milk for school lunch recognized 
0 fact long voiced by nutritionists; that today's children get too much fat in their diets anyway. 
Another factor to reckon with; lowfat milk is less expensive than milk with full butterfot content. 
"i think this new style math 
is a plot fostered by parents 
so they can have an excuse 
for not doing our homework." 
TEACHER-PARENT CONFERENCES SOON 
No school all day Tuesday and Thursday, November 13 and 15, for kindergarten children. 
No school in afternoons on those days (11:30 dismissal) for all other studenh. (over^ 
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U R D A N O A L E  S C H O O L  B U L L E T I N  B O A R D  
CALP.NDAR OF EVENTS; November 2 - November 9 
Fri. Nov. 2 
. Nov. 3 
. Nov, 4 
S. Nov. 6 
rs, Nov, 8 
. NoVc 9 
HS Varsity Football at Perry, 7:30 p.m. Bus leaves 5:00 p.m. 
Pep Bus leaves 6;IS p.m. 
HS Boys State Gymnastics Meet at Cedar Rapids, 9:00 a.m. Bus leaves 
4:00 p.m. Friday. 
HS "Bye Bye Birdie" play, HS Cornons, 8:00 p.m. Admission, Adults, $2.00, 
Students, $1,00. 
HS Football Banquet, HS Commons, 6:00 p.m. 
HS - "Sounds of Stadium" presented by the Jayhawk Marching Band, 
7:30 p.m., HS Gym. No admission charge. 
Olmsted - E-2 and E-3 students to Iowa Lutheran Hospital, 12:30 to 2:45 p .m 
HS Business Education students to Brenton Bank, 9:25 to 9:55 a.m. 
Olmsted - E-2 and E-3 students to Iowa Lutheran Hospital, 12:30 to 2:45 p.m 
HS Girls Basketball, West Marshall here, JV at 6:30 p.m. Varsity, 8:00 p.m 
Admission, Adults, $1.50, Students, $1.00. 
REMINDER: Goodwill clothing bags being sent home today may be returned to the 
school at any time until the deadline of Thursday morning, November 8. 
KAREN ACRES Mark this on your calendar today! Novenber 19th will be Family Fun 
Night at Karen Acres school. 5:30 p.m. to 8:00 p.m. will be 2 1/2 hours 
of Fun! Food! and Games! You won't want to miss this one! 
HOT LUNQi MENU; 
Mon. Nov. 5 
Tues. Nov. 6 
Wed. Nov, 7 
jrs. Nov. 8 
i. Nov. 9 
November 5 - November 9 
Beefburger on bun, cottage cheese, buttered com, fruit, milk. 
Chili S crackers, finger foods, cinnamm roll, fruit cup, milk. 
Chicken 5 noodles, buttered green beans, peanut butter sandwich, 
jello, milk. 
Spaghetti w/meat ft ch-ese, Isttucc salad, peanut butter sandwich, 
cooky, milk. 
Orange juice, macaroni t, cheese, hot roll § butter, buttered peas, 
fruit, milk. 
"CAFJ YOU IMAGINE? MY T£ACHSRTH/NK5 
SH£ M/s .45 riucN ac I c>c . " 
